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EFFECTIVE TEACHING STRATEGIES OF 
CULTURALLY RELEVANT SECONDARY SCHOOL TEACHERS 
Paul N. Jones 
Western Connecticut State University 
Abstract 
This researcher sought to understand the strategies of teachers who were effectively educating 
and communicating through culturally relevant pedagogy at the secondary school level.  The 
qualitative case study utilized a survey to select the participants based on their multicultural 
awareness, knowledge, and skills.  The study involved two high schools with similar 
demographic backgrounds.  Five teachers and their supervising administrators from each of the 
schools represented high schools in two different geographic regions (northeast and southeast) of 
the United States.  The research study included interviewing five teachers at each school and 
their supervising administrator to better understand their lived experiences within the 
phenomenon of multicultural education.  The researcher also conducted classroom observations 
of the teachers and follow-up interviews with all participants.  The data was coded to allow 
trends and themes to emerge that supported effective communication strategies for a culturally 
relevant pedagogy.  Through a multiphase coding process, the researcher sought to allow themes 
to emerge from the lived experiences of the participants.  These themes included; building 
relationships, cultural code switching, being human, and engaging students in instruction.  Some 
of the implications for educators and future research included a greater focus on student 
ownership and researching possible trends in the data to find tools to better support growing 
educators to better understand the needs of all students.  
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CHAPTER ONE: INTRODUCTION TO THE STUDY 
All students deserve the opportunity to be educated in an equitable manner to their peers 
in order to provide them the best possible opportunities for whatever future field they may 
choose to pursue.  Unfortunately, students are not always provided these opportunities because 
of their cultural differences (Ladson-Billings, 2006).  As culturally diverse classrooms are 
increasing in number and types of diversity, teachers are being required to have an understanding 
of the cultures represented by their students and knowledge of their diverse needs in order to 
effectively communicate.  In these multicultural classrooms, teachers must go beyond just 
knowing the academic needs of their students by understanding the cultural needs as well in 
order to effectively communicate (Castagno, 2009).  Additionally, learning strategies are needed 
that reflect an understanding of a student’s cultural background in order to connect activities in 
the classroom with experiences from home (Gay, 2000).  As Ladson-Billings (1995) explains, 
this can occur through culturally relevant pedagogy as educators implement instructional 
practices and communication strategies that relate to students within their own cultural context.  
As teachers increase their cultural relevance, students of all cultural backgrounds will find more 
opportunities for success both in the classroom and beyond.  
In order for culturally relevant practices to work, teachers must be able to effectively 
communicate.  As the Brazilian educator and philosopher Paulo Freire stated, “Without dialogue 
there is no communication, and without communication there can be no true education” (p. 92, 
1993).  Communication can come in many forms and styles, but people must be able to 
understand one another in order for it to be successful (Howard, 2014).  Unfortunately, in the 
professional world of education the most important stakeholders, the students, are often left 
wondering what has been communicated to them by their teacher due to language or cultural 
barriers (Elliott & Shanahan, 2009).  While teachers across the United States continue to change 
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their approach, appearance and affect (Ireland & Malone, 1995), the students are changing as 
well (Hurt, Lindo, & Schulz, 2014).  Effective communication, as an element of multicultural 
education, is needed to engage students of all backgrounds.  As O’Hara and Pritchard (2008) 
explain, the number of students who speak English as a second language has increased.  
Teachers are expected to educate these students who bring a variety of cultural differences and 
understandings to the school environment.  Nderu-Boddington (2008) stated, “It is imperative 
that educators reassess their basic assumptions regarding diversity in the schools and in the 
classroom” (p. 2).  He examined the cultural change that has occurred in education.  His research 
showed that this change has occurred in both urban and suburban areas.  He also examined how 
areas that had seen large increases in cultural diversity were implementing systemic and 
structural strategies to better support teachers and students in the classroom.  In these strategies, 
a common theme involved the need to train teachers on how to effectively communicate with 
students of all cultural backgrounds.  As Pohan (1996) explained, the cultural backgrounds of 
both students and teachers impacted the effective communication needed for academic success.  
Ankrum (2016) supported this connection between communication and success in the classroom 
by researching current teachers.    
In the classroom, culturally relevant practices can build effective strategies for teachers to 
communicate with all students in an increasingly multicultural classroom environment.  In order 
to do this, teachers need to understand the cultural backgrounds of their students.  Freire (1993) 
discussed the importance of these relationships by explaining that without this, education reflects 
a mentality that only seeks outcomes that are measured by a dominant society.  As Gay (2000) 
explained, teachers need to better understand their students in order to help them grow 
academically, emotionally, socially, and physically.  Cultural communication will be a necessary 
element of these teacher-student relationships.  The current study was used to examine culturally 
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relevant pedagogy as a tool to improve education and communication within the phenomenon of 
multicultural education.  Through interviews and observations, the researcher sought to 
understand the perspectives and practices of teachers at the secondary school level who 
effectively implemented culturally relevant pedagogy in their classrooms, in similar socio-
economic schools in two distinct regional locations.   
Rationale for Selecting the Topic 
Students of all cultural backgrounds need educators who will individualize the 
educational experience to ensure academic and social growth (Sleeter, 2001).  Teachers must 
prepare students for success through culturally relevant pedagogy in order to meet their academic 
needs (Howard, 2014).  As Ladson-Billings (1995) explains, “Not only must teachers encourage 
academic success and cultural competence, they must help students to recognize, understand, and 
critique current social inequities. This notion presumes that teachers themselves recognize social 
inequities and their causes” (p. 476).  With a growing change in the cultural environment within 
the classroom (Hurt et al., 2014), teachers increasingly need to be culturally relevant in order to 
communicate with students.  As an element of multicultural education, culturally relevant 
pedagogy reflects Bandura’s (1971) social learning theory.  He theorized that individuals learn as 
a cognitive process based on social interactions and observations.  Based on this theory, students 
learn from their teachers and peers.  This learning includes both the academic curriculum and 
cultural norms and expectations.  In order for these interactions to be successful learning 
opportunities, teachers need to be able to communicate in a way that students understand.  
Students of various cultural backgrounds have communication needs that require them to 
comprehend multiple types of communication in order to be successful (Jie, 2010).  Alismail 
(2016) suggests that research is needed to determine the specific strategies that will be effective 
for teachers in multicultural classrooms and in designing teacher preparation programs.  As 
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Ladson-Billings (2006) concludes, there is an achievement gap that exists in standardized test 
scores between white and minority students and it is imperative for researchers and educators to 
understand why this exists and develop strategies to improve this reality.  Strategies that help 
teachers implement culturally relevant pedagogy will help close the achievement gap that exists 
and give all students an equitable chance at academic and social success within schools.  
Statement of the Problem 
 Teachers’ inability to respond to the increase in cultural diversity that exists in schools is 
one of the factors that negatively impacts the achievement levels of students academically and 
socially (Anderson, Medrich, & Fowler, 2007) because students are unable to understand the 
importance or relevance of the lessons being taught.  To meet these academic and social needs of 
students in culturally diverse classrooms, educators must engage in strategic and intentional 
dialogue on the benefits of building cultural relevance.  Educators who are culturally competent 
have a better understanding of the needs of their students and are able to ensure communication 
is effective (Henderson, Mapp, Johnson, & Davies, 2007).  Fueyo and Bechtol (1999) found that 
teachers who did not have an awareness and appreciation of multicultural education were not as 
willing to work with students of different cultures.  This impacted their ability to effectively 
communicate with these students.  Beyond having an awareness and appreciation of 
multiculturalism, teachers need specific skills that will increase their ability to positively impact 
student outcomes.  In order to support these needs of recruiting, developing, and recruiting 
culturally relevant teachers that can effectively communicate with students, administrators must 
be aware of these essentials.  Administrators who are committed to meeting the needs of all 
students regardless of their cultural backgrounds need teachers who can utilize culturally relevant 
practices to ensure effective communication that will support the needs of students and assist in 
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closing the achievement gap.  These administrators need to know how to develop teachers in 
order to be able to better communicate with a culturally diverse classroom.  
Significance of the Research 
  The phenomenon of multicultural education has been thoroughly studied qualitatively 
and quantitatively.  Research shows that educators need to change behaviors and expectations in 
order to better meet the educational needs of students (Kramsch, 2001).  These changes will 
require teachers to evaluate their ability to effectively educate students of all cultural 
backgrounds.  Increasing effective communication is among the behaviors identified in this 
research (Howard, 2014).  Improving communication will require teachers to understand the 
cultural languages represented among their students.  Culturally relevant pedagogy involves 
strategies that will aid teachers in effective communication with students of all cultural 
backgrounds (Ladson-Billings, 1995).  As a school administrator, the researcher has found that  
many teachers were not able to specifically define how they successfully educated students of 
diverse cultural backgrounds or that they unknowingly employ culturally relevant pedagogy 
within the classroom.  By focusing on the teaching strategies of culturally competent secondary 
school teachers, this study provided educators and researchers with a deeper understanding of 
culturally relevant practices.  This deeper understanding will help educators better relate to the 
needs of their students in order to provide a level academic and social learning environment for 
all students.      
Potential Benefits of the Research 
 While much research has been done on the changing face of education within culturally 
diverse schools, Ladson-Billings (1995) suggests that more research is needed on the specific 
strategies that teachers use to reach students through culturally relevant pedagogy.  The 
knowledge of these strategies will assist administrators seeking to hire teachers who are more 
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culturally competent.  Leithwood, Louis, Anderson, and Wahlstrom (2004) found that the 
leadership of a school is the second most important factor that impacts student learning.  
Effective administrators do much more than manage the school building.  They are responsible 
for guiding the school towards the goals and vision agreed upon for success.  Knowledge of 
culturally relevant strategies will help administrators create teacher recruitment plans that fit 
their school’s vision.  Understanding these strategies may also help educational leaders design 
professional learning opportunities to help teachers apply these strategies within their 
classrooms.  Teachers would be able to use these strategies to assess and redefine their own 
practices towards creating a culturally relevant pedagogy for their students.  These trainings 
could support both professional learning opportunities for current teachers, as well as identify 
implications for teacher education programs.   
Related Literature 
 There are many elements of this study that have been thoroughly researched and 
published.  The phenomenon of multicultural education is one of the more discussed topics 
within the field of teaching (Castagno, 2009).  The challenge in this field of research is that the 
information is so broad and subjective that it is hard to find specific elements that will improve 
instruction in the classroom.  These strategies are difficult to narrow down and even more 
difficult to replicate.  There is also a lack of accountability measures in order to understand the 
impact of these strategies.  Two areas of focus for multicultural classrooms include culturally 
relevant practices and effective communication.  Ladson-Billings (1995) described culturally 
relevant pedagogy as a means to guide teaching practices and Howard (2014) described effective 
communication in a multicultural classroom as critical to the academic success of students.  By 
concentrating on these two areas, this study focused on the specific strategies that might assist 
teachers at the secondary school level to successfully educate all students.  This researcher aimed 
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to understand the strategies that secondary school teachers use to effectively implement 
culturally relevant pedagogy to improve effective communication in a multicultural classroom.  
The study is grounded in Bandura’s (1971) social learning theory as the researcher attempted to 
better understand the participants as they interacted and communicated with their students.  The 
researcher used social constructivism (Creswell, 2013) to define and understand these strategies 
based on understanding the culturally relevant pedagogy within the social context of 
multicultural education.   
Multicultural Education 
 The theme of multicultural education has changed over the course of the past 50 years in 
the United States (Molinsky, 2007).  As a phenomenon, multicultural education involves the 
process of instructional practices and classroom demographics shifting to meet the needs of the 
increase in cultural diversity within schools (Gay, 2000).  However, cultures have become less 
secluded and are more intertwined with each other.  These changes have resulted in a society and 
school classrooms that look very different from year to year and even day to day making it 
difficult to create one statement of need regarding how to best educate this changing cultural 
student breakdown (Castagno, 2009).  Another element that is important in understanding 
strategies utilized to effectively teach in a multicultural classroom involves the individual nature 
of students and teachers.  In her quantitative study of 492 prospective teachers, Pohan (1996) 
investigated cultural backgrounds and beliefs.  She concluded that the participants’ cultural 
backgrounds had a significant impact on their ability to understand their students, and to also 
communicate with them through personal and academic challenges.  The various expectations of 
multicultural education range from fully integrating all students into the same curriculum with no 
regard for cultural background to attempting to recognize and shift every expectation in order to 
recognize the cultural backgrounds of all students (Hurt, Lindo, & Schulz, 2014).  Aydin and 
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Tonguloğlu (2014) in their qualitative case study of nine doctoral students concluded that 
multicultural education is needed in order to provide academic equity for all students.  Their 
study included observations, interviews, field notes, and document analysis and was intended to 
tease out the participants’ attitudes towards multicultural education.  Participants regarded 
democracy, justice, tolerance, peace, and respect as the most important elements of education 
and shared that these are more evident in a multicultural classroom.  Based on the research of 
Aydin and Tonguloğlu (2014), multicultural education requires educators to build relationships 
with students of all backgrounds that will support learning in the classroom.    
Culturally Relevant Pedagogy 
 As Ladson-Billings (1995) explains, culturally relevant pedagogy is required to support 
the needs of students and better prepare them for their lives both in school and their larger 
communities.  These strategies will improve communication within the classroom to ensure 
academic and social expectations are understood.  This cultural knowledge includes an 
appreciation of the background’s students possess prior to walking into class.  Part of 
understanding this comes from the Critical Race Theory (CRT).  CRT supports culturally 
relevant pedagogy as it assumes the relationship that race maintains in all systemic and structural 
norms as they exist in education (Wadhwa, 2010).  With this assumption, Wadhwa (2010) 
explains that all areas of education are impacted by how the dominant race has created systems 
that benefit their needs and result in areas of privilege.  As a result, culturally relevant pedagogy 
must be grounded on an understanding that biases exist in the creation of educational structures.  
McGinnis and Yeany (1993) explained that effective education in a multicultural classroom 
involves the variety of backgrounds that exist in the community that comprises the school.  The 
change in the cultural makeup of classrooms has created a need for better practices to help 
students comprehend the academic and behavioral expectations required for success (Hill, 2009).  
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Teachers must attempt to understand the cultural norms from their students’ perspectives in order 
to effectively educate them.  These cultural understandings are the awareness, knowledge, and 
skills that help two people culturally communicate (Gay, 2000).  This will allow the teacher to 
appreciate the cultural differences in order to ensure students are able to learn the academic 
material.  Students need to feel that they are understood, so that they feel comfortable within 
their learning environment (Hurt, Lindo, & Schulz, 2014).  With this culturally relevant 
understanding students, will be able to connect with their teacher and, more importantly, the 
curriculum being taught.  Once students have this connection, they will be able to live their 
learning and grow through their comprehension.   
Effective Communication 
 Communication is a necessary requirement for students to be able to comprehend 
instructional goals.  In a classroom, students’ abilities to identify with the material and 
communicate with their teacher are critical in their comprehension and ability to grow.  Ankrum 
(2016) concluded that effective communication was viewed as a critical element of academic 
success.  In the study, surveys were sent to three schools in different geographic regions of the 
country where the researcher knew a school leader, but not the teachers.  Teachers participated 
anonymously by answering the Likert survey questions focused on how socioeconomics played a 
role in their communications with students and parents.  Ankrum established that teachers who 
felt more comfortable communicating with students and parents saw better student academic 
achievement in their classrooms.  Since the language of education has become much more 
professional, it often requires prior knowledge in order to understand the key elements.  This has 
created a need for students to be able to relate to both their own personal language that they use 
at home and the professional language that exists in schools (Sparks, 2014).  While there is much 
research on linguistic code-switching as students from across the world find schools where the 
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participants do not often speak their native language, Nilep (2006) explains that the ability to 
culturally code-switch also needs to be viewed with this same importance.  This idea was 
supported by Hymes’ (1972) theory of communication competence that explained cultural norms 
as a type of language spoken.  This notion led to the theory that there is a need to be culturally 
competent in order to effectively communicate.  Given the agreement on the importance of 
effective communication and its impact on student outcomes highlighted in this research, 
educators need to further investigate the role of effective communication in culturally diverse 
classrooms.    
Definition of Key Terms 
1. Achievement Gap refers to the disparity in academic performance of students based 
on race, ethnicity, gender, or socioeconomic status (Ladson-Billings, 2006). 
2. Cases in a case study include each separate group that is being observed or involved 
in the study (Merriam, 2009). 
3. Cultural Code-Switching involves teachers switching between the need to 
communicate the language of education in a way that students will be able to 
understand between a manner that students will be able to replicate in their own lives 
(Myers-Scotton, 1995). 
4. Culturally Relevant Pedagogy refers to educators implementing instructional 
practices and communication strategies that relate to students within their own 
cultural context (Ladson-Billings, 1995).   
5. Critical Race Theory assumes that perceptions of race are imbedded in the creation 
of all structural elements within a system (Stovall, 2005).   
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6. Dominant Culture refers to whiteness as a dominant culture that negatively impacts 
the success rate of minority students as the measure for success is often created based 
on the expectations of the dominant culture (Gusa, 2010).  
7. Effective Communication occurs when all participants involved understand the 
purpose and outcomes or objectives of communication and are able to engage with 
each other in a reciprocal manner (Bucholtz & Hall, 2005). 
8. Multicultural Education is defined as: 
“A philosophical position and movement that deems that the gender, ethnic, racial, 
and cultural diversity of a pluralistic society should be reflected in all of the 
institutionalized structures of educational institutions, including the staff, the norms, 
the values, the curriculum, and the student body” (Banks, 1989, p. 11). 
9. Phenomenon refers to the description of an experience, process, or observed subject 
by a large group of subjects (Creswell, 2013).  
10. Secondary School Teachers for the purpose of this study refers to classroom 
educators who teach students with an average age range of 14 to 18 years in ninth to 
twelfth grade (Judd, 1913). 
11. Social Constructivism refers to understanding the world through social interactions 
and making meaning through this understanding (Creswell, 2013). 
12. Social Learning Theory refers to the process of learning as a cognitive process in a 
social context (Bandura, 1971).  
13. Theory of Communication Competence refers to the ability a person possesses in 
learning how to effectively communicate by understanding the various elements 
needed to properly express themselves (Hymes, 1972). 
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Research Questions 
 The following research questions guided the study.  These questions provided a better 
understanding of the strategies used by teachers at the secondary school level to effectively 
communicate within a culturally relevant classroom.   
1. What teaching strategies do teachers at the secondary school level utilize within a 
culturally relevant pedagogy? 
2. How do teachers communicate with students and parents in a culturally relevant 
classroom? 
3. What teacher characteristics support the development of culturally relevant teaching 
practices? 
Methodology  
Description of the Setting and Sampling Procedure 
This study included two schools at the secondary school level consisting of grades 9 
through 12.  They represented two geographic regions of the United States in order for the 
researcher to also compare the differences and similarities teachers show in effectively 
communicating through culturally relevant pedagogy.  The researcher was focused on using 
schools that contain high levels of ethnic and racial diversity.  Both schools had similar 
demographics and population sizes.   
The researcher used a criterion sampling to select the five teachers at each school that are 
involved in the case study.  This type of sampling is appropriate when predetermined 
characteristics are used to select the participants (Patton, 1990).  The two cases in this study 
included the five teachers and an administrator at each school.  The administrator at each school 
was supervised the participants and was able to speak to the climate and culture of the school 
from an administrative perspective.    
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Participant Selection 
The participants for this case study exhibited high levels of cultural relevance in their 
teaching strategies.  After obtaining permission to include the school in the research (Appendix 
A), the researcher contacted the schools to obtain permission to send out the survey to all 
teaching staff at the school.  Teachers were required to return a consent form (Appendix B) as 
part of the survey.  The MAKSS-t (Appendix C) survey data was used to assess their 
multicultural awareness, knowledge, and skills.  The teachers with the top five highest overall 
scores were sent consent forms (Appendix D) to participate in the case study.  If they were not 
willing to participate, the researcher contacted the next highest scoring teacher.  The researcher 
also contacted one administrator at each school that supervises instruction to obtain consent 
(Appendix A) for them to participate in an interview.   
Description of the Research Design 
 The design for this research study is a qualitative case study.  Following the selection of 
participants, the researcher interviewed each of the five teachers at both schools and at least one 
supervising administrator.  These participants made up the two cases involved in the study.  Each 
case included an administrator and the five teachers at each school site.  The researcher next 
recorded one class of the teacher in their classroom while teaching.  Students were provided 
information regarding the research to explain why the teacher was recorded (Appendix E).  By 
observing a class, the researcher was able to view the teacher in practice.  The researcher next 
interviewed a supervising administrator at each school.  Both the interview protocol for the 
teachers (Appendix H) and administrator (Appendix G) were created by the researcher as semi-
structured interviews.  This type of structure involves probes that allow the participants to 
expand on their responses and understandings.  The initial interview round and class observation 
occurred in the winter of 2018.  The researcher conducted the follow-up interviews in the spring 
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of 2018.  The follow-up interview questions were based on a review of the initial interview and 
class observation.  Through a social constructivist view the researcher was able to better 
understand how these teachers were able to effectively communicate in a culturally relevant 
setting.  For the purpose of this study, Figure 1 includes the steps for data collection and 
timeline.   
 
 
 
 
 
 
 
Figure 1. Data collection process for qualitative case study. 
Instrumentation  
The instrumentation for this study involved a variety of resources.  These included 
demographic questionnaires of the participants, interviews of both the teachers and at least one 
supervising administrator, observations of the participants, and a reflexive journal.  The 
demographic questionnaires (Appendix F) provided background information on the participants.  
The information helped the researcher better understand the participants.  There were two rounds 
of interviews and observations.  The initial round of teacher interviews involved a semi-
structured interview protocol as created by the researcher.  The teacher interviews (Appendix H) 
involved questions to better understand how the teacher effectively communicates in a culturally 
diverse classroom.  These strategies assisted the researcher in better understanding culturally 
relevant practices.  The researcher then interviewed one supervising administrator at each school.  
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This interview protocol was created as a semi-structured protocol by the researcher.  The 
researcher also recorded one class of classroom teaching from each participant.  These were 
analyzed to better understand the teacher’s practices in communicating with students of different 
cultures.  The first round of interviews and observations occurred in the third quarter of the 
school year, allowing the teacher time to meet the students.  A follow-up round of teacher 
interviews and observations was conducted in the fourth quarter of the school year.  This second 
round provided a consistency of practice as represented by the participants.  The questions for 
the follow-up interviews were created by the researcher after review of the initial interview and 
class observation transcripts.     
Throughout the data collection, the researcher maintained a reflexive journal.  The 
journal included field notes collected through the classroom observations and both the 
administrative and teacher interviews.  Following each observation, the researcher allotted time 
to take notes on the information obtained.  These notes provided support for the findings of the 
interviews and observations regarding the phenomenon of multicultural education.  The reflexive 
journal also provided an outside auditor an opportunity to review the research study process 
which allowed the study to meet the requirements of dependability as defined by Krefting 
(1991).    
Description and Justification of the Data Analysis 
The data from this study was analyzed through a social constructivist worldview.  This 
theory allowed the researcher to make observations of social interactions in order to ascertain 
conclusions from the findings.  As Creswell (2013) explains, this theory is appropriate for 
understanding social interactions in order to draw conclusions regarding the outcomes.  These 
outcomes were analyzed through a coding process.  Corbin & Strauss (2007) explained that this 
structure best allows the findings to emerge rather than be imposed.  The researcher used a 
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coding structure to analyze the data as defined by Saldaña (2013).  The first coding cycle is 
represented by Figure 2.   
 
Figure 2. First cycle of coding. 
As categories emerged in this three-step process, the data was connected to better 
understand the underlying strategies the teachers use to educate and communicate with students 
through culturally relevant pedagogy.  Following the first cycle, the researcher used an 
operational model diagram to transition the process to the second cycle of coding.  As Saldaña 
(2013) explains, visualizing the categories and quotes helps the researcher clarify thoughts and 
understandings.  In doing this, the transcripts begin to merge into one dialogue.  Using the visual 
representation, the researcher used a focused coding model to identify themes and concepts 
based on the frequency of their occurrence as a secondary coding cycle.  These themes and 
concepts were translated through the creation of a code weaving narrative.  This process 
consisted of combining and inserting the phrases that resulted from the second cycle of coding 
into a narrative form that helps make sense of the findings (Saldaña, 2013).  The coding process 
is represented by Figure 3.  
1. Through In Vivo coding the researcher 
will choose key phrases in the transcripts 
that relate to the phenomenon of 
multicultural education.
2. Process coding will be used to 
categorize the key phrases selected. 
3. The researcher will 
conclude the first cycle 
through an initial coding 
process that involves 
comparing the various 
phrases for similarities 
and differences. 
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Figure 3. Coding process. 
The researcher used the results of the coding process and reflexive journal to develop 
descriptions of each theme that allows for an understanding of the results.  The triangulation of 
these data sources, represented by Figure 4, allowed the researcher to ground the findings within 
these themes that emerge.  As the diagram shows, the themes that emerge are reflective of all 
data sources through the coding process.  These themes helped the researcher better understand 
the research questions as they pertain to the phenomenon of multicultural education and the 
research questions.  This understanding provided conclusions to the research questions.  As 
Merriam (2009) explains, this fits the parameters of a case study as the findings revealed 
understandings about how educators communicate within the phenomenon of multicultural 
education.  Through this, the researcher allowed the themes to emerge from the participants lived 
experiences.       
First Cycle 
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Second Cycle 
Focused Coding
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Figure 4. Triangulation of data sources. 
Chapter Summary 
 This qualitative case study examines the teaching characteristics and communication 
techniques of educators within a culturally relevant pedagogy.  The researcher sought to better 
understand this within the phenomenon of multicultural education.  Grounded in the social 
learning theory, the researcher used a case study method that allowed for observations and 
interviews to better understand behaviors and strategies.  The researcher allowed themes and 
strategies to emerge from the data that represented the lived experiences of the participants.  The 
data was analyzed through a social constructivist world view.  
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CHAPTER TWO: REVIEW OF LITERATURE 
 The researcher sought to better understand the phenomenon of multicultural education by 
conducting a case study on the effective communication strategies that secondary school teachers 
utilize to teach a culturally relevant pedagogy.  This review of the literature provides a rationale 
for the study and a background for the research.  The chapter is divided into four sections:  (a) an 
explanation of the theoretical framework for the research; (b) a background of multiculturalism 
within education; (c) a summary of research regarding culturally relevant pedagogy; and (d) a 
summary of research regarding effective communication in the field of education.   
Theoretical Framework 
 There are four main theories that frame this research.  These theories support the way the 
researcher views student learning and how research can be used to draw conclusions.  They also 
create the framework for culturally relevant pedagogy and effective communication strategies 
within a school setting, as well as forming the underpinning for the epistemology of the 
researcher.  As Creswell (2013) explains, the qualitative researcher is part of the study and the 
findings are directly connected to their understandings.  As a result, these theories frame the 
researchers’ knowledge on this topic and the biases that exists within that knowledge.  This 
section defines each of these theories and explains their relevance to this study.  The four 
theories include; (a) social learning theory, (b) critical race theory, (c) theory of communication 
competence, and (d) social constructivism. 
Social Learning Theory  
Social Learning Theory refers to the process of learning as a cognitive process in a social 
context (Bandura, 1971).  Social Learning Theory is a key framework in the researcher’s 
understanding of social interactions and the goals of education.  In this study the researcher has 
attempted to limit the distance between themselves and the participants in order to better 
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understand the participants and the actions they take to communicate in a culturally diverse 
school setting.  With this theory Bandura explains that people learn as a result of the interactions 
they have within their environments.  Bandura connects this theory to self-efficacy by explaining 
that individuals will choose actions that they feel more confident in performing, which will 
reinforce them to be more successful as they grow in their confidence.  This confidence is a 
reflection of a person’s ability to self-assess and focus the beliefs of can be effectively 
accomplished.  For this study the Social Learning Theory is used to explain why effectively 
communicating within a culturally relevant pedagogy is important in classrooms.  Based on 
Bandura’s explanation, students will model the behaviors they see that bring them positive 
outcomes and steer away from those that may cause negative reactions.  Students will respond to 
the cultural atmosphere a teacher creates within a classroom in this same manner.  This positive 
cultural experience will provide students the self-efficacy needed to grow academically, socially, 
and emotionally. 
Critical Race Theory 
 Critical Race Theory (CRT) is a cornerstone theory in defining the epistemological 
understanding of the researcher and played an integral role in the development of culturally 
relevant pedagogy.  CRT assumes that perceptions of race are imbedded in the creation of all 
structural elements within a system (Stovall, 2005).  Because of this, race must be explicitly 
discussed in any evaluation of success or failure.  While culture and race are not the same 
concepts, their connections are evident in various biases and stereotypes that are prevalent in 
society.  As Ladson-Billings (1995) explains, culture and race can overlap, but they are distinct.  
The largest difference is that culture does not necessarily include physical characteristics that 
cannot be changed that are included in descriptions of race.  In this study, CRT is an important 
element of effectively communicating in a culturally relevant classroom.  As Wadhwa (2010) 
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explains, applying this theory to education is productive for finding real solutions to systemic 
racial inequities.  Introspection is the first step towards creating this environment and in order to 
do this, individuals must be honest with themselves about the role racial biases and 
understandings have played and how they currently dictate their actions and inactions.   
 As an epistemological base, CRT takes a strong stance towards understanding areas of 
bias and privilege that exists within systems such as education.  Lynn and Parker (2002) explain 
that CRT is a result of storytelling and reframing history to understand other viewpoints apart 
from that of the dominant race.  In this qualitative research study, the researcher attempted to 
allow themes to emerge through better understanding the lived experiences of the participants.  
This type of research design is supported by CRT based on the description of Lynn and Parker.  
CRT allows the researcher to challenge the educational structures and systems in the data 
analysis through the process of understanding other viewpoints and perceptions.   
Theory of Communication Competence  
The theory of Communication Competence provides the premise for the researcher’s 
assessment of effective communication.  As Hymes’ (1972) explained, this theory should be 
used to assist people as they are learning to communicate through a language.  The idea is that 
there is more to communicating than knowing the words.  To address this issue, Hymes describes 
four competencies that exist within this theory; linguistic, sociolinguistic, discourse, and 
strategic.  Linguistic competence involves using common conventional sounds and grammar, 
sociolinguistic competence includes knowing how to respond based on the details of the 
communication, discourse competence involves understanding the larger context in a 
conversation, and strategic competence consists of recognizing and repairing communication 
breakdowns.  
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Within these four areas communication can occur in a manner that allows people to best 
relate with each other.  This also connects to the ideas of cultural relevance as it involves social 
expectations and cues that are associated with a language.  Berger and Luckman (1966) explain 
that communication is how people define each other and create perceptions and biases about 
others.  They explain that the world is created through social interactions where communication 
is necessary to exist.  This knowledge underpins the researcher’s understanding of the 
importance in effective communication strategies and the need for teachers to be able to create 
an ongoing conversation with their students and other stakeholders.  These interactions define the 
social constructs that exist within a classroom and it is necessary to focus on the communication 
strategies that teachers use to better connect with students of all cultural backgrounds.   
Social Constructivism  
Social Constructivism serves as a means of understanding the findings in this research 
study.  Social Constructivism refers to understanding the world through social interactions and 
making meaning through this understanding (Creswell, 2013).  As a theoretical framework, 
Social Constructivism reflects the belief that understanding can occur through observations of 
individuals.  Dennen, Slabon, and Richards (2014) used social constructivism to explain re-
storying as an alternative to the traditional case study model.  They explained that social 
constructivism promotes self-awareness in developing understanding and learning through real-
world type environments.  This idea supported this study as the researcher made sense of each of 
the two cases through interviews and observations.  Evans (2007) discussed that in the field of 
education it is important that leaders are able to make sense of the many areas of information and 
communication that are involved in the decision-making process.  Through this process, leaders 
work to better understand their own biases and perceptions and how these impacts their choices.  
As Gergen (1999) explains, Social Constructivism allows for a shift in how knowledge is gained.  
 
 
23 
The constructivist model does not seek to impose solutions based on narrow or objective queries, 
rather it seeks to use a research design and data analysis process to use subjective observations 
and findings of participants to allow themes to emerge from the lived experiences of those 
involved in the study.  An understanding of the findings in this study created by constructing 
themes that emerge from the social interactions and these lived experiences of the participants 
throughout the interviews and observations.  
Multicultural Education 
 Education is a critical element in the development of adolescents.  Brown-Jeffy and 
Cooper (2011) explained that the cultural make-up of students together in one classroom has 
changed drastically, and thus, educators must change how they teach and interact with students 
to make sure they are given equitable access.  These increased levels of cultural diversity within 
schools and classes have added new challenges in ensuring all students are given every 
opportunity to learn.  While multicultural education has shifted, its historical implications are 
important in understanding the current needs in classrooms and the challenges that educators 
face in meeting these needs.  This section was used to examine the: (a) historical background of 
multicultural education; (b) dominant culture that dictates educational norms; (c) intercultural 
strategies; and (d) systematic and structural impact of multicultural education.   
Historical Background 
 In general, multicultural education involves creating classrooms that reflect more than 
one culture.  In the United States, elements of multicultural education have been in schools and 
curriculum since the early twentieth century when all US states began enacting mandatory 
attendance requirements.  The timeline for enacting an attendance policy varies based on the 
state, as some states addressed these requirements earlier than others (Ladson-Billings & Tate, 
1995).  While school attendance involved students from all backgrounds, classrooms were still 
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segregated by race and socio-economic status.  As Banks (1981) explains, during the Civil 
Rights Movement in the United States, desegregating schools became a large point of contention.  
Schools with minority students (largely African-American at that time) were consistently being 
given less funding than their counterparts that were educating white students.  The term 
multicultural education came out of these unsegregated classrooms.  Students were bused across 
towns to meet federal mandates and ensure, on paper, that students of all racial backgrounds 
were given equal learning opportunities.  The changes required evaluation of teacher preparation 
programs, recruiting and hiring practices, and curricular expectations.  As the racial diversity of 
the country increased in the 1970’s and 1980’s, multicultural education also became a much 
more discussed topic.  Sleeter and Grant (1987) explained this change through five approaches to 
educating diverse students’: (a) teaching the culturally different; (b) human relations; (c) single 
group studies; (d) multicultural education; and (e) multicultural and social reconstructionist.  
This progression started with a base level of providing minority students with opportunities to 
feel included in the dominant culture at the risk of giving up their own identity.  The next step 
involved recognizing the cultural differences that students have, but not the bias and perceptions 
that existed within these differences.  The concept of multicultural education progressed to focus 
on the cultural needs of a minority group, but with no connection to success in school.  As 
educators became more accustomed to the needs of students, some developed a multicultural 
approach that respected the cultural norms of all students while promoting an understanding of 
academic success.  While not a formal instruction in teacher preparation programs, the teachers 
began using these strategies at a greater rate in order to better meet the needs of students in the 
classrooms.  These approaches grew in strength as social reconstruction emerged as a means of 
understanding the impacts that a dominant culture played on all systemic and structural elements 
of education.   
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Dominant White Culture 
 For this study, the dominant culture refers to a system that creates all educational 
measures of success based on cultural expectations of whiteness.  This is most evident in the 
academic opportunities provided to students.  As Rahman (2013) explains, a hidden curriculum 
exists in education that reflects the dominant culture, which disadvantages minority students.  
“Most of the learning rules or guidelines that form part of the hidden curriculum reflect white 
dominant culture values, practices, and worldviews” (Rahman, 2013, p. 660).  Students who 
succeed in school largely master the hidden curriculum, and if this is structured based on one 
cultural norm, then students in that dominant culture have greater opportunities.   
 The impacts of this dominant culture are felt not only by students, but by educators as 
well.  Kelly (2007) studied black teachers in schools made up of largely white students.  He was 
interested in the challenges they faced being a minority in a professional setting largely 
comprised of the dominant culture.  Based on Kelly’s research, these teachers were viewed as a 
form of racial tokenism.  Through observations and interviews over an eight-month period he 
found that while most of the teachers felt they were viewed as racial tokens by their school 
communities, they thought they were successful in their positions.  Kelly concluded that the civil 
rights ideology of the teachers played a significant role in their professional success and self-
critique, since they believed that they could educate white people about racism and cultural 
diversity to improve the larger system of education within their schools. 
 The impacts of a dominant culture are also felt in the homes of students.  With the 
families of minority students, Becerra (2012) conducted a quantitative study of the attitudes of 
3,421 Latino adults towards education.  The researcher sought to understand the perceived 
barriers that Latino students faced to be successful in education within the United States.  The 
results demonstrated that there were variables such as income, level of education, and higher 
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levels of linguistic acculturation that impact the perceptions of barriers Latino students faced in 
schools.  Becerra concluded that school personnel need to understand the impacts these factors 
have on Latino students and work to create systems and structures that will break the barriers 
Latino students face.  Carter (2006) also investigated this impact and how minority students were 
affected by “acting white” in order to assimilate to the dominant culture of a school.  Through a 
case study of four high school minority students, she found that their behaviors impacted their 
relationships with their peers and at home.  At the same time, these behaviors were not 
necessarily reflected in high levels of academic success.  In some cases, the students struggled to 
communicate at home after changing their behaviors at school.  In other situations, they were 
judged or ridiculed by those who had similar cultural backgrounds.  Carter explains that this is an 
example of why educators should not force students to adopt cultural norms based on the 
dominant culture of whiteness that exists within schools.   
 With these outlooks for students, teachers, and families, it is important to reflect on the 
areas of the dominant culture that are creating these negative effects.  As a starting point, Gusa 
(2010) suggested a cultural audit that would involve members of school communities critically 
reflecting on the cultural norms that support the systems and structures in which students can 
learn and grow.  With this information school personnel can better create a culture that is 
inclusive of all students.  This recommendation came from a study of the impact of the dominant 
culture on college students as Gusa (2010) explored the idea of whiteness as a dominant culture.  
Through research, she found that whiteness has created a dominant culture within higher 
education that negatively impacts the success rate of minority students.  The measure for success 
is often created based on the expectations of the dominant culture.   
 The concept of the dominant culture has also affected preservice teaching programs.  
Tinkler and Tinkler (2013) conducted a case study of students in these programs.  For the study 
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they focused on the impact that the concept of dominant culture had on the element of social 
justice within a program.  The study involved 37 participants who were involved in a service-
learning project in their education course that focused on social justice.  The case study was 
conducted in a small, public, university in the Mid-Atlantic region of the United States and 
involved semi-structured interviews.  The participants were primarily Caucasian and ranged in 
age from 18-19 years old.  The researchers were studying if the service-learning approach would 
assist the future teachers in better understanding the importance of social justice and cultural 
understanding within their classrooms.  They found that the service-learning opportunity greatly 
increased the understanding of teachers who came in to the study with a greater acceptance of 
other cultures.  Those who did not have this prior disposition also showed growth, but at a lesser 
rate.   
 Another viewpoint of the dominant culture involves that of teachers and students in 
schools where they are the minority race.  In these situations, the dominant culture is evident at 
the systemic and structural level and as a result these schools are negatively impacted due to a 
limited voice in the measures of success that are a result of the dominant culture.  The systems 
and structures needed to justify true positive change need to include the voice of all educators 
and local school communities.  Rose-Cohen (2004) reflected on her experiences as a white 
person facilitating multicultural learning.  She explained that it is important for educators to 
embrace their own culture in a reflective manner to better engage others in the conversation of 
educational needs.  As a member of the dominant culture, she found that it was important to 
recognize the privileges associated with this representation.  “When those of us from the 
dominant culture do not recognize how our culture is embedded in our language, actions, and 
values, we implicitly and sometimes explicitly ask those who have a [different] culture to check 
it at the door” (Rose-Cohen, 2004, p. 38).   
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Intercultural Strategies   
 Multicultural education began to shift in the 1990’s as educational leaders began to 
understand that students of diverse backgrounds were being asked to assimilate to this dominant 
culture at the expense of their own.  As Carter (2006) explained, students should not be asked to 
check their own backgrounds and lives at the classroom door.  She argued that disparity in the 
academic success of minority students is less a reflection of their output and more about the 
system that does not allow for the diverse backgrounds students bring into the classroom.  This 
type of intercultural setting builds on the idea of having multiple cultures represented but ensures 
that these are included as part of the learning environment.  Based on her research, Carter (2006) 
found that students educated in these types of settings were able to find more success both in 
school and after they moved into their post-secondary lives.  They were able to move between 
cultural expectations and norms with a solid understanding of who they were while code-
switching to best find success in the situation.  These students understood that within Hymes’ 
(1972) theory, they must be able to communicate in various settings, culturally as well as 
linguistically.  Similarly, Wahlstom and Clarken (1992) researched how to prepare teachers for 
multicultural education.  There is a need for teachers and students to reflect on their own cultural 
norms to understand what they can bring to a diverse classroom.  This will also help in creating 
better connections with the school community.  Their research also focused on the need for 
teachers to design curriculum that allows students to express who they are and does not set 
certain students up behind their peers based on their own culture.  Through a cultural sensitivity 
survey of preservice teachers, Wahlstom and Clarken (1992) found that the participants felt they 
understood culture and how it impacted their own lives but struggled to understand how culture 
influenced curriculum and instructional practices.   
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 Another element of multicultural education involves the limited preparation that 
educators receive before entering the profession.  Reiff and Cannella (1992) examined how 
teachers are prepared for cultural diversity within the classroom.  “Preservice teachers must 
construct understandings of the effect of values on reality, the dominant forces in society, the 
political and economic context within which decisions are made, and the impact of culture on the 
individual” (p. 8).  Their research suggests that teachers need to create learning opportunities that 
allow for critical thinking and personal reflection.  Teachers should not just give face value to the 
cultural diversity that exists within their classrooms.  Curriculum and instructional strategies 
should be developed that include critical inquiry. 
 These strategies are difficult to compare as school data provides little measure of 
similarity about culturally relevant classroom procedures and outcomes from town to town.  
Schools represent a microcosm of the larger community.  With many suburban and rural 
communities remaining the same culturally, these geographic areas have not been prepared with 
strategies that are needed for culturally diverse students.  Strategies include professional 
development on building relationships with students while continuing to expect high standards 
for academic success.  Ali, Cleary, Diem, and Frankenberg (2014) studied the impacts that this 
shift has had on schools.  They found that the “issue” of multicultural education is viewed as 
something that urban schools face.  As a result, funding and training for educators on 
understanding the needs of a culturally diverse population are prioritized for urban school 
settings.  Their findings showed that suburbanization has increased the cultural diversity in both 
suburban and rural areas.  They also found that the teachers in suburban and rural areas lack the 
training needed to ensure all students are able to learn in a culturally responsive manner that 
appreciates their backgrounds while pushing them towards academic success.  These teachers 
were not prepared to support the culturally diverse needs of their students.   
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Systems and Structures 
 The larger political systems that impact education are also important when analyzing the 
impact of a dominant culture on creating structures that may hinder certain students from being 
successful.  Singer (2002) wrote about defending multicultural education in the modern world of 
nationalism that followed the terrorist attacks of September 11, 2001.  These events caused many 
educational pundits to question the focus on cultural diversity within schools.  Singer argues that 
these events, instead, created a greater need for students to identify with who they are racially 
and culturally different from in order to learn and grow successfully.  By not embracing who 
they are, they will limit their ability to critically analyze a situation.  McGinnis (1994) reflected 
on personal experiences as a student and educator in multicultural settings.  These experiences 
helped McGinnis develop certain areas of focus for students to receive the best possible 
education.  These areas involved the role dominant culture plays both for students and teachers.  
In these situations, minority students are forced to give up their own cultural identities as they 
find success in schools that are focused on one area as described by McGinnis who also 
suggested that teachers create bias based on cultural differences when one culture can dominate 
the systems and structures of a school.  This shift in going beyond merely recognizing that 
classrooms are made up of diverse populations was further explained by Atwater (1994).   
Students are not the problem (a deficient-model philosophy) because all students bring 
knowledge and skills which can help them be successful in these classrooms.  Teachers 
must build on their students’ knowledge and skills so that all students can understand the 
scientific and mathematical principles, laws, and theories; can think critically; and can 
use their science and mathematics understanding in their decision making. (Atwater, 
1994, p. 1) 
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 The dominant culture has also impacted the systems of curriculum development.  Airini 
(1998) examined the relationship between culture and curriculum.  The relationship was found to 
be critical to the success of students.  Airini uses various examples and references to show the 
importance of the impact culture has on curriculum.  For example, when curriculum does not 
reflect the culture of a school community, students in the minority culture representation are not 
represented as being equal in their capabilities as compared to their peers.  Agada (1998) 
discusses the changing social norms that exist and the expectations that come with them.  He 
explains that with this change, education must change the structures to meet these changing 
needs.  He emphasized that “Schools constitute one of the primary ‘systems of power which 
produce and sustain’ society’s knowledge” (p. 86).  For these changes to occur, pedagogy needs 
to shift, allowing for cultural awareness and reflection.  Curriculum needs to reflect the needs of 
all students, which will allow them to learn without changing their cultural backgrounds.  Dean 
(2002) researched cultural responsiveness in the wake of new policy and legislation.  She 
explained that everyone has a culture and that this culture impacts their understandings and 
decisions.  Unfortunately, schools are dominated by the majority culture and limit the 
opportunities minority students are given to be successful.  As Dean explains, “we must take the 
time to learn about each other, and make personal, professional, and educational decisions based 
on one another’s cultural perspectives” (p. 22).   
 Without these personal connections we are not able to do more than talk about the 
structural changes that need to occur in education.  As Carter (2009) reflected on the election of 
President Barack Obama, she was concerned that many sociologists declared we were now 
entering a post-racial society.  She explained that while her hope for change increased, her 
research over many years suggested that there are still many structural areas of concern within 
education today.  She cautions people to not stop discussing race and culture as they relate to 
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schools.  Honest reflection and thoughtful suggestions for growth that are inclusive of all 
backgrounds remain needed in order for change to occur.   
Culturally Relevant Pedagogy 
 As understandings of multicultural education have changed over the past century, various 
theoretical frameworks arose to better understand how to ensure that students of all backgrounds 
received an equitable education.  Culturally relevant pedagogy creates an understanding that 
students should be able to relate curriculum to their cultural lives outside of school.  Ladson-
Billings (1995) remains one of the founding voices on culturally relevant pedagogy.  As she 
explains, “Culturally relevant teachers utilize students’ culture as a vehicle for learning” (p. 161).  
This theoretical approach to teaching prioritizes the relationships an educator has with students, 
rather than focusing on data points and academic goals, while still expecting a high level of 
success.  Ladson-Billings expressed the following: 
Culturally relevant pedagogy rests on three criteria or propositions: (a) Students must 
experience academic success; (b) students must develop and/or maintain cultural 
competence; and (c) students must develop a critical consciousness through with they 
challenge the status quo of the current social order.  (Ladson-Billings, 1995, p. 160) 
 Culturally relevant pedagogy requires a focused and thoughtful regard to how teachers 
educate students and create a culture that is inclusive of all represented backgrounds.  As a 
leading voice regarding culturally relevant pedagogy, the research of Ladson-Billings continues 
to drive the way educators understand the best practices used to understand the cultural needs of 
their students.  A challenge to culturally relevant pedagogy at the secondary school level is the 
focus that teachers often give on disseminating content knowledge and placing the ownership for 
comprehension on the student.  This approach does not allow the individual cultural expectations 
of students to play a role in the learning process and sets low standards for academic success.  
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However, through a qualitative phenomenological case study, Ladson-Billings sought to better 
understand the academic expectations of students in culturally diverse settings.  The data analysis 
found that culturally relevant teachers expected high levels of academic success from their 
students and the students rose to that level, while the students in classrooms where teachers did 
not have high academic expectations met that same low bar for success.  “Thus, culturally 
relevant teaching requires that teachers attend to students’ academic needs, not merely make 
them ‘feel good’.  The trick of culturally relevant teaching is to get students to ‘choose’ 
academic excellence” (p. 160).  Culturally relevant teaching involves the critical consciousness 
that educators must use as they get to know their students and better create structures that support 
these cultural needs.  Teachers can then use this to educate students on how to critically analyze 
a situation by providing lessons that are culturally relevant.  The following sections focus on 
three elements of culturally relevant pedagogy: (a) personal reflection; (b) curricular impacts; 
and (c) structural change.       
Personal Reflection 
 An important element in providing culturally relevant lessons involves an educator’s 
honest reflection of himself or herself.  Howard (2003) researched the importance of critical 
reflection by educators as they implement culturally relevant pedagogy within the classroom.  
“Thus, teacher educators must reconceptualize the manner in which new teachers are prepared 
and provide them with the skills and knowledge that will be best suited for effectively educating 
today’s diverse student population” (p. 195).  Howard explains that African American and Latino 
students were overrepresented in Special Education programs and underrepresented in 
accelerated honors level programs.  These minority students are disproportionately labeled as at-
risk at early ages and are more likely to drop out of high school than their white peers.  The 
dominant culture that exists in schools further alienates these students and their opportunities for 
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success.  Howard shows that critical reflection for educators is an important element in providing 
a culturally relevant experience for all students, and stresses that “Critical teacher reflection is 
essential to culturally relevant pedagogy because it can ultimately measure teachers’ levels of 
concern and care for their students” (p. 199).  Thus, critical reflection requires individuals to use 
their own backgrounds and perceptions to better understand how they treat students and why 
they make certain choices as educational leaders within the classroom.   
  This reflection may not always lead to success for students by the current academic 
standards, but through the strengthening of teacher – student relationships, trust is established.  
Leonard, Napp, and Adeleke (2009) conducted a case study involving two secondary school 
mathematics teachers with students who speak English as a second language.  These teachers 
were piloting a culturally relevant instructional program.  The purpose of the pilot program was 
to create an environment that allowed the students to learn within their own cultural 
understandings.  The teachers wanted to respect the student’s backgrounds and include their 
experiences within the learning atmosphere.  The case study revealed that while the teachers 
were able to develop a critical consciousness within their students, they also found some 
difficulties in implementing all aspects of the curriculum.  The teachers struggled to design 
instructional practices that met the needs of high stakes testing, academic accountability, and 
expectations of school policy.  While these variables inhibited the depth of knowledge that 
students could develop, teachers were able to critically reflect on their own backgrounds and 
how their perceptions and bias impacted their decision making.  Based on their findings, 
Leonard, Napp, and Adeleke (2009) cautioned against teachers creating too much of a routine in 
implementing culturally relevant pedagogy within the classroom.  The routine that they 
discussed involved teachers being overly structured in building relationships, resulting in an 
inauthentic approach to communicating with students.  They found that the teacher and student 
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relationship must be built on mutual trust and understanding, which develops differently for 
different students or which does not develop in the same way for each student.  
 For many educators, this idea of understanding their students’ backgrounds is why they 
entered the profession.  Borrero, Flores, and de la Cruz (2016) conducted a case study of 
minority teachers new to the profession who worded in urban settings.  Through observations 
and interviews, they were able to see the importance that critical reflection played in the ability 
of the teachers to provide a culturally relevant classroom for students.  Borrero, Flores, and de la 
Cruz were also interested in what their research might suggest about why a disproportionate ratio 
exists in the number of racial minority high school graduates who choose the educational field as 
an occupation.  They found that in most cases these individuals chose to be teachers because of 
educators in their lives who were able to connect to them and their lives.  The researchers found 
that educators could be successful in their own academic lives without giving up their own 
identities.  Borrero, Flores, and de la Cruz concluded that starting a career as as a new teacher is 
a very difficult challenge and is compounded when teachers are given more than they can handle 
without sufficient mentors to guide them using on their own personal and professional 
experiences.  When veteran teachers or school leaders are more focused on test scores or student 
disciplinary data than on rookie teachers, they will not see the examples of the positive impacts 
of culturally relevant pedagogy.   
 The trust that is built in a culturally relevant classroom also impacts the larger school 
community.  An important element involves the impact trust may have on the local school 
community and family involvement in the school.  Goodman and Hooks (2016) studied the 
impact culturally relevant pedagogy has on family involvement within schools.  Their research 
supported teachers involving parents within the classroom and curriculum design.  Through 
structural designs that actively sought to involve families in the leadership of the school, teachers 
 
 
36 
were able to strengthen their understanding of the cultural backgrounds of the students within the 
classroom.  Culturally relevant pedagogy can be used to design these family involvement 
opportunities and build a greater connection with the school members and their surrounding 
community.  As Goodman and Hooks explained, structured opportunities to build relationships 
with the community provide a focused plan for cultural engagement.  
Curricular Impacts 
 Systemic challenges create barriers that educators lack the resources to overcome.  These 
types of challenges are aided by structures and systems that oversee the day to day operations of 
a school system.  Curriculum creation, assessment, and learning trajectory can be large structural 
impediments to culturally relevant pedagogy.  Through case studies, researchers have been able 
to better define the challenges that were posed.  Following critical reflection, educators must 
focus on how decisions are made and the curriculum that is being taught.  Morrison, Robbins, 
and Rose (2008) researched culturally relevant pedagogy as a framework for educators in 
making instructional decisions.  Through their research, they reviewed 45 classroom-based 
studies focused on culturally relevant pedagogy.  This literature review included both qualitative 
and quantitative studies.  One of the key elements in their findings involved the importance of 
building on the prior knowledge that students possessed.  Once teachers’ garnered information 
about students’ lived experiences, they worked to build bridges between these funds of 
knowledge and the curriculum.  They also found that the classrooms utilizing this framework 
were largely made up of homogenous minority students.  While this was helpful for these 
students, but difficult for their results to be transferred to classrooms with heterogeneous 
mixtures.  Morrison, Robbins, and Rose recommended further research on how teachers enacted 
culturally relevant pedagogy in these classroom settings with a great level of diversity.  They 
also found that the ideas involved in culturally relevant pedagogy often differed from the 
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expectations of a traditional educational setting.  This can make it difficult for teachers to put in 
the effort required to make impactful change.   
 In order to better understand how the curriculum and literary choices impact cultural 
relevance, Lopez (2011) conducted a case study of a secondary school level English teacher.  
The goal was to investigate the connection between culturally relevant pedagogy and critical 
literacy.  Through research Lopez found limited resources on cultural relevancy in multicultural 
classrooms.  Most of the information involved culturally homogenous settings.  Lopez stated, 
“For students to experience academic success, their learning must be relevant to their lives and 
experiences” (p. 78).  Through the case study, Lopez found that even if teachers approach 
learning through a culturally relevant lens, if the curriculum itself is not changed to meet the 
cultural needs of students, the system will continue to be set up against minority students.  
Similarly, Sulentic (1999) used a qualitative case study to examine African-American students 
and their teachers from two culturally heterogeneous classrooms.  The research was designed to 
better understand how culture impacted curriculum and how the backgrounds of teachers 
impacted teaching strategies.  As Sulentic (1999) explained, the data from the study supported 
the need for teacher preparation programs to include cultural competency in educating students.  
The results also highlighted a need for staff development opportunities that provided continuous 
practice and learning.   
 Training opportunities about culturally relevant practices are often difficult to create 
based on all of the other challenges that teachers face and the limited number of experienced 
educators who are viewed as culturally relevant leaders within a school.  As Lopez (2011) 
concludes, the teachers primarily assigned to work with new educators are often chosen based on 
academic achievement or limited student behavioral concerns within their classrooms, as 
opposed to their ability to relate to their students’ cultural norms.  Hyland (2009) studied one 
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white teacher’s experience as an educator in a school of predominantly African-American 
students while trying to implement a culturally relevant pedagogy.  The case study was 
conducted over 20, one-hour observations and three two-hour interviews.  The teacher held high 
expectations for the students and in return, the administrator held the teacher in high esteem as a 
classroom manager.  In the observations, Hyland realized that even though the school was made 
up of a majority of minority students, the structures and systems of the school and curriculum 
were representative of the dominant white culture prevalent in society.  The teacher was able to 
find success in believing all students could learn but struggled with understanding the 
community backgrounds or which the students entered the classroom.  Hyland found that the 
teacher also struggled to have model veteran teachers or professional development that supported 
a better understanding of the cultural backgrounds of the students, as well as limited instruction 
on this topic in the teacher training program.   
Structural Change  
 In order for classrooms to become culturally relevant, there are many structural issues 
that must shift and grow as well.  Teacher preparation programs, professional development 
opportunities, budget planning, recruitment and hiring practices are some of the larger structural 
elements that must begin to be viewed with this lens.  While this must start with personal 
introspection, educators need to also be willing to be as critical of the academic and behavioral 
choices they make with regards to students.  
 The structures that need to change are explained further by Brown-Jeffy and Cooper 
(2011) as they reviewed what is required to move schools towards a structural and systemic 
culturally relevant pedagogy.  Their research showed the reality of an academic achievement gap 
between white and minority students.  As Brown-Jeffy and Cooper explain, “The problem 
embracing the American educational system is how to ensure that all students, especially 
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racial/ethnic minority students, achieve” (p. 67).  They discuss the importance race plays in the 
discussion of effective culturally relevant practices.  As they explain, educational leaders shy 
away from discussion of race and how it impacts the larger society because of the fear of an open 
discussion of students or parents sharing their opinions.  Through their research, Brown-Jeffy 
and Cooper explain that how people understand race is an important societal structure that needs 
to be discussed in order to move forward with the critical reflection that must occur in a 
culturally relevant school setting.  They created Figure 5 as a description of the elements a 
culturally relevant pedagogy should have in schools. 
 
  Figure 5. Elements of culturally relevant pedagogy (Brown-Jeffy & Cooper, 2011, p. 72). 
 Through their research, they found that while many educators see the importance of 
cultural relevance, there is a struggle in implementation.  The challenge of understanding the 
cultural backgrounds of students can be difficult especially if it is different from that of the 
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teacher’s own background.  This is compounded in schools with a culturally heterogeneous mix 
of students because there are multiple backgrounds represented.  Brown-Jeffy and Cooper (2011) 
concluded, “We believe that culturally relevant pedagogy is distinguishable based on the 
principles of teaching to the whole child, equity and excellence, identity and achievement, 
developmental appropriateness, and student-teacher relationships” (p. 80).   
 These changes will drive school reform and research.  Durden (2008) examined how 
culturally relevant pedagogy impacts school reform models in multicultural settings.  When 
school reform structures involve culturally relevant pedagogy, learning opportunities are created 
that allow students to make connections between their own cultural backgrounds and the larger 
worlds in which they live.   Durden found that when school reform models allow all stakeholders 
an equal voice, students can find success and the structures involved in school planning provided 
long-term opportunities for students to grow and learn.   
Effective Communication 
 Effective communication is a critical element in teaching that positively impacts all 
students to be successful.  Students enter classrooms with both linguistic and cultural languages 
that are reflections of who they are as learners and people.  There is a large potential impact on 
students when they are able to feel their personal experiences and languages are respected and 
understood by the adults within the classroom setting.  As Ladson-Billings (1995) explains, 
“These sociolinguists have suggested that if students’ home language is incorporated into the 
classroom, students are more likely to experience academic success” (p. 159).  Truscott and 
Watts-Taffe (2000) further explain that effective communication must involve scaffolded 
expectations for students explicitly to create opportunities for all students to be successful.  
Walkowiak (2016) discusses the importance of communication in education regarding 
instructional leadership.  The researcher suggested the importance of defining roles within a 
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relationship for communication to be effective.  The roles involve how the conversation occurs 
and the dynamics for how one should respond.  These roles may include one person listening and 
one person speaking or one person seeking to gain knowledge from another in a more formal 
setting.  As explained in this section, when these roles are clearly defined, all parties can 
understand what is expected from a conversation.  This will also help both parties build trust 
with each other.  Unfortunately, there continues to be a disproportionate amount of disparity in 
these roles for minority students.  As Davis (1991) explains, the gap in academic achievement of 
minority students increases as they go through school.  This can be partly attributed to the lack of 
trust between school personnel and the communities that they serve.  The next section consists of 
three parts including: (a) communication gap; (b) cultural code-switching; and (c) systems and 
structures of communication in schools.  
Communication Gap 
 Davis (1991) explored communication between schools and parents of disadvantaged 
students.  In his quantitative study he surveyed parents and students of disadvantaged students to 
better understand how well they felt connected to schools and how effective the communication 
strategies were at keeping them involved in the school environment.  He points out that the 
struggles of economically disadvantaged students are not a new challenge in education.  This 
reflects the widening gap of economic disparity that is evident in all areas of society.   Students 
from economically disadvantaged communities struggle because of factors out of their control.  
Among other things, these factors include needing to work jobs at different times of the day that 
do not allow for parents to come to an afterschool meeting.  These types of factors are 
compounded when parents are not able to engage in two-way communication with a school as a 
result of different cultural norms or expectations.  Schools need all levels of intervention to 
support students of all backgrounds.  Davis suggests adding more support services that can 
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support the needs of students by working with parents.  These supports should be structured and 
systemic in every area of the school to better eliminate the negative impacts of prejudice and 
bias.  Velasco (2015) researched issues of prejudice that impact effective communication.  
Through the research, it was found that students are better supported when teachers communicate 
academic skills within a sense of cultural understanding.  By using the exercise of “evaluate, 
analyze, and describe” educators were better able to communicate in intercultural classrooms.  
This process creates a structure for communication that is based on two-way conversation.  As 
Velasco explains, “The goal is to confront prejudice head-on” (p. 91).  By confronting prejudices 
head-on, educators should not act as if bias does not exist.  Rather they should reflect on how 
their own thought processes and backgrounds impact the way they communicate with their 
students and their parents.  In this, educators will be able to be more authentic as they better 
understand the areas where they are not as prepared to communicate with the students in the 
classroom.   
Cultural Code Switching 
 Effective cultural communication is explained by Hymes’ (1972) theory of 
communication competence.  This theory explained that language variations include cultural 
norms as well.  With this theory, Hymes suggested that it was important for people to have a 
level of competence in understanding the cultural languages of those around them in order to 
effectively communicate.  Sakai (2005) explains the connection between language acquisition 
and the need to understand the information being communicated.  Language acquisition is 
directly connected to brain development and strengthened the more individuals understand the 
material within their own lives.  The change in the cultural makeup of classrooms and the need 
for effective communication has created a need for teachers to culturally code-switch in order for 
their students to comprehend the academic and behavioral expectations in the classroom (Hill, 
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2009).  Cultural code-switching for teachers involves teachers switching between the need to 
communicate the language of education in a way that students will be able to understand what is 
being said, and in a manner that students will be able to replicate in their own lives (Myers-
Scotton, 1995).  This might occur through a teacher discussing with a student an event out of 
school that recently occurred by using cultural norms that reflects the student’s cultural 
backgrounds and then switching to the cultural norms that are expected in the classroom.  
Teachers must understand the linguistic and cultural norms that exist in order to effectively 
communicate.  As Wheeler (2008) explains, students and teachers need to embrace their cultural 
understandings and learn how to communicate through them.  These cultural understandings are 
the awareness, knowledge, and skills that help two people culturally communicate.  This will 
allow the teacher to see through the cultural differences in order to ensure students are able to 
learn the academic material.  Students need to feel that they are understood, so that they feel 
comfortable within their learning environment (Hurt, Lindo, & Schulz, 2014).  With this cultural 
understanding students will be able to connect with their teacher, and more importantly, the 
curriculum being taught.  Once students have this connection, they will be able to live their 
learning and grow through their comprehension.   
Systems and Structures of Communication in Schools 
 Communication is often a momentary reflection of individual meetings.  There are 
implicit and explicit expectations that exist in how people will communicate with each other.  
Flores and Karr-Kidwell (2001) crafted an electronic resource to aid communication between 
parents and school personnel.  The resource was based on research that showed a need for 
communication that is based on relationships with parents and an understanding of their needs.  
Part of this involves helping educators understand that a parent prioritizing other choices and 
needs over school, should not be inferred that they do not care about their student’s education.  
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Whether both parents work or not is an example of a choice or need that may impact their 
availability for meetings and other communications at school.  Technology can play a role in 
assisting communication between schools and parents.  Flores and Karr-Kidwell (2001) also 
discuss the importance of balancing positive and critical communication so that parents believe 
educators see all sides of their students.  Ahmed (2016) created an evaluation of using a course 
book on effective communication.  The evaluation consisted of reviewing the suitability of the 
course book from the students’ perspective, as well as the strengths and weaknesses of the 
information provided.  The conclusions of this evaluation supported the ideas of listening skills 
and building relationships that will allow for trust.  Guskey, Ellender, and Wang (2006) 
evaluated a parent involvement plan by surveying parents and educators in the school district.  
The plan was created for a school district of approximately 34,000 students, and in this study, the 
focus was on primarily economically disadvantaged elementary school aged students.  Their 
research represented the difficulties schools that serve lower income neighborhoods have in 
creating partnerships with parents.  The plan included strategies for reaching out to parents 
individually to be active participants at school events and providing them with resources to 
support the school at home.  The study concluded that the initiatives were viewed well from 
parents in the community, but that the efforts did not necessarily increase their involvement at 
school events or in the setting of plans.  The evaluation did show that a focused plan raised the 
level of excitement about the school in the community.  In summary,   
Efforts designed to improve both the quantity and quality of parent involvement will 
continue to be an important component of school improvement programs and of 
strategies designed to reduce the achievement gap between economically disadvantaged 
students and their more advantaged counterparts. (p. 26) 
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  Maunsell (2014) explained the importance of effective communication in Common Core.  
In this, she explained the key elements to communicating the new curricular requirements.  This 
included building relationships with students.  Through these relationships, she encouraged 
educators to listen as much as they talk.  Listening as a skill should involve two-way 
conversations that are responsive to the needs and requests of parents and students.  This will 
also include ensuring that the method of communication is able to effectively reach the desired 
community.  Most importantly, Maunsell recommends that educators are proactive in 
communicating with parents openly and respectfully.  “Effective communication isn’t always 
easy, but it is critical to success” (p. 65).  Maunsell elaborates on this by explaining the 
importance of listening in communicating.  The assumption is made that parents may want to be 
heard more than they are expecting action steps to be taken.  In this, Maunsell explains the 
importance of an educator not coming to a conversation with a parent with overt bias or 
preconceived negative outcomes.  
The Need for Future Studies 
 Multicultural education is a current and impactful topic in education circles, there is still 
a need to better understand what culturally relevant strategies that involve effective 
communication skills look like in the classroom (Brown-Jeffy & Cooper, 2011).  The knowledge 
of these strategies will help create professional learning opportunities for both new and 
experienced educators.  Ladson-Billings (1995) also suggests that more research is needed in the 
practices of teachers who are effective at educating minority students in an educational system 
controlled by the dominant culture.  She recommends that researchers focus on schools other 
than just those in high minority environments.  Specifically, Morrison, Robbins, and Rose (2008) 
recommended that future research is focused on schools with more diverse populations than 
homogeneous cultural backgrounds.  They explain that environments that have a primarily 
 
 
46 
minority culture are often the focus of culturally relevant pedagogy.  However, educators in more 
diverse populations have a different struggle as there are more cultural expectations and 
understandings needed in order to create an environment that encourages all students to be 
successful.  In a qualitative case study, Lopez (2011) found limited resources on cultural 
relevancy in culturally diverse settings for teachers to feel comfortable approaching students of 
all different backgrounds.  There was also a lack of focus and time allotted for educators to 
reflect on their own cultural backgrounds and the perceptions that this creates.  
Chapter Summary 
 Multicultural education has evolved as the levels of diversity within communities and 
schools have increased.  Throughout these shifts, the dominant culture that exists within society 
has disproportionately impacted the ability of minority students to be successful in schools.  As 
Tinker and Tinker (2013) stated “We would like all of our preservice teachers to recognize their 
role as potential change agents in their future classrooms and in society as a whole” (p. 58).  This 
concept is also important for the professional development of current teachers in a changing 
cultural classroom.  Effective communication is an important element in creating a culturally 
relevant experience for students in a multicultural classroom.  This could result in the improved 
academic progress of all students and positively impact the achievement gap that exists for 
students of cultures and races outside of the dominant white culture.  “Thus, culturally relevant 
pedagogy is a way for schools to acknowledge the home-community culture of the students, and 
through sensitivity to cultural nuances, integrate these cultural experiences, values, and 
understandings into the teaching and learning environment” (Brown-Jeffy & Cooper, 2011, p. 
67).  The structures and systems that reflect the dominant culture need to be restructured in a 
manner that encourages all students to learn as they are, instead of being forced to change into 
someone else.   
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CHAPTER THREE: METHODOLOGY 
 This chapter represents the methodology used for this qualitative case study.  The 
description will help to explain the process of data collection and analysis.  This approach is 
appropriate as the researcher attempts to better understand effective communication in a 
culturally relevant classroom within the phenomenon of multicultural education.  As Merriam 
(2009) explains, a case study helps the researcher understand how the participants in the study 
perceive their interactions with culturally diverse students within their classrooms.  The chapter 
is divided into the following sections: (a) researcher biography, (b) statements of ethics and 
confidentiality, (c) sampling methodology-selection procedures-participants, (d) research 
questions, (e) description of the research design and procedures, (f) timeline, and (g) data 
analysis.  
Researcher Biography 
The researcher is a high school principal in Connecticut serving a school of 900 students 
in a suburban community.  Previous experience has included teaching or serving as an 
administrator at both affluent and high-needs schools based on socioeconomic profiles.  The 
researcher’s experience also includes seven years teaching in a culturally diverse setting, as well 
as experience as an athletic director and assistant principal.  The researcher has worked as an 
educator in urban and rural areas within the east coast of the United States and specifically both 
geographic regions under study, (Northeast/Southeast).  Part of this background includes the 
researcher’s involvement with one of the schools involved in this study.  The researcher served 
as an Assistant Principal at Cardinal High School (pseudonym used for this study) from October 
2010 to June 2013.  The school has a high turnover rate for both teachers and administrators; as a 
result, no current administrator remains at the school from when the researcher worked there.  
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There has also been a large teacher turnover since the researcher left the school.  The greater 
community around the school has largely remained the same.   
This diverse work experience has given the researcher a wide array of experiences within 
education as a student and professional educator.  These lived experiences have highlighted a 
need for a greater focus on effective communication skills that showcase an appreciation of 
cultural responsiveness in a multicultural classroom.  Because of the researcher’s background, 
bracketing will be used to limit bias in the results.  As Creswell (2013) explains, the process of 
bracketing does not remove the researcher’s experiences from the study, rather the lived 
experiences are framed as a part of the research and the themes that emerge.     
These experiences have shaped how the researcher currently exists as an educator.  
Throughout my life I have found the issue of effective communication to be paramount to any 
productive conversation.  Moving to a new state during my time in high school was the initial 
start to changing my perspective on the world around me.  I saw that everything was a little more 
complicated when new cultural norms existed.  As a teenager, I learned to assimilate in order to 
find acceptance, but as I got older, I found this to be a strength in my ability to relate to everyone 
around me.  It was not until I started working in teacher preparation internships through the 
University of North Carolina at Greensboro (UNCG) that I realized this approach was not really 
allowing me to connect with students as I was not really being myself.   
I began to watch and listen more closely to those around me, including one seminal 
author referenced in the literature review of this study, Dr. Jewell Cooper at UNCG.  I began to 
research different variations of multicultural education and the inequities that exist within these 
frameworks.  As I moved into teaching and educational leadership, I witnessed educators who 
knew how to build authentic relationships with students through culturally relevant pedagogy.  I 
found myself wishing that there was more professional dialogue on these skills.  It became clear 
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to me that teachers will struggle to communicate even with the best of instructional practices if 
they do not know their students, and the students in return do not trust them.  These types of 
relationships need not appear fake or staged.  They are deliberate and focused on the overall 
success of a student as their cultural needs are appreciated while still expecting high standards of 
academic excellence.   
Statement of Ethics and Confidentiality 
This qualitative case study was approved by the Western Connecticut State University’s 
Institutional Review Board (IRB) initially in April of 2017 and was renewed in March of 2018.  
The researcher followed the guidelines of Bogdan and Biklen (2007) to ensure that the research 
was ethical.  School administrators were consulted about the research design to ensure that they 
approved of the time needed for the survey and interview.  In order to participate in the initial 
selection survey, all participants signed consent forms in order to participate that align with the 
purpose of the study (Appendix D).  The survey results were kept confidential by the researcher.  
It was explained to all participants that there was no compensation for participating in the study.  
The initial interview transcripts and class observations were transcribed using the video 
recordings by the online service Rev.com (2017).  The follow-up interviews were conducted and 
recorded by phone and transcribed by the same service.  Participants were made aware of these 
recordings prior to the interviews and they were sent a copy of each transcript to ensure 
accuracy.  The researcher also reviewed the original recordings in order to compare them to the 
accuracy of the transcripts and make any corrections necessary.  Any inconsistencies between the 
audio recordings and the typed transcripts were revised.  In the report, the schools and 
participants are given pseudonyms to protect their identities.  Parents and students in the 
participants’ classrooms were notified of the classroom observations (Appendix E).  All data 
were stored in either a locked filing cabinet or a password locked USB flash drive during the 
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study and only accessible to the researcher and his Western Connecticut State University 
(WCSU) advisor, and auditor.  Now that the study is completed, any data needed to support 
future research will be securely maintained by the researcher and any data not necessary for 
further study will be appropriately destroyed.   
Sampling 
Methodology 
 This qualitative multi-case study involved a sample of secondary school level teachers 
and their administrators at schools with a high level of cultural diversity.  Through semi-
structured interviews and classroom observations, the researcher attempted to understand the 
specific strategies that these teachers at the secondary school level utilized to educate and 
communicate with students through culturally relevant pedagogy.  The methodology is structured 
based on the description of a case study.  Merriam (2009) explains that this allows the researcher 
to analyze and describe a bounded system.  In this study the cases represented the two school 
sites and included an administrator and five teachers at each school.  Each of the two cases had 
six participants at each school with the administrator and five teachers that resulted in a total of 
twelve participants for the study.  For the purpose of this study the cases are bound by the 
phenomenon of multicultural education.  The researcher focused on the strategies that teachers 
utilize to be effective in a culturally relevant setting within this bounded system.  This 
phenomenon created the focus that the researcher used in the data analysis process.  The 
interviews and observations allowed the researcher to understand these teaching strategies by 
analyzing the lived experiences of the teachers and administrators at each school.  Triangulation 
occurred by comparing the administrator and teacher interviews, observations, and reflexive 
researcher journal as data.  Merriam (2009) explains that this allows the researcher to provide 
credibility of the data for the qualitative study.   
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Selection Procedures 
 The setting for this study consisted of one high school in the northeastern region (Robin 
High School) and one in the southeastern region (Cardinal High School) of the United States.  
These regions were chosen to investigate whether there were regional differences in the ways in 
which teachers utilize a culturally relevant pedagogy.  The high schools both consisted of grades 
nine through twelve and had comparable levels of student diversity (“High School Rankings,” 
2017) as shown in Table 1.   
Table 1 
Demographic Comparison for Settings 
 
Category 
 
Robin High School (%) 
 
Cardinal High School (%) 
African American 15.7 39.6 
White 20.4 32.1 
Hispanic 59.7 14.6 
Asian   2.0 10.0 
Multiracial   1.9   3.4 
Native American   0.1   0.3 
Pacific Islander    0.1   0.1 
 
 A comparison of data points in Robin High School and Cardinal High School is found in 
Table 2.  The schools are located in cities with population sizes that rank similarly in their 
respective states.  Based on the cultural diversity rankings from a private online service designed 
for people to find homes and schools for relocation (“Most Diverse Public High Schools,” 2017), 
the schools represent similar socioeconomic communities in the top 10% highest level of 
diversity for their respective states.  For this study, this source provides a resource that any 
person may use to choose a home.  As Ladson-Billings (1995) explains, the local school 
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community is an important element in culturally relevant pedagogy.  To formulate this rating of 
diversity the following areas were considered: (a) the Student Racial Diversity Index as reported 
to the U.S. Department of Education, (b) free and reduced lunch percentages as reported to the 
National Center for Education Statistics, and (c) gender diversity as reported to the U.S. 
Department of Education to create a diversity ranking with the highest number representing the 
most diverse.  The rankings also include parent and student satisfaction survey data on culture 
and diversity as gathered by the website.   
Table 2 
Data Point Comparison for Settings 
 
Category 
 
        Robin High School 
 
     Cardinal High School 
Student enrollment   2457 1454 
Student racial diversity index 71% 70% 
Free or reduced lunch 79% 61% 
Gender diversity   47% Female / 53% Male   48% Female / 52% Male 
Student-Teacher Ratio 18:1 16:1 
Town size rank in state  8th largest 9th largest 
Graduation rate 70% 89% 
College readiness index 12% 25% 
Advanced placement tested 22% 41% 
Advanced placement passed 42% 50% 
Mathematics proficiency 14% 25% 
English proficiency 32% 45% 
Average SAT Score 1070 1110 
Average ACT Score 24 25 
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The participants in this study consisted of five teachers at each school and a supervising 
administrator.  This was a purposeful criterion sampling of participants (Duan et al., 2015) as the 
conditions for selection were provided by the researcher for the specific purpose of explaining 
effective communication through culturally relevant pedagogy within the phenomenon of 
multicultural education.  The conditions solicited participants with a high level of multicultural 
knowledge, awareness, and skills as defined by the MAKSS-t survey (Appendix C) completed 
by all consenting teachers at each school.   
Participants 
The researcher contacted the district and school administration to review the study and 
obtain permission (Appendix A) to send out the surveys to all certified teachers on staff in early 
October of 2017.  With the administration’s permission, survey consent forms (Appendix B) 
were sent to all certified teachers as a part of the survey through Google Forms.  The researcher 
inputted the MAKSS-t (Appendix C) survey on Google Forms by permission of the primary 
survey author, Dr. Michael D’Andrea.  Teachers were given time to complete the survey upon 
receipt.  All individual data were kept confidential.  Each school’s administrator was notified 
that, upon request, the researcher would provide the overall summative data of the MAKSS-t 
survey for their school, but the researcher would not share individual responses.  D'Andrea, 
Daniels, and Noonan (2003) recommended that the MAKSS-t can be used by summing all items 
of using the sums for each subscale.  For the purpose of this study, the survey was scored by 
taking the total sum of the three subscales.  The five teachers with the highest scores were asked 
to participate in the research study.  The two sets of teachers and the administrator at each school 
made up two of the cases for this study.  The administrators were selected during the initial 
consent process for the research to be conducted at the school as they volunteered to be a part of 
the study.  These teachers were selected because they represented the greatest level of 
 
 
54 
multicultural awareness, knowledge, and skills based on the results of the MAKSS-t.  If they 
were unwilling, the next highest scoring teacher was asked, until five from each school were 
chosen.  Table 3 represents a comparison of the participants who took the survey at each school.  
The participants were given a consent form to participate in the study (Appendix D) that explains 
the purpose of the research and how the data will be used.   
Table 3 
MAKSS-t Comparison by School Sites 
  
Category 
  
        Robin High School 
  
     Cardinal High School 
Number of Participants 75 24 
  
Awareness Mean 24 26 
  
Awareness Range 16-32 17-32 
  
Awareness Standard Deviation 3.88 3.63 
  
Knowledge Mean 40 44 
  
Knowledge Range 26-52 36-50 
  
Knowledge Standard Deviation 6.54 4.90 
  
Skills Mean 57 59 
  
Skills Range 33-80 38-75 
  
Skills Standard Deviation 10.08 8.09 
  
(continued) 
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Table 3 
MAKSS-t Comparison by School Sites 
  
Category 
  
        Robin High School 
  
     Cardinal High School 
 
MAKSS-t Mean 120 129 
  
MAKSS-t Range 82-161 106-155 
  
MAKSS-t Standard Deviation 18.46 13.17 
  
 
Multicultural Awareness Knowledge Skills Survey – Teacher (MAKSS-t).  The 
Multicultural Awareness Knowledge Skills Survey (D'Andrea, Daniels, & Noonan, 2003) was 
designed to assess the multicultural competence of teachers.  For the purpose of this research this 
instrument was used for participant selection.  D’Andrea, Daniels and Heck (1991) designed the 
teacher version to focus on educators’ self-awareness of multicultural understandings and bias.  
D’Andrea, Daniels, and Noonan (2003) define multicultural awareness as a participant’s 
comprehension of multiculturalism within their lives, multicultural knowledge as an 
understanding of various multicultural terminology, and multicultural skills as an analysis of 
specific multicultural scenarios.  Through the creation of the instrument, the researchers 
formulated a few iterations.  The version of the instrument used in this research study consists of 
41 questions measured on a 4-point Likert scale with four being the highest and one being the 
lowest divided into three sections.  The three subscales include multicultural awareness (8 
items), multicultural knowledge (13 items) and multicultural education skills (20 items).  As 
D’Andrea and Daniels (2009) explain, there are limitations with instruments that require self-
reporting by recipients.  It is possible that they will rate themselves higher or lower based on 
personal experiences or expectations that do not accurately reflect their understanding.  It is also 
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difficult to know if their competency will result in their ability to work with culturally diverse 
communities.   
Participants were asked to complete the MAKSS-t utilizing the link provided for the 
Google Form when they receive the emailed link.  Each subscale was summed.  The entire 
instrument consists of 41 questions.  The reliability coefficients were obtained using Cronbach’s 
alpha with three subscales including awareness, .73, knowledge, .86, and skills, .93 (D’Andrea, 
et al., 2003).  When the intercorrelation of all three were tested, the three subscales showed a 
connection, but with enough variation between the scales.  For this study the researcher used the 
scoring guide provided by Dr. D’Andrea and Daniels (2009) with the ratings described in Table 
4.  
Table 4 
MAKSS-t Scoring Instructions 
 
Category 
 
Excellent 
 
Good 
 
Fair 
 
Poor 
Multicultural Awareness 30-32 27-29 24-26 < 24 
Multicultural Knowledge 50-52 47-49 44-46 < 44 
Multicultural Education Skills 76-80 71-75 67-70 < 67 
Overall Multicultural Competence  160-164 155-159 150-154 < 150 
 
This allowed the researcher to better understand each participant’s viewpoints and understanding 
on multicultural education.  D’Andrea points out that there are limitations to a survey that 
requires participants to self-report.  It is possible that teachers will score themselves as higher 
because that is how they view themselves.  D’Andrea also explains that participants may view 
themselves as culturally aware, with a limited view of cultural experiences.  The explanation 
describes a participant feeling that they are culturally aware, but work and live in a homogenous 
community without many opportunities to interact with cultures other than their own.  It is also 
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important to note that self-perceptions could cause participants to view themselves lower than 
less culturally aware peers.  Their cultural awareness may negatively impact their ability to 
assess their own understandings.  Based on experiences in their lives, they may not see 
themselves as culturally aware in light of their own comparisons with colleagues, students, or 
school communities.  One of the key benefits of the survey has been that it helps educators 
reflect on their cultural understandings.  Because of this, the survey fits naturally into the case 
study model of this research as it helped to begin conversations.  The researcher used the 
subscale scores as a part of the research to better understand each participant.   
Based on the MAKSS-T scoring information (D’Andrea & Daniels, 2009) for 
participants at Cardinal High School, two fell in the “Excellent” range of multicultural 
awareness, one fell in the “Good” range, and three in the “Fair” range.  For the multicultural 
knowledge subset, one fell in the “Excellent” category, three fell in the “Good” category, one fell 
in the “Fair” category and one fell in the “Poor” category.  Lastly in the multicultural education 
skills section, three participants fell in the “Fair” category and three were in the “Poor” category.  
Overall multicultural competency showed that all six participants fell in the “Poor” category.  
While these scores are low based on this instrument, these participants represented higher scores 
than others at the school and thus fit the participant selection criteria as defined by this study.  
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    Table 5 
    MAKSS-t subset scores of Cardinal High School Participants 
Participant 
Name 
Multicultural 
Awareness 
Multicultural 
Knowledge 
Multicultural  
Skills 
MAKSS-t 
Total 
Haley 32 39 68 139 
Thomas  29 48 65 141 
Roberto 25 49 62 135 
Lindsey 25 50 60 134 
Aaron 30 48 69 146 
Rodney 24 46 67 137 
 
Based on the MAKSS-T scoring information (D’Andrea & Daniels, 2009) for 
participants at Robin High School, three fell in the “Excellent” range of multicultural awareness, 
two fell in the “Good” range, and one in the “Fair” range.  For the multicultural knowledge 
subset, one fell in the “Excellent” category, two fell in the “Good” category, and three fell in the 
“Fair” category.  Lastly in the multicultural education skills section, two participants fell in the 
“Excellent” category, one participant was in the “Good” category, two participants fell in the 
“Fair” range of multicultural education skills and one was in the “Poor” category.  Overall 
multicultural competency showed that one participant fell in the “Excellent” category, two fell in 
the “Good” category, and three fell in the “Poor” category.  While these scores are low based on 
this instrument, these participants represented higher scores than others at the school and thus fit 
the participant selection criteria as defined by this study.   
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Table 6  
MAKSS-t subset scores of Robin High School Participants 
Participant 
Name 
Multicultural 
Awareness 
Multicultural 
Knowledge 
Multicultural 
Skills 
MAKSS-t 
Total 
Nathaniel 24 44 60 128 
Mackenzie 29 52 77 158 
Brittany 30 46 67 143 
Erik 32 49 75 156 
Jonathan 28 46 68 142 
Stephen 32 49 80 161 
 
Research Questions 
For this study the researcher observed the phenomenon of multicultural education in 
order to better understand the strategies involved in a culturally relevant pedagogy.  The 
researcher focused on the following research questions: 
1. What teaching strategies do teachers at the secondary school level utilize within a 
culturally relevant pedagogy? 
2. How do teachers communicate with students and parents in a culturally relevant 
classroom? 
3. What teacher characteristics support the development of culturally relevant teaching 
practices? 
Description of the Research Design and Procedures 
The research design for this study is a qualitative case study through a social 
constructivist worldview to describe the strategies of secondary school teachers who effectively 
educate through culturally relevant practices for students in similar socio-economic backgrounds 
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in two different geographic regions.  Social constructivism is a worldview of understanding 
situations through social interactions and making meaning through this understanding (Creswell, 
2013).  A case study combines individual experiences to better understand a larger element of the 
phenomenon (Creswell, 2013).  The design starts with selecting the bounded phenomenon of 
multicultural education.  After recognizing the phenomenon to explore, the researcher selected 
the cases that were studied.  The sample was then defined as a selection of participants who have 
all experienced the phenomenon.  In this research the strategies teachers used to implement and 
communicate culturally relevant pedagogy were analyzed within the phenomenon of 
multicultural education.  The data were analyzed through a structured procedure where the 
researcher sought to find the core of the lived experience of the participants within the 
phenomenon.   
Instrumentation 
The researcher used a variety of data collection techniques including participant 
interviews, observations of participants, and a reflexive journal.  These multiple data points 
helped the researcher better understand the strategies involved in culturally relevant pedagogy.  
The initial administrative interviews, initial teacher interviews, and class observations occurred 
in the winter of 2018.  The follow-up interviews occurred in the spring of 2018.  Initially each 
site was sent the MAKSS-t survey electronically.  The researcher emailed the top teachers at 
each school who had the top five scores.  Two participants from Cardinal High School and three 
from Robin High School declined to participate, therefore the researcher contacted the next two 
or three highest scoring teachers respectively at each school.  The researcher obtained consent 
from each of the participants and scheduled the initial interviews and observations via email.  
The students and parents in the class were given information on the study (Appendix E) with an 
understanding that the observation was about teacher’s practices and that the researcher would 
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not interact with the students.  The researcher also used email to schedule the initial interview 
with the administrator at each school.  The supervising administrator and teachers completed a 
demographic questionnaire (Appendix F) to provide background information on the participants 
prior to completing the interviews.  The initial interviews and observations were completed by 
the researcher in person and were also video recorded to allow for a more accurate transcript.  
Upon visiting each school, the researcher interviewed the supervising administrators and 
conducted the class observations based on the arranged times.  The teacher interviews and class 
observations were conducted at times chosen by the participants.  Sufficient time was allotted 
following the initial interviews and observations before the follow-up interviews in order to 
allow the participants to reflect on the questions asked.    
Interviews and observations allow a researcher to better understand the strategies the 
teacher uses within the phenomenon of multicultural education.  As Creswell (2013) explained, 
the goal is to develop the understanding of the phenomenon through a deeper examination.  The 
researcher conducted interviews to understand the experiences of each of the participants, and to 
find meaning through an analysis of the similarities and differences across the participants’ 
answers.  The initial interviews were semi-structured because the created questions guided the 
conversation, but allowed for flexibility in the participants’ answers and potential follow-up 
questions (Merriam, 2009).  The interviews took place at each participant’s school and were 
video recorded for transcription.  The interview transcriptions were transcribed using Rev.com 
(2017).   
Teacher demographic questionnaire.  The demographic questionnaire (Appendix F) 
provides background information about the teacher participants within the study.  This 
information helped the researcher better understand the cultural backgrounds of each participant.  
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Initial teacher interview. The teacher interview protocol was comprised of 14 questions 
created by the researcher that focused on culturally relevant pedagogy and effective 
communication strategies within a multicultural classroom (Appendix H).  All of the questions 
had probes to better understand each participant’s responses.  The interviews also focused on 
effective communication strategies that the teacher used in a multicultural classroom.   
Administrator demographic questionnaire.  The demographic questionnaire 
(Appendix F) provided background information on the administrator participants within the 
study.  This information helped the researcher better understand the cultural backgrounds of the 
participants. 
Initial administrator interview.  The researcher interviewed a supervising administrator 
at each of the schools.  The supervising administrator was responsible for evaluating teacher 
performance.  This semi-structured interview protocol (Appendix G) was designed by the 
researcher to provide information on what strategies the administrator recognized as effective 
culturally relevant pedagogy within the classroom and was comprised of 11 questions.  All of the 
questions had probes to better understand each participant’s responses.  The purpose of the 
interviews was to better comprehend the administrator as a leader in a multicultural school by 
understanding their backgrounds and priorities.   
Teacher observations.  The researcher observed each of the teachers for one class period 
of their choice.  The observations were made to better understand the strategies used to educate 
and communicate with students through culturally relevant pedagogy.  Through observing the 
teacher in the classroom, the researcher was able to view him or her interact with all students in a 
multicultural setting.  The researcher noted concepts, activities, and other teaching strategies to 
discuss during the semi-structured interviews.  The observation was recorded by the teacher and 
shared with the researcher.  The researcher took notes on the class by observing the actions and 
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communication methods of the teacher without interacting with the students or the teacher.  The 
students and parents in the class were given information regarding the study.  No student names 
were written down or utilized for the observation and the researcher did not participate in the 
class in any manner. 
Follow-up interviews. Following the observations, the researcher conducted an 
interview with the teachers and administrators based on their responses from the original 
interview.  These interviews were semi-structured based on the observations and initial interview 
responses.  The questions were a reflection of reviewing the previous transcripts and attempting 
to probe areas of significance.  The interview provided the researcher with a more thorough 
understanding of the teacher’s ability to communicate through a culturally relevant pedagogy.   
Reflexive journal.  The researcher maintained a detailed reflexive journal (Appendix J) 
throughout the process.  This was used to document the process and created transparency in the 
research and allowed for self-reflection of the process.  The researcher took notes throughout the 
observations on the participants’ behaviors towards students in this journal as well.  As Ortlipp 
(2008) explained, this strategy plays an accepted role in qualitative research.  Reflexive journals 
allow the researcher to talk about themselves and how the information relates to their 
understandings of the phenomenon.  Entries included thoughts after informal conversations, 
observations, and the interviews.  The journal was kept electronically by the researcher.   
Timeline 
The timeline below details the process used by the researcher for this qualitative case 
study.  
1. April 2017:  The WCSU Institutional Review Board (IRB) approved the study 
(Appendix I).  
 
 
64 
2. September 2017:  Approval was gained from school districts and administration 
(Appendix A). 
3. October 2017: Consent to participate in the MAKSS-t was sent as a Google Form 
to the school representative to send via email to all teachers at both schools 
(Appendix B). 
4. November 2017: Teachers completed the MAKSS-t survey (Appendix C) 
5. December 2017:  The teachers with the top five highest scores at each school 
were emailed to set up initial interviews (Appendix D). 
6. December 2017/January 2018:  Participants were contacted via email in order to 
set up initial interviews. 
7. February 2018: Teachers were provided Parent/Student notifications of the 
research study (Appendix E).  
8. February/March 2018: Teachers and Administrators completed the Demographic 
Questionnaire (Appendix F).  
9. February/March 2018:  Teachers (Appendix H) and Administrators (Appendix G) 
were interviewed and video recorded by the researcher.  
10. February/March 2018:  Classrooms observations were completed by recording 
one class selected by the teacher.  
11. April 2018: Follow-up interviews were conducted through recorded phone calls.   
12. April 2018: The WCSU Institutional Review Board (IRB) renewed the approval 
of the study (Appendix I).  
Data Analysis 
This research design used a case study approach that allowed the researcher to analyze 
the interviews, observations, and reflexive journal.  Through an inductive analysis the researcher 
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allowed themes to emerge “out of the data rather than being imposed on them prior to data 
collection and analysis” (Patton, 1990, p. 390).  The researcher focused on themes that connected 
to the phenomenon of multicultural education.  The themes that emerged from the interviews 
were connected based on similarities through a coding process (Corbin & Strauss, 2007).  In the 
first cycle of coding, the researcher used three steps as defined by Saldaña (2013).  In the first 
two readings the researcher utilized In Vivo coding to pull out participant quotes that related to 
the phenomenon of multicultural education.  Primarily the researcher looked for comments that 
connected to communication, multiculturalism, cultural relevance, and pedagogy.  The 
researcher first read the transcripts for each data collection phase (initial interviews, 
observations, and follow-up interviews) by case.  The researcher next read the transcripts by 
participant.  The In Vivo coding process revealed 242 words and phrases.  These served as the 
original codes that emerged from the data.  As Saldaña (2013) described the process, these 
capture the essence of the data as originally stated by participants in the data collection process.  
In the second reading, the researcher sought to categorize the quotes that were pulled out.  The 
transcripts were also reviewed again to see if there were any indirect implications to the 
categories that were missed in the In Vivo process.  Finally, the researcher read the transcripts a 
third time to find similarities and differences in the participant’s responses.  These allowed the 
researcher to narrow the categories provided through the second stage.  Out of this process, 13 
categories emerged that connected to the phenomenon of multicultural education.    
With the information from the three steps of the first coding cycle, the researcher created 
an operational model diagram (Appendix M) to visualize the relationships of the categories and 
begin to describe common themes.  The visual representation helped the researcher see the 
categories as a new product rather than the individual transcripts of each participant.  This also 
transitioned the analysis to the second coding cycle of focused coding.  This cycle consisted of 
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understanding the frequency of the primary ideas and responses provided in the transcripts.  For 
the second cycle, the themes were more specifically related to culturally relevant pedagogy and 
effective communication.  As themes emerged from these categories, the data were connected to 
better understand the underlying strategies the teachers used to educate and communicate with 
students through culturally relevant pedagogy.  The researcher then used the results to create 
descriptions of each theme that represented the coding process and research topic.  This allowed 
the researcher to develop summaries and hypotheses based on the understanding, through a code 
weaving narrative form.  The coding process was implemented as described by Saldaña (2013).  
As Creswell (2013) explains, “the purpose is to create a description of the essence of the 
experience” (p. 221).  With this information, the researcher was able to better explain how 
culturally relevant pedagogy assists in a more understandable comprehension of the phenomenon 
of multicultural education.  This explanation was impactful in understanding the effective 
communication strategies that educators used to ensure that culturally diverse students felt 
accepted as integral participants and encouraged to have a voice in the academic process.  
Chapter Summary 
 This qualitative case study was designed to allow the researcher to better understand the 
phenomenon of multicultural education as it relates to effective communication within a 
culturally relevant pedagogy.  The researcher used the two cases to collect data through 
observations and semi-structured interviews.  A coding process was implemented to allow 
themes to emerge through the triangulation of the data sources.   
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CHAPTER FOUR: ANALYSIS OF THE DATA AND  
EXPLANATION OF THE FINDINGS 
 The purpose of this study was to better understand how educators effectively 
communicate in a culturally diverse setting through a culturally relevant pedagogy.  The 
researcher used a valid and reliable instrument, MAKSS-t (D'Andrea, Daniels, & Noonan, 2003), 
to select participants.  The identified participants were chosen based on demonstration of a high 
level of multicultural awareness, knowledge, and skills on the survey.  Once selected, the 
researcher conducted an initial interview using a semi-structured protocol and a classroom 
observation.  Upon reviewing the transcripts, a follow-up interview was conducted with each 
participant.  An administrator at each site also participated in an initial and follow-up interview.  
The research questions that served as the framework for this data collection were: 
1. What teaching strategies do teachers at the secondary school level utilize within a 
culturally relevant pedagogy? 
2. How do teachers communicate with students and parents in a culturally relevant 
classroom? 
3. What teacher characteristics support the development of culturally relevant teaching 
practices? 
The participant selection process was completed using the MAKSS-t instrument in a 
Google Form.  An email was sent by an administrator at each site explaining the study and 
inviting educators to participate in the study.  Before completing the survey online, each educator 
was invited to provide consent.  The researcher used the scoring parameters defined by 
D’Andrea and Daniels (2009) to determine those educators with the highest levels of 
multicultural awareness, knowledge, and skills.  The study involved five teachers and one 
administrator at each school.  The five teachers with the highest scores at each school were 
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invited to participate in the interviews and classroom observations.  An administrator at each 
school was also asked complete an interview.  The initial interviews were conducted in each 
teacher’s classroom and administrator’s office in person by the researcher and video recorded 
during non-instructional time.  The observations were completed in person by the researcher and 
video recorded.  The participants were asked to select one of their classes to be observed by the 
researcher.  Following an initial review of the interview and observation transcripts, the 
researcher conducted follow-up interviews with each participant to gather more information.  
The follow-up interviews were conducted by phone.  In addition, each participant completed a 
demographic questionnaire.   
 This chapter begins with an overview of the participants who participated in the study.  In 
this overview, the demographic information is explained for each site.  For all participants and 
sites, pseudonyms are used to discuss participants.  A description of each participant is then 
provided.  These descriptions are a result of the initial and follow-up interview responses.  Any 
specific student information is not discussed as that was not involved in the approved research 
design.  The coding process is then detailed, as well as the analysis procedure.  The chapter 
concludes with a detailed discussion of the themes that emerged from the data analysis and how 
these themes relate to the research questions.   
Description of Participants 
Demographic Overview 
Cardinal High School.  At Cardinal High School the participants represented a variety 
of professional experiences and backgrounds.  Of the teachers, 4 out of 5 had 5-15 years of 
teaching experience and taught content within the Social Studies department.  As represented in 
Table 7, the majority of teachers were in the 29-36-year-old category and Caucasian.  The 
participants accurately reflected the ethnic background of the school teaching staff, with 2 of the 
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6 participants being African American and 4 Caucasian.   The majority of participants had spent 
most of their professional teaching careers at Cardinal High School.   
Table 7  
Demographic Information of Cardinal High School Participants 
Participant 
Name 
Teaching 
Department 
Gender 
Age 
Range 
Ethnicity 
Highest Level 
of Education 
Haley Administrator Female 45-52  African American Doctorate 
Thomas  Social Studies Male 29-36  Caucasian Bachelors 
Roberto Social Studies Male 29-36  African American Bachelors 
Lindsey English Female 29-36  Caucasian Bachelors 
Aaron Social Studies Male 53-60  Caucasian Bachelors + 
Rodney Social Studies Male 29-36  Caucasian Masters 
 
Robin High School.  The demographics of the participants at Robin High School also 
reflected the larger professional staff.  The teachers represented multiple departments within the 
school.  As represented in Table 8, the majority of teachers were in the 45-52-year-old category.  
While the majority of participants (4 out of 6) identified as Caucasian, 3 out of 4 of them made a 
point to explain their Polish or Puerto Rican roots.  Similarly, with Cardinal High School, the 
majority of participants have spent all or most of their careers at Robin High School.  One 
participant is a School Social Worker but teaches groups and is in the teacher’s bargaining unit at 
the school.  As a result, she fit the description for participants in this study.  
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Table 8  
Demographic Information of Robin High School Participants 
Participant 
Name 
Teaching 
Department 
Gender 
Age 
Range 
Ethnicity 
Highest Level 
of Education 
Nathaniel Administrator Male 29-36  African American Masters + 
Mackenzie Student Service Female 45-52  Caucasian Masters + 
Brittany Math Female 37-44  Caucasian Masters + 
Erik English Male 61+ Caucasian Doctorate 
Jonathan Math Male 45-52 Caucasian Masters 
Stephen Social Studies Male 45-52  African American Masters + 
 
Participant Profiles: Case 1 
Haley.  As an experienced administrator, Haley represented many years of experience 
and took a unique path towards a career in education.  She spent her childhood in a small town 
on the coast of North Carolina.  She decided early in her high school career that she wanted to fly 
planes in the military, however, at that time women were not allowed to fly in combat, and she 
decided that she did not want to work in an office.  She instead followed another passion by 
focusing on music.  This led her to a career in education, teaching music.  She quickly became a 
leader as a teacher and was accepted in a leadership program within the school district in which 
she worked.  During her career, she has been an administrator in four schools.  The majority of 
her administrative career was at another high school in the same town, but she was assigned to be 
the Principal of Cardinal High School three weeks before the start of this school year.  As a 
reflection of this move, Haley expressed that one issue she has had being an African-American 
woman in educational leadership is that some leaders in the school district have attempted to 
push her towards certain schools and communities based on the ethnic breakdown of the school 
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community.  As she described, “they send me to a school with African-American students 
because they see I’m brown skinned, but don’t realize that just being brown doesn’t mean we all 
have the same cultures.”  
In her current role, Haley has spent the majority of this school year assessing the needs of 
the school to better plan setting school improvement goals.  In her opinion, one of the largest 
issues that hinders effective communication in the culturally diverse school is how there is a 
school within a school that allows for an unequitable educational atmosphere for minority 
students, as well as students in lower socioeconomic brackets.  She explained that the 
International Baccalaureate curriculum has created a structure that hinders the equitable 
distribution of resources and instructional rigor.  These advanced classes do not reflect the 
overall demographic make-up of the school and teachers can sometimes mask their inability to 
communicate effectively with students because they are able to teach well in these courses, but 
not others that have a more culturally diverse population of students.   
Thomas.  Thomas has been teaching for ten years with eight of them at Cardinal High 
School.  He largely attributed his career choice to watching his mother who was a teacher.  
Thomas grew up in southern Pennsylvania where he lived most of his life.  He described his 
childhood as one surrounded by a local, small, liberal arts college.  Because of this, he was 
engrained in the importance of academics and how school can change students for the better.  
His high school was very diverse due to the local university and local military schools.  He 
recalled having friends from Germany and India.  While this diverse population was transient, he 
found a passion for getting to know people of all cultures.  As he explained in his follow-up 
interview,  
I vividly remember, a class my junior year in high school, it was like, it was Civics and 
Economics, but it was, it was really rooted in sort of current event issues. And then to, to 
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be able to sort of hear those on a, on a regular basis and hear different stories um, from 
classroom students.  
I know that that had like a dramatic impact on me at, at you know, at the age of 16 in 
terms of my worldview. So, um, yeah, I mean, I think my background and my 
experiences with uh, diversity where I grew up and that sort of thing has played a, a 
dramatic role on the, the way I see the world, and then the way I interact with my 
students, and then what happens in my classroom. 
Thomas’s mother continues to play a role in his teaching experiences at Cardinal High 
School.  There, he has emulated her tiring work ethic both in and out of the classroom.  He is 
involved in the International Baccalaureate program with the Theory of Knowledge course, as 
well as coaching and serving on the school leadership team.  As he reflected on his childhood, he 
explained that he saw the privilege that he grew up with.  Thomas explained, “I grew up with 
privilege that I see others don’t have and I want to help students have an equal opportunity.”  He 
was open about how his being a Caucasian Social Studies teacher has given him privileges that 
he has seen others struggle to receive.  However, he has also found that parents of other races 
sometimes expect that he may not understand something based on cultural differences and he 
works hard to bridge these cultural gaps in order to ensure effective communication occurs.  This 
passion has driven him as a teacher who has focused on the needs of a diverse group of students 
in all of the roles he plays. 
Roberto.  As a teacher, Roberto has spent the majority of his career at Cardinal High 
School.  He recalled initially being drawn to teaching by his own high school history teacher.  He 
did well in the class and found he was watching The History Channel for fun when he would 
come home from school.  Growing up he lived in two distinct neighborhoods.  The first was 
more diverse and his best friend was a Caucasian kid from down the road.  He recalled not really 
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knowing that he was different as an African-American in this neighborhood.  Since everyone 
grew up together, there was not a sense of being different.  His family then moved into a 
neighborhood that was primarily African-American.  He enjoyed being around more friends that 
looked like him but recalled that at school it became more obvious that people looked and acted 
in different ways towards him.  Athletics and other student organizations became a mediator for 
these things and helped him blend in with students from all backgrounds.   
Roberto realized that he wanted to be a teacher at an early age based on his love of 
history.  Teachers throughout his educational career became mentors for him as he was a student, 
and later in life.  This gave him a passion for the content first and then a desire to make those 
connections with students as well as to help give them a purpose and energy.  In college he 
realized this goal and focused on looking at what student population would work best for him.  
Through his experiences of living in a couple of very different cultural locations, he was led to 
focus on school settings with a culturally diverse student population.  While he explained that he 
enjoyed living in both areas where he was in the minority as an African-American and where he 
was in the majority, the sense of feeling different or not like his peers, was actually greater in the 
school that was less diverse and comprised of mostly African-American students.   
Lindsey.  In her seventh year of teaching, Lindsey has spent her entire professional 
career teaching English at Cardinal High School.  As a short, small, Caucasian female, she 
knows that some students and parents may make assumptions about her ability to effectively 
communicate with culturally diverse students.  She was born into a lower socioeconomic home 
in a rural area of North Carolina.  In her opinion, being financially poor caused her to struggle to 
make friends and connect with her school community.  During high school her family moved to 
Michigan to live with a family member who was much better off financially.  She found her 
experiences very different in Michigan simply because of the clothes she wore and the things she 
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was able to do with her peers as a result of having more financial resources.  This also caused her 
to connect with her school more because she felt a greater sense of ownership.  As a result, these 
experiences started her down the road of wanting to be a teacher.  Upon graduating from college, 
she moved back to the South to teach at Cardinal High School.   
Lindsey has taught a variety of English courses at a multitude of grade and achievement 
levels.  These experiences have allowed her to interact with the culturally diverse students who 
make up Cardinal High School.  She explained that while she has not received training specific 
to effective communication, her own experiences have helped guide her.  She shared that she has 
been able to use the perceptions that others have about her as a tool to reach her students.  This 
helps drive her ability to not judge a student or situation based on the initial impression.  Her 
greatest challenge regarding communicating with culturally diverse students involves finding a 
way to ensure everyone feels connected to the classroom environment and curricular 
expectations.   
Aaron.  As a veteran teacher of over 20 years, Aaron has seen many changes in 
education.  He came to teach as a second career after serving for 22 and a half years in the 
military.  His experience in the military guides how he views life and teaching.  He credits the 
military for providing him with the skills to work with students from any background.  Aaron 
described his experiences in the military as highly structured and organized.  This has helped him 
come into the teaching profession later in life.  The organization needed to keep up with all of 
the different expectations made his transition smooth.  Cardinal High School has had a large 
turnover of administrators.  Aaron related this to the hierarchy and transition of leaders that he 
experienced in the military.  Through these experiences he learned to respect the people in 
specific positions and his role in relation to them.  He also uses the wide array of experiences 
from the military to better relate to his students.  Aaron explained: 
 
 
75 
It also [to] presents them [that] like I'm a real person, and I try to, um, I poke fun of 
myself all the time in the classroom which I think is important to show them that you're 
real because you can't be stuck as who you are.  They’re, they’re not gonna learn if you 
don’t try to connect with them, you have to have a personality.  
Aaron grew up in New York in a self-described “Leave It to Beaver” type neighborhood.  
The houses were similar, and the people looked like him.  The neighborhood was primarily 
Caucasian and he did not meet students from other cultural backgrounds until he served in the 
military.  His own high school experience did not propel him into wanting to be a teacher in a 
culturally diverse school, rather his love of teaching came from the military and working with 
younger recruits in active service.  He shared that his experiences growing up and those while he 
served in the military helped motivate him to work in a school that was culturally diverse like 
Cardinal High School.  His time in the military also impacted his ability to communicate with a 
culturally diverse group of people.  He shared that while he grew up as a Caucasian male in a 
homogenous community that looked much like him, his service in the military taught him the 
importance of teamwork and relying on others because of their skills and often in spite of their 
cultural differences.  As a Social Studies teacher he takes these lessons learned on working 
together, but instead of asking students to ignore their differences, he encourages them to 
embrace them.   
Rodney.  Rodney grew up outside of Cleveland, Ohio in a very diverse neighborhood 
and school setting up until ninth grade.  After that he moved into a much less diverse setting that 
largely resembled his own Caucasian background.  He would not realize the impact that these 
two settings had on him until he began teaching.  He discussed the impact that reflecting on these 
two settings had as he viewed the privileges that he has felt as a middle-class Caucasian male.  
The experiences in teaching have helped him better reflect on his life growing up.  He referenced 
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some culture shock when he first started working at the school due to the cultural diversity that 
existed.  Rodney explained that he had grown accustomed to only interacting with people who 
looked and acted like him.  Once he began to get to know his students, a desire to capitalize on 
the cultural diversity that existed became his focus.  He now works to ensure both his students 
and everyone in the school understand the positive outcomes that can come from working 
together and getting to know people who are different from yourself.  As Rodney explained,  
Um, I think it opens your mind up, because if you come from just a very uniform 
population, spend your whole life with everybody culturally the same as you, then you 
don't have the opportunity to kind of examine, um, not what's wrong with your culture 
necessarily, but why you do things the way you do. You're just kind of like, "Oh, this is 
what we all do." So we're all doing [it]. We don't think about it.  
But when you see people practicing different beliefs or wearing different things or 
whatever it may be, you ask questions. It, it helps you examine your own culture. Um, 
and then instead of just accepting what was taught to you, you kind of take a step back 
and think about it.  
This has caused him to become very committed to Cardinal High School and involved in many 
leadership decisions.  
Rodney has been at Cardinal High School for the majority of his career.  His passion for 
teaching started in high school while working with teachers.  He got to know them and see their 
love for the profession.  He also found that he was interested in history as a content area and 
wanted to be able to share that passion.  In college he also found that he was either in a very 
diverse setting or one where everyone else looked like him as a Caucasian male.  This parallel 
led the environments of his childhood and has helped him to better understand working with a 
diverse setting of students that represent both multiple cultures and socio-economic backgrounds.  
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He described learning how to code-switch based on the cultural norms and expectations of the 
situation.  As a Caucasian male who has lived in a variety of cultural situations, he related that he 
feels more prepared to communicate with his students and their parents.   
Participant Profiles: Case 2 
Nathaniel.  Nathaniel is an Assistant Principal at Robin High School.  He grew up in 
New York City in a neighborhood that was primarily African-American like himself.  This 
neighborhood was also in a lower socio-economic category.  However, his mother sent him to a 
Catholic school in another neighborhood.  The school was more diverse than his own 
neighborhood, but the majority of students were Caucasian.  Nathaniel explained that this 
dichotomy helped define him as an African American male in the educational field.  He has been 
able to understand how people view things differently from an early age and he actively seeks to 
get to know people as they exist within their own cultures.  He explained the challenges of 
learning to communicate with peers and teachers at school as compared to saying the wrong 
thing at home when he was with friends from his local neighborhood.  Nathaniel credits his mom 
with ensuring that he was able to have this diverse experience.  His mom explicitly sent him to 
the Catholic school to ensure that he and his siblings were able to experience life as it exists in 
other cultures.  He remembers speaking in a certain way at school, a different way at home with 
his family, and another way with his friends in the neighborhood where he grew up.   
In college and after, he has found that his friend circles are culturally and racially diverse.  
This is partly by choice due to where he and his family chose to live and as a result of growing 
up with a dichotomous cultural atmosphere.  He shared that he actively attempts to engage his 
own children with peers who are culturally different, much like his mother did for him.  As a 
teacher and an Assistant Principal, he has used these experiences to get to know his students and 
the communities that they represent.  At Robin High School he has many communities that he is 
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not familiar with, such as the Polish culture.  He is able to relate to these students and get to 
know them because of his own experiences.  He has encouraged them to understand how to 
culturally and linguistically code switch based on his own experiences and knowledge.  As a new 
administrator he shared that one group of students that he has focused on are those that are 
second generation Americans.  These students are trying to understand how to interact socially at 
school, but often with parents who do not fully understand their lives and futures.  Many of these 
parents want to be supportive but are not able to effectively communicate due to language and 
cultural barriers.  His own background has helped him with these students and their families.  As 
a child he had to learn how to relate to others who were culturally different from him in school 
and then go home to a neighborhood that was culturally different than the school where he was 
receiving a formal education.  He reflected on the barriers that this caused in his own life and in 
his mother’s ability to guide him as a student.  These same challenges are reflected in the parents 
he deals with now as a high school administrator and he shared that he shares these experiences 
with parents to help them understand the empathy he has for them and their students.   
Mackenzie.  As a Social Worker, Mackenzie was hesitant to be a part of this study.  We 
discussed why she decided to take part in the MAKSS-T survey and she explained that she was 
interested in how her unique role plays out in a culturally diverse school.  She was also 
previously a classroom teacher but choose to work as a Social Worker because she saw the needs 
of students who could not relate to the “norms” of the dominant school culture and climate.  She 
has spent her whole career in the district with Robin High School at various grade levels.  
Throughout this career, Mackenzie has seen her own behaviors as a middle-class Caucasian 
woman shift towards a more ambiguous cultural representation that combines the experiences of 
her students.  She explained that she attempts to relate to students in the middle of where they 
and she are both coming from respectively.  As a Caucasian female who did not grow up with 
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many of the challenges that her students face, she explained that she attempts to get to know 
students and create lasting relationships with them.  It is out of these relationships that she is able 
to find cultural connections and appreciation for cultural differences. 
Mackenzie grew up in Connecticut in a middle-class neighborhood that was 
predominately Caucasian.  She does not credit her childhood with her current role in working 
with a culturally diverse group of students.  Rather, this has been a product of her career and 
wanting to help students work through concerns and successes in their lives.  In her current role 
Mackenzie deals mostly with pregnant teens.  One of the cultural differences that she has had to 
learn involves how students have responded based on the cultural norms that they have at home.  
Sometimes this has caused division amongst family members and, in other cases, it has caused 
the family unit to strengthen.  This has also been evident in situations where the two parents are 
from different cultural backgrounds.  Mackenzie explained that she grew up with people who 
mostly looked and acted as she did.  As she reflected on her childhood, she compared her own 
experiences with the lives her students now grow up in and while it can be more difficult, there 
are also many benefits and situations where students have to work together and support each 
other.  
Brittany.  Brittany has spent the majority of her career as a Math teacher at Robin High 
School.  She grew up in Poland and followed her parents to the community surrounding Robin 
High School that has a large Polish community.  She recounted this transition happily as she was 
able to quickly make personal connections in a community that spoke the same language and had 
similar cultural expectations.  She now sees students come into school from other countries who 
are not afforded that benefit and can empathize with their struggles.  Growing up in Poland, she 
was able to experience a different culture from where she currently lives.  Her life there was 
primarily culturally homogenous.  Not only were the majority of people Caucasian, but they also 
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had the same life experiences and expectations.  This did not change much once she came to the 
United States because of the large Polish neighborhood.  Because of this understanding, she 
attempts to focus her efforts on ensuring students who are not native to the United States feel 
supported and encouraged within her classroom.  She recounted an example of this in speaking 
with a student about her transition to the United States.  She shared,  
You know the previous year, one of my students, when he realized when I came to the, to 
the United States he's like wow. My parents came at the same time and they don't speak 
English so it's just kind of like eye opening because many of our students they don't see 
that. They don't see that you can still come as an adult and you can be successful. You 
can come from [a] different culture and you can still be successful, and they don't see that 
at all.   
Brittany was always good at Math both in Poland and the United States.  Due to this she 
focused on teaching Math when she completed her degree in college.  This also gave her the 
opportunity to work with a culturally diverse group of students by showing them a common 
language in Math.  Teaching Math as a language was a way she first assimilated to the United 
States.  She was able to blend in quickly because of her academic abilities.  It was her experience 
that Math allowed her to be good in a class without necessarily knowing everything that the 
teacher discussed.  Brittany explained that many of these students who come are made to feel not 
as smart or less important due to the language barriers.  This was how she felt when she first 
enrolled in school in the United States.  Math gave her the opportunity to show her teachers and 
peers that she was academically talented and restored her self-confidence as a student.  This 
experience has driven her to work in a culturally diverse setting like Robin High School.   
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Erik.  Erik explained that he has “lived many lives” before coming to Robin High 
School.  He has been at Robin High School for only a few years but is a veteran English teacher 
at both the secondary school and collegiate levels.  He has also been a writer and has authored a 
few published books.  His childhood was spent in many geographic areas and as a result he has 
been surrounded by cultural diversity throughout his life.  As a Caucasian male, he has found 
that there are many advantages that he has been given that were not awarded to his peers of 
another race.  These experiences have created his mindset towards social change and equitable 
rights for all.  Throughout his career he has sought to find areas where he can work with 
colleagues and students of all cultural backgrounds to ensure everyone is given the same 
advantages.  He credits his experiences with his ability to work with students of all backgrounds 
and cultural norms.   
As an English teacher, Erik did not know exactly where he wanted to focus his energy.  
He has bounced around between areas and levels.  The collegiate level was possibly his favorite 
as he was able to impact future educators.  In these experiences he learned how to work with 
students and challenge them to be better than himself.  He started to realize that these students 
had large gaps in their ability to critically analyze information and create thoughtful responses.  
He shared,  
Because I think of critical thinking as a survival skill. You know? Everything you do in 
your life. You are assessing situations. You're trying to figure out the best way to 
respond. I mean, it's true when you're driving, it's true when you're paying bills, I mean.  
And what shocked me when I was at (the college level) was that these are the top 
graduates in the country. The top 3%. Ah, they could be at Harvard, Yale. It was an 
anomaly. They were at Lehigh, and yet, most of the students were not doing any critical 
thinking at all. They were processing content very efficiently, and, you know, 
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competently. But to get them to analyze situations and actually think about them and 
argue back and forth, that was a whole new thing for them. You know?  
Following his career as a collegiate professor, he realized that he wanted to impact high school 
students in order to help them better learn the critical thinking skills necessary at the next level.  
Erik also wanted to focus on a population of students that he felt were not being challenged as 
much.  As he shared, he felt that some of the students he worked with could have had higher 
goals with the proper skills and encouragement.  As such, he actively seeks to relate the 
curriculum to his students and engage them in the learning process.  Through this he believes 
that he will be able to bring his students along towards a greater understanding of the skills 
necessary to be successful at the next level.  
Jonathan.  Growing up in an urban town in Connecticut, Jonathan has spent his career in 
urban school settings serving a diverse cultural population.  While primarily his career has been 
spent at Robin High School, his original start was in lower economic schools around an Ivy 
League University.  In this setting, Jonathan has experienced working with both affluent students 
and those in poverty.  The school was primarily comprised of students in a lower socioeconomic 
bracket.  In his social life and with students he worked with outside of school, he interacted with 
much more affluent families.  Interestingly, both of these populations were culturally diverse.  
As he recalled, the cultures represented in both were very different from each other but 
represented diversity within themselves as well.  This start in education is a big reason he chose 
to come to Robin High School as a Math teacher.  In this setting, Jonathan has experienced 
students across the spectrum of cultural backgrounds.  He also spoke about issues of diversity as 
they related to the identification of the needs of students and implementation of the curriculum.  
It has been his experience that there are inequities in the process that are reflective of systemic 
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and structural issues.  As a result, he has had to deal with educators who have mistaken cultural 
differences, with academic discrepancies.   
Jonathan grew up in a culturally diverse setting and believes that this has helped him 
relate to students and parents in the current school setting.  His own upbringing resembles the 
lives his current students live and because of this he is able to relate with many of his students 
and their parents.  As a veteran educator, he believes that his worldview helps him understand his 
parents and the challenges that they face.  Growing up, he was the cultural minority in his school 
as a Caucasian student.  He credits this with the reason that he is able to relate to any culture and 
why he attempts to understand where those who disagree with him are coming from.  It has 
helped to shape his understanding of the students and led him to work tirelessly to find ways to 
communicate with them.  He expressed that in his experience two-way communication is the 
best way to bridge the divides that people place on situation’s based on cultural differences.   
Stephen.  Stephen was born and raised in Jamaica.  While he reflected fondly on his 
childhood, he was aware of the economic restraints that his family was on with limited 
opportunities for jobs or climbing the ladder.  He recalled not fully knowing the true economic 
status until he was around others who were worse or better off.  As a result, his mother moved 
him and his older sister to a large city in Connecticut when he was young.  This experience 
shaped his understandings as a child and helped him understand quickly that there are cultures 
that exist in the world other than what he knew.  In the United States, his high school experience 
was not culturally diverse, but challenging, and forced him to figure things out as he interacted 
with those around him.  He was largely surrounded by students that looked and acted much like 
him.  Even though he was in the United States, the community had similar Jamaican 
backgrounds.  He knows that his mom worked hard as a Nurse’s Aide to support his family and 
he shares his background with his students.  As he explained,  
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So, like for me, you know, I tell them, you don't have to be born with a silver spoon in 
your mouth. You don't have to be educated in the finest institution. You know, you just 
have to be a worker. You know what I mean, and so my background, like kind of leads to 
this like, cultural awareness that I have.   
Stephen enlisted in the Army right out of high school.  In the Army, he was able to find 
focus and structure.  He also started to see the inequities that existed in society.  Growing up with 
people similar to himself, he did not fully see the systemic and structural issues until he was 
around those in the Army.  During his service, Stephen realized that he had a love for teaching 
and wanted to help others develop that passion, to find the systems and structures that will 
support them as they move forward.  Stephen shared that he saw good and bad in people while 
serving, but that it was beneficial for him to be able to better analyze people and make sound 
judgements on his personal goals.  Upon leaving the Army, Stephen decided to go into teaching.  
He has spent the majority of his career as a Social Studies teacher at Robin High School.  He 
knew that he wanted to work in a culturally diverse setting; and even in the other schools where 
he has worked, they have all had similar settings.  He understands the importance of working in 
this environment and the need that these students have for educators who are able to 
communicate with them while setting high standards for success.   
Coding and Data Analysis Procedures 
First Coding Phase 
During the In Vivo phase of coding the transcripts for all three stages of data collection 
(initial interviews, class observations, and follow-up interviews) for both sites were reviewed.  
The first reading was completed by reviewing all initial interviews for Cardinal High School and 
then the initial interviews for Robin High School.  The observations and follow-up interview 
transcripts were reviewed in the same order.  The next step involved reviewing all three stages of 
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data collection by participant.  In both of these two readings, words and phrases included in 
Appendix K were highlighted that had any connection to the phenomenon of multicultural 
education or key vocabulary as it related to the research study and literature review.  The 
researcher attempted to find words and quotations throughout the reading resulting in 242 
original codes.  The researcher did not attempt to make conclusions about trends during this 
phase of coding, rather the readings were an attempt to find commonalities in the words used by 
the participants.  
The process coding phase occurred by rereading the transcripts to find the frequency of 
the words and quotations collected during the In Vivo coding process and combining the words 
and quotations culled from the three data collection stages into categories.  The researcher used a 
spreadsheet to count the frequency that each original code appeared throughout the data.  There 
were 1,391 instances that the original codes appeared in the Case 1 transcripts and there were 
1,307 instances that the original codes appeared in the Case 2 transcripts.  Next the researcher 
printed out the words and phrases and moved them around based on areas of similarity and 
difference.  The words and quotations were moved around numerous times to find the right 
grouping for each.   
The researcher then conducted the initial phase of coding by creating 13 categories that 
could summarize the words and phrases.  The categories were also assigned to each of the 
original codes through the initial coding process in order to assign significance in their relativity 
to the research study.  The first phase of coding was originally completed using hard copies of 
the transcripts, highlighters, and index cards in order to allow the materials to be moved and 
sorted.  The information was then transferred to the spreadsheet (Appendix L) as a part of 
completing the first phase of coding.  The frequency of each category is shown in Table 9. 
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Operational Model Diagram 
 The operational model diagram (Appendix M) allowed the researcher to put the various 
categories into a visual representation.  The purpose of the diagram was to build a bridge from 
the data collection towards beginning to allow trends and themes to emerge.  The diagram was 
originally created by spreading out the categories using cards.  The cards were moved back and 
forth to find the relationships between the them.  Based on this procedure an electronic diagram 
was created electronically to show this process by inputting the categories and creating a visual 
diagram that showed their connection or separation relative to each other in relationship to the 
research questions.  The categories and words were brought together under four themes.   
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Table 9 
Frequency of Categories in First Phase of Coding 
Category Frequency 
Authentic 22 
Family Generated 24 
Culturally Supportive 18 
Structured 18 
Cultural Communication Norms 29 
Class Climate 19 
Real-World Preparation 11 
Honesty 22 
Reflection 22 
Risk Taking 14 
Student Voice 14 
Lesson Design 14 
Assessment Strategies   8 
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Second Coding Phase 
Using the operational model diagram as a reference, the researcher went back to the 
research data and reviewed all documents by participant.  Each stage of data collection was 
reviewed with its relationship to the diagram and the categories.  The researcher sought to find 
any other examples of words and quotations that directly connected to the categories that 
emerged out of the data.  This focused coding allowed the researcher to build on the ideas and 
trends as they related to the information that emerged in the first phase of coding.  The combined 
categories originally included in the operational model diagram with the words and quotations 
found in the focused coding phase were used to create a code weaving narrative shown in  
Figure 6.
  
Figure 6. Code weaving narrative. 
The purpose of the narrative is to provide a better understanding of the phenomenon of 
multicultural education.  The researcher used the questions that framed this study and the body of 
research to create descriptions and understandings of the themes that emerged in the coding 
process.  The researcher then used the results to create descriptions of each theme that 
represented the coding process and research topic.   
Effective communication strategies require an authentic approach from teachers that is 
honest and encourages professional and personal risk taking.  Building relationships 
between educators, students, and families will support this type of effective 
communication.  When this occurs, the dialogue is family generated and supports real-
world preparation for students.  Instructional practices are structured through lesson 
design.  Assessment strategies are designed to elicit reflection from both students and 
educators.  Engaging students in instruction will allow educators to create lessons that 
involve student voice and accurately assess academic, social, and emotional learning.  
Understanding cultural communication norms allows teachers to be culturally supportive.  
That degree of support encourages cultural code switching in order to better 
communicate verbally and non-verbally.  This creates a class climate that encourages 
student voice.  Educators can model the importance of student voice as they show how to 
be real and human in the role of instructional leader. 
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Discussion of Themes and Participant Recommendations 
 Using the narrative that resulted from the coding process, the researcher found four 
themes.  These themes reflected the data analysis and reflexive journal.  Through an in-depth 
coding process, the researcher attempted to better understand the research as it related to 
effective communication in a culturally relevant pedagogy.  The researcher was attempting to 
understand practices and strategies that teachers at the secondary school level used by their own 
reflections in interviews and through the observation.  Through this in-depth process, the themes 
were grounded in the phenomenon of multicultural education and supported through the data.  
The themes include: 
1. Building Relationships involves both students and their parents and should be 
unique to the needs of the specific school setting.  
2. Cultural Code-Switching involves educators changing how they communicate in 
different situations to different students based on their cultural experiences and 
teaching students how to do the same.  
3. Being Human and authentic means letting students see who you really are and 
the humanity that results in taking risks.   
4. Engaging Students in Instruction that involve student interests in an authentic 
and rigorous manner that create opportunities for academic growth.   
The themes are listed in order by the frequency of the original codes and categories that 
resulted from the coding process.  These themes were not seen in isolation.  Rather the researcher 
viewed these as the important elements that defined each participant.  As lived experiences of 
each case, the researcher chose this wording for the four themes based on a combination of the 
242 original codes and 13 categories.  Each theme is first described by defining it in relationship 
to effective communication in a culturally relevant classroom.  Secondly, there is a description of 
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the theme as it relates to each of the major categories that appeared in the coding process.  
Finally, there are recommendations from the participants for how this theme impacts them as 
educators.  
Theme 1:  Building Relationships 
 Throughout the literature review and data analysis, the most critical element of effective 
communication in a culturally relevant classroom was relationship building.  This involved 
administrators, teachers, students, and parents.  The relationships centered around authentic 
conversations and a mutual desire to use these relationships to grow and succeed in the various 
relational settings.  These relationships were both a result of common experiences, as well as the 
ability to relate to something new.  These relationships occurred through teachers being open 
about their lived experiences and creating an environment where students felt the same.  Based 
on the coding process, 82 original codes supported this theme.  Out of the data analysis the 
following categories emerged to support this theme:  authentic, family generated, culturally 
supportive, and structured.  
 Authentic.  All participants focused on the importance of being authentic in creating 
relationships with students and their parents.  As administrators, both Haley and Nathaniel 
emphasized that they train their teachers to be honest with their students and parents.  When 
asked about this training, some of it was explicit, but the majority developed in one on one 
conversations, such as goal setting and parent meetings.  Both administrators credited their own 
eclectic backgrounds with understanding the importance of authentic conversations and 
relationships.   
 The teacher participants expressed the importance of doing the little things to help 
students know you care and that you want to get to know them.  When this occurs authentically, 
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situations and conversations are a natural reflection of the positive student-teacher relationship.  
As Roberto shared in his initial interview,  
So, you know it- it all starts with building relationships and from there, you know how to 
talk to certain kids.  You can't talk to every kid the same.  We're doing stuff with 
flashcards to get ready for the exam.  I had a young girl over here, in my third block just 
now, and she was all you know why are we doing this?  And so, she's like, uh, "can we, 
uh, go now?" And I kind of talked to her. I was like, "no, not now." And she was like, 
"okay.  Which, she understands, that's that relationship cause I've known her for a while.   
Roberto went on to describe how some of his colleagues struggle in these moments when 
students question them, but he relies on those relationships that have been built through the small 
moments. 
 The observations helped solidify this category.  Teachers spoke to students in a caring, 
but authentic manner.  The students responded in ways that allowed them to be understood and 
supported.  Teachers taught from their own personal experiences and knowledge in an effort to 
maintain this level of professional transparency.  For example, Lindsey used examples of her 
own practices and understanding to help show students who she was in the process of teaching 
an English class.  As Lindsey shared with her students in the observation, 
Alright, here's what we're going to do. Our first task, I'm going to read Frozen Dew and 
I'm going to read it to you. Okay, and as I am reading, I want you to mark any spots that 
you have a question about. Mark a spot that you think is shocking. Mark a spot that you 
wonder or make an inference about.  
All you're doing is making a mark. Okay. A lot of students, I'll say mark things that they 
don't understand; just putting a dot where they are confused. Um, you can absolutely do 
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that, but I also encourage you to make marks where maybe you have something to say 
about; something that resonates with you.  
Alright. Does everybody understand? And personally, I'm a very organized person so I 
would make, I would have three different marks. I would have a dot for things that I'm 
curious about. I would have a question mark for things that I need to know more about or 
have questions. And maybe I would have a heart or a star next to things that I can make a 
statement about. But you don't have to do all that you can just do a dot for everything. 
Okay. Let's read. So, I need to see pencils active, brains active.  
Erik was able to relate the poetry to the students because it was something they were interested 
in, but he made it clear that this was based on their passions and not music he readily listened to.  
In doing that he showed his students that he was not going to be fake with them just to get them 
to engage in the learning.  As he shared in the follow-up interview,  
So that, that's the most exciting part about this to me.  The hip hop lyrics.  The kids are 
telling me that they hated what we did in the first semester, and that's sad to hear, because 
I was giving them some pretty good short stories from Mexico, from other countries.  
Things that you know, migrant workers and stuff that they could connect with if they 
were willing to open up and allow it.  But they weren't doing that.  They were just kind 
of, you know, pushed it off by getting away with a minimum.  Now, they're actually, not 
only talking back and forth with me, they're arguing and talking back and forth with each 
other.  There's a whole new level of excitement in the room.  
 Family Generated.  The importance of family was evident in both the interviews and 
observations.  Whether the home presence was active or not as clear, the teachers and 
administrators shared their connections with the students and getting to know them as they 
existed in their own family structures.  Most of the participants also connected their own 
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upbringing with their rationale to go into education as a career.  These connections to a student’s 
family help create supporting relationships and create natural dialogue.  As Aaron shared,  
Um, I think the parents, I wish the parents, would be more involved in the process.  I 
mean I always invite them to come to the classroom, to come to the school and I mean 
teach or contribute, bring their background.  I had a student years ago, the mother was 
from Iran and she actually came to the class and talked about her background.  And that 
was important to incorporate that view into the classroom.  And the other kids listened 
attentively to what she was saying and, you know, just because they were interested.  I 
think it's important that we learn about different cultures, not just, you know, American 
culture.  
 The participants also understood the importance of the family structure through the 
observations.  In these times, participants of each case referenced the importance of getting to 
know families and ensuring that they have a role in teh school.  Throughout the observations, 
they related student learning to familial expectations and understandings.  Key words that were 
found in the transcripts included, parents, support, grand-parents, brother/sister, and 
neighborhood.  These observations included opportunities for the teachers to relate better with 
their students because they felt more supported by the teachers.  The participants recognized the 
challenges they faced in attempting to bring a culturally diverse group of parents into schools 
that do not actively promote diversity and understanding.  Participants discussed the importance 
of actively seeking out families and even setting up opportunities to go into the community to 
interact and ensure that they play a role in the school climate.  Jonathan also expressed the 
importance of parents and community in his follow-up interview as he explained the importance 
of doing community walk-throughs.  He shared that some of the most impactful professional 
learning that he had done was designed around visiting the local school community and walking 
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through neighborhoods.  In these activities he was able to see students and parents in their homes 
and better understand their lives.  
 Culturally Supportive.  The administrators and teachers explained the importance of 
teachers being culturally supportive in the classroom.  Being supportive did not necessarily mean 
that the participants knew everything about each cultural expectation of their students.  Rather, 
they created a space that was open and encouraging to differences and uniqueness.  Examples of 
this were evident in many of the interviews and observations.  As Nathaniel explained,  
I would say that, I want to learn. I guess when I came here, I didn't know much about the 
culture. I didn't know much about the Polish culture that is so big here. It opened my eyes 
so much when, you know, when I am speaking to them and they said that my people 
came from concentration camp and that's when it hit me that poor Poland has been 
through. This is where they came from so I'm dealing with students, you know, second 
generation, from that, you know, 60 years ago. It just hit me and that's why I'm trying to 
learn about all different cultures and why I can understand that.   
 This was also evident in Roberto’s observation.  The lesson clearly showed the 
connection between understanding the cultural norms of the students in the classroom and the 
student participation in the follow-up student reporting.  Behavioral expectations were set in 
many of the classrooms by including them in the process of creating norms and setting the 
climate expectation.  Erik discussed this in his initial interview.  He explained the importance he 
gives in including students in the operation of the class in order to support them and give them a 
personal connection with the class.  In his experience, he has found that students respond better 
and with more depth when they feel they have a part in how the classroom operates.  
 Structured.  All of these administrators and teachers met their students at the door and 
were present with them in the hallways.  They sought out ways to strike up a conversation and 
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build upon their knowledge of the students as they grow.  There was a structure to building 
relationships with students.  Rodney explained this in the follow-up interview by stating,  
So, you know we have a lot of little chats about, you know, what'd you do last weekend? 
What're you planning on doing over break? You know, how are things going? And um, a 
lot of those where I’ll have a one-on-one with the student or they go around the room. Or 
sometimes we'll bring it in to a group discussion and uh, you know, I deliberately try to 
create that atmosphere where, you know, we are discussing aspects of culture and their 
personal lives. And I stress that we're, you know, we're not gonna be ridiculing if their 
culture is different from the rest of the group.  
Other key phrases supporting a structured approach to building relationships involved lesson 
planning that encouraged student dialogue and selecting materials that represented the cultures of 
students within the classroom.  These conversations relied on the participants understanding how 
to connect with their students.  Brittany explained in her follow-up interview,  
I'm, I'm not sure if I mentioned that like I don't really care how they address me. As long 
as they address me with respect, say miss. They don't have to add my last name. I think 
that's because I come from different, you know, from different backgrounds. Like, I, I am 
not sure if I mentioned to you there are in Poland, students cannot, you know, address 
teachers by their last names. We just don't do that.   
With her own experiences of coming to the United States and not understanding the cultural 
norms such as how to address a teacher, she attempts to reflect that in how she relates with her 
students.  She explained how people in her life helped support her upon her arrival through a 
structured and caring approach.  Brittany uses these experiences to reach out to students and 
make a structured effort to ensure that they feel welcomed into the school environment.  She also 
expressed the need to continually refine and adapt these structures based on student needs.  
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Theme 2:  Cultural Code-Switching 
 This theme appeared in much of the literature review and was clear in the data collection 
process.  Cultural code-switching was a necessary element to ensuring that teachers were able to 
communicate with students, as well as that culturally diverse students are able to communicate in 
the world outside of the classroom.  This strategy involves teachers being able to educate 
students on the cultural communication expectations at school in comparison with the cultural 
expectations they use to communicate at home or with their peers.  Based on the coding process, 
59 original codes supported this theme.  The categories that emerged from the data to support 
this theme included:  cultural communication norms, class climate, and real-world preparation. 
Cultural Communication Norms.  The cultural communication norms include both the 
verbal and non-verbal tools that people use to relay information and emotions with each other.  
The non-verbal or implicit communication strategies were an important element for all teachers 
and administrators.  In the various data collected, cultural communication norms played an 
important role.  Teachers discussed the need to understand why students spoke in a certain way 
and helped them understand appropriate language and means of interaction in a school setting.  
Lindsey described interactions with students when she started teaching where she thought the 
students were being rude or disrespectful.  She has now learned to understand that the students 
are still learning how to communicate in a school setting and that some of their responses are 
based on their own cultural norms.  Stephen shared that he does not allow students to use certain 
language in his classroom.  He explained,  
Well, so, I mean, I love my role as a teacher so much, but I do run the African American 
Club. And, like, this year, we did a whole assembly about this black body. And, it kind of 
like details the struggles of oppression, back in the lessons of faith, all the way from like, 
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the slave ship to, you know, till now. So, you know, through you know, police brutality, 
you know, miseducation, etc.  
So, I think, you know, me allowing my students the opportunity to write and to like 
perform, I think you know, that helps them. You know, one of the things I always try to 
do in class is like I always give my students a chance to talk to each other and they're 
forced not to ... like one of my things is I'm like you can never sit in a vertical or 
horizontal row. So, you know, they have to go through and sit and talk to someone that 
they don't really speak to in class. And, you know, that's one of the things I try to do, you 
know, to get them to communicate.  
And we always talk about the use of the N-word, the use of the B-word. You know, 
certain words they can't use in class, certain words that aren't acceptable. So, you know I 
mean, I think, you know, those are the, the things that I'm teaching them because you 
know, if you want to be successful you can't go to work and say, you know, the N-word. 
You can't, you know, have a good relationship with a woman and call her the B-word. 
You know, I try my best to bring in, like, my own family into the classroom.   
Class Climate.  Effective communication strategies played an important role in the class 
climate.  The class climate was evident in the observations.  Students entered happily and 
appeared to know each other.  The teachers had minimal to no behavioral issues, and even in the 
few cases where a student needed to be corrected, the students quickly understood and were able 
to refocus on the academic task assigned.  As Aaron shared,  
Well, I try to take down any barriers they may have, any walls that exist basically 
between myself and them just so that, uh, you know we're all the same. I don't put myself 
on any high pedestal with them. I try to show them that I put my pants on just as well as 
they put their pants on, and we're all the same. And, you know, one of the things about 
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breaking down any barriers is to show them that you're human like they are and again 
that, you know, not one student is better than another student, that we're all equal and you 
have to listen to everybody's opinion on things. 
And the first, one of the first things I say, if you want somebody to listen to your opinion, 
then you have to be willing to sit down and listen to their opinion, and you have to 
respect their opinion whether you agree with it or not. And, you know, and the same 
thing with my opinion. If you're asking me, you know, my opinion on a particular thing. 
My opinion is not, you know, the opinion that you should adopt. It's just things that we, 
you know, we've discussed.   
Stephen also shared in the follow-up interview that students appreciated him allowing them to go 
a little off the topic of the discussion in order to discuss things in their lives that mattered.  This 
allowed students to feel more supported in class and have a positive reaction when he needed 
them to focus on the academic tasks for the day.  He explained,  
So, like, for, for me, I just think that it's really important for me to give my students a 
voice to let them know that they can speak to me about basically anything. You know, I 
mean, even if it's not academically appropriate at that moment. I mean, at some point, I'll 
be able to reference that. In the, you know, in our, uh, our culturally diverse classroom. 
But I think that's, you know, I think that's what kind of like is sticking with me.   
Real-World Preparation.  Participants expressed that preparing students for their worlds 
outside of high school was an important element.  Participants shared their experiences regarding 
the challenges that many of their culturally diverse students have faced after they graduate.  
These students needed to know how to communicate in a variety of settings.  Participants 
discussed how critical this was for their success.  While cultural code switching is not an explicit 
skill that many participants teach, they are imbedding it in conversations where they are helping 
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students prepare for the world outside of school.  A big part of this involves including students in 
a two-way dialogue.  As Haley shared,  
Hmm, with students, hmm, I would say giving, giving them an opportunity to be heard. 
We just talked about that. I was trained very old-school. We, when something is, when 
you're talking with students, whether it's with discipline or something else, we always 
give students an opportunity to feel like they're a part of the relationship, it's a two-way 
street. So, whether I'm talking to them about something they've done or I'm trying to get 
to know them, it's a conversation.  
So, effective communication would be giving them opportunity to just talk, me with 
them. So, whether it's in person or now, I give kids an opportunity to email. It's an 
opportunity for them to speak and have, uh, someone give them, uh, some kind of 
response, if that makes sense.  
Because I've had, I've had to broaden my view a little bit. Being old-school, it used to be 
coming into my office, talking to me, and I've had to learn to broaden that with, uh, doing 
a little bit of social media, which took me outside of my comfort zone. I let them email 
me. I have started going to classrooms and letting them interview me. So, 
communication, um, looks a little bit different. So, I kinda allow them to, um, put me in 
their world. So, it, I've been a little bit more vulnerable.   
The importance of two-way communication is a critical skill for students as they exist in their 
worlds outside of school.  This skill was shared in many of the interviews and evident in the 
observations that were conducted.  Many of the students that the participants referenced have 
also come from lower socioeconomic backgrounds.  Based on this the participants shared that 
they felt an added pressure to ensure that students who represented the non-dominant culture 
were taught how to communicate in a variety of settings in order to ensure success and limit bias 
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that may exist.  Participants also shared the importance of this skill in having difficult real-world 
conversations.  Teachers gave examples of being able to culturally code switch in order to better 
communicate with students and parents in challenging moments.  In these moments, being able 
to understand how to culturally code switch helps teachers to model for their students the 
strategies that support effective dialogue in a real-world setting.  
Theme 3: Being Human  
 The most difficult theme to quantify involved both the administrators and teachers being 
honest with who they were and with taking risks.  This element surfaced in why they became 
educators, how they approached students, and how they designed lessons.  It included admitting 
mistakes and flaws, as well as challenging yourself to overcome difficult situations and take risks 
to support possible future success.  The researcher struggled the most with how to categorize this 
theme due to the subjective nature of the original codes and categories that were associated.  The 
decision to go with being human, came from many of the participants who referenced humanity 
and being good people.  Based on the coding process, 58 original codes supported this theme.  
Through the data analysis, the categories that supported this theme included:  honesty, reflection, 
and risk taking. 
Honesty.  The characteristic of honesty was an important topic that came up in all three 
data collection phases.  For many of the participants, this was important as a personal 
characteristic, but also so that their students understood that they were being open about their 
decision making and the choices that resulted.  As Mackenzie shared,  
Well, I'm very authentic, um, you know, kind of what you see is what you get.  You 
know, I've learned pretty early on in my career, like I'm not going to be somebody I'm not 
and I'm not going to try to assimilate to a culture that I'm not, so I think that's probably 
played in to my advantage as students know I am not being fake.  You know, as time 
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goes on, I realize that, you know, what our families need and what our kids need is just 
somebody who's comfortable in their own skin.   
Honesty stood out throughout the data collection process as a critical element to being “real” and 
understanding the cultural differences that exist.  Many of their students have expressed to them 
that they trust them because they know they are not going to lie to them.  They understand that 
while they may not always like the answer, they feel supported in knowing that their teachers are 
being honest.   
Reflection.  Reflecting on personal experiences was also an important characteristic 
throughout many of the participant interviews.  This involved both the personal and professional 
lives of participants.  Reflection of pedagogy and practices surfaced throughout the data 
collection process.  As Rodney explained,  
Yeah um, well I think the further I get from home, and the more I interact with people 
who are different than myself, the more it allows me to kind of question the so-called 
normal ways of doing things.  Um, you know, we can't just ... Uh, we can't just assume 
that the way that things have been done forever is the right way because that's tradition, 
you know?  And that goes for, you know, the way we think politically or technology 
that's become such a part of who we are.  Stuff like that. We have to constantly be 
evolving.  And I kind of apply that same stuff, too.  You know, myself as I grow as a 
human being. And I think a huge part of that is stepping outside of my comfort zone 
sometimes.  
Engaging with other cultures and seeing how other people do things.  Um, then most of 
the time with different cultures there is not a right or a wrong.  So, it is kind of interesting 
to me to see how different people approach different holidays or rituals, or just day-to-
day conversations, or structuring sentences a different way.  So, I am very like, open to 
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that, and I kind of seek it out.  So, I think the fact that I'm open to it and try to seek it out 
and remain open-minded, um, makes me a better person for the job than someone who, 
you know, is the opposite of that.   
The idea of constantly evolving is in line with reflecting on struggles and successes that may 
incur.  These participants stressed the importance of reflecting on practices and attempting to 
understand why students made certain choices.   
Risk Taking.  Teachers and administrators shared many examples of how being human 
has led them to take risks.  In some cases, working at a school with cultures different than their 
own was an initial risk.  They understood that it was what they wanted but were challenging 
themselves to believe in their role as an educator in their student’s lives.  Many of the 
participants also shared examples of taking instructional risks in both lesson design and 
assessment strategies.  Through these risks, the students are able to see their teachers and 
administrators be more human.  One key part of taking risks is the knowledge that you will fail 
sometime.  Through the various data collection phases, it was evident that the participants were 
okay with being wrong or failing and showing their students that this was part of growing and 
learning.  Roberto summed up this feeling well.  He shared,  
Um, I'd just say, if anything, just be true to yourself and sometimes know when you need 
to have that dialogue.  Or, it doesn't matter, you know, especially with what goes in with 
the world, it's good to bring those real-world experiences and your thoughts and see how 
things connect.  And, you know, you say your peace and some kids will respect it.  
Other's won't.  We've got to wing it with the others.  But at least you said it and you made 
that point.  You can talk about these things, you can have that dialogue, just be mindful of 
the world around you. So, don't sugarcoat it, don't hold back, sometimes it's go ahead to 
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do what you think's wrong because you know it will be right.  Push a button, press one.  
Do it, it's okay.   
Theme 4: Engaging Students in Instruction 
 Lessons that engaged students in the learning process emerged as an important theme 
throughout the data analysis.  In the data collection process participants represented a variety of 
content areas.  The largest subject area was Social Studies; however English, Math, and Social 
Work were also represented.  Throughout the variety of content areas, there was a common 
theme of engagement in the lessons that teachers led.  The observations represented this as there 
were Socratic seminars, project-based learning, book studies, all levels of tiered support, and 
even direct instruction that actively allowed students to participate.  Based on the questions 
asked and the reflective statements made, the students in all of the lessons appeared to be 
engaged in the learning and want to be successful.  Based on the coding process, 36 original 
codes supported this theme.  The categories that supported this theme included:  student voice, 
lesson design, and assessment strategies. 
Student Voice.  Most of the teachers expressed a desire to create lessons that gave 
students a voice.  This included curriculum review, as well as daily instructional strategies.  As 
Stephen explained in his follow-up interview:  
So, like, for, for me, I just think that it's really important for me to give my students a 
voice to let them know that they can speak to me about basically anything. You know, I 
mean, even if it's not academically appropriate at that moment. I mean, at some point, I'll 
be able to reference that. In the, you know, in our, uh, our culturally diverse classroom. 
But I think that's, you know, I think that's what kind of like is sticking with me.   
Stephen’s passion was also evident in the classroom observation.  Students felt supported to be a 
part of the lesson and related many of their cultural understandings within their responses.  He 
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credited his own upbringing as an important part of his ability to create lessons that authentically 
include students in the planning and production process.  Aaron also shared his experiences in 
giving students an active voice in the lesson.  In the follow-up interview he stated,  
I'll give you a specific example, particularly my IB class when I was teaching the India 
Pakistani conflict, where I used the cultural diversity of the students because I had 
students who were from India, and I had students from, um, Pakistan who basically were 
able to put together a lesson plan and actually teach some of the stuff in the class because 
I was banking on their personal experiences by, you know, things that I had read or I had 
learned because I thought, found out that they [could] provide much more information 
than I possibly could, based on, you know, their family history and things that they 
brought in from home to, uh, present to the class.   
Aaron went on to explain that he does this in all of his courses because he believes it bridges the 
“cultural divide” that sometimes exists in a culturally diverse setting such as that at Cardinal 
High School.  Both administrators shared that this is something they look for when working with 
teachers on creating lessons and attempting to put together curriculum documents that connect 
with students.   
Lesson Design.  Haley expressed that she views herself as a coach for teachers more than 
as an administrator.  A large part of this includes instructional leadership.  She explained in both 
her initial and follow-up interviews the importance in her guiding teachers how to design lessons 
with a critical mind.  She also shared that cultural diversity can be a negative if communities use 
it as a way to attempt to categorize students as opposed to integrating culturally relevant 
practices into lesson planning.  At Robin High School, Nathaniel has had similar experiences, 
even as a first-year administrator.  As Nathaniel shared,  
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I, I think it's, it, it's, uh, as an administrator, I would love to really teach them about the 
different cultures that are within the school and how to use this in teaching lessons.  
Teach them about the different things that certain cultures accept and what they don't 
accept, to bring them into the learning, you know, some of the students that normally 
don’t pay attention in class.   
Assessment Strategies.  Teachers expressed a need for assessment strategies to be 
aligned with the diverse needs of the students.  This means questions need to be connected to the 
learning and students should understand how the assessment data will be used.  The strategies 
that are needed should not be disconnected from the specific needs of the school.  Participants 
shared that these assessments needed to reflect the students in the classroom and the purpose of 
the data should be transparent with both students and parents.  Based on the observations, 
assessment strategies should be developed based on achievement and consider unique ways to 
find out what students know.  As Brittany shared, you need to think outside the box in order to 
create authentic measures of assessing student learning.  This category is directly related to 
engaging students in instruction as it connects to ensuring that learning can be individualized 
based on the needs of students.  As Thomas explained,  
So, um, I think you know, when students are, are providing feedback and answers, um, 
we tend to sometimes, uh, provide just quick responses without any additional feedback.  
So, the student speaks and we're just like, oh good answer, and then we just kind of move 
on.  Um, which means a little bit, um I guess fake, for lack of a better word, um, and, uh, 
isn't really providing genuine feedback and it's not making us think.  
Um, so I think, in terms of like what teachers should be doing is they should be taking the 
information that students are giving them and, um, active listening then would, would 
require us to actually sympathize, I guess, the, the information we're receiving from the 
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students.  And then, um, and then giving something with that information as opposed to 
just like moving on to the next question.  
Recommendations from Participants 
 Participants shared that they felt there should be more structure to building relationships.  
The teachers expressed that this should be part of professional development plans and directly 
connected to school goals.  Teachers shared that they think training for cultural communication 
would be an important support for their success.  Code switching is an important characteristic 
that participants did not necessarily know as a process that could involve professional 
development.  They explained that students need to better understand the impact of the words 
they use and the cultural norms that exist because of these expectations.  As Nathaniel shared,  
I think as an administrator, I would love to really teach them about the different cultures 
that are within the school and how to use this in teaching lessons.  Teach them about the 
different things that certain cultures accept and what they don't accept, to bring them in to 
the learning, you know, some of the students that normally don’t pay attention in class.  
So, they can see that what we are about.  We have to explain why, what you know, may 
not be accepted, you know, it, it's just really talking about the values that everyone has.  
You have to have the hard conversations to break down some of the biases that they come 
up [with], even if you don't think you know all the details.  That's something that myself 
and my teachers are just talking about at this point.   
Administrators and teachers shared that they needed support from supervisors in order to be 
human and real with their students.  They need to know that their decisions are understood and 
that they will have a professional safety net provided they follow the ethical and moral impacts 
of their decisions.  Teachers also expressed that they needed more support from those around 
them.  Aaron shared, 
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I mean, it's easy just to pick up the phone and, you know, call administration, "Come and 
help me. I need an administrator." But, you know what? These kids are coming back 
tomorrow. So, unless I try or am able to build the type of relationship, it's not solving any 
of the problems because the problems are gonna be there tomorrow. I mean, it's not like 
college where, you know, so and so does, is acting up, and therefore I can call and have 
them removed, you know. Louie's coming back tomorrow whether I like it or not, so, if I 
can't find a way to reach him, then it's gonna make my life rather difficult for a whole 
semester.    
As a result of heightened focus on standardized testing and the data that schools need to achieve 
in order to be successful, the participants are struggling with understanding where culturally 
relevant pedagogy fits within their daily routine.   
Confirmability Audit 
 This research was externally audited by a researcher who was not involved in this study.  
He reviewed all data collection, transcripts, and analysis materials.  This audit was used to 
determine confirmability and minimize researcher bias.  Based on the results of this audit as 
described in Appendix N, the findings of this study and the resulting recommendations are 
supported by the research.   
Chapter Summary 
 In this chapter, the researcher described the sites and educators who participated in the 
research study as a representation of each case.  There were two cases involved in two schools.  
Each case included one administrator and five teachers from each of the schools.  This chapter 
included descriptions of each participant including both their cultural backgrounds growing up 
and the things that led them into education.  The data analysis process was described including 
descriptions of the data that resulted from each phase of coding.  These phases of data analysis 
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allowed the researcher to better understand the lived experiences of the participants that resulted 
from the interviews and observations.  Based on this analysis process, the themes that emerged 
were described including the key characteristics that represented each.  The chapter concluded 
with a summary of the recommendations that the participants gave throughout the data collection 
process to grow as educators.  
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CHAPTER FIVE: SUMMARY AND CONCLUSIONS 
 Chapter five provides a summary of the research study, a conclusion of the results, and 
recommendations for educators and future researchers.  The summary provides example 
passages from the data collection to support the conclusions.  The sections in this chapter 
include: (a) summary of the research process, (b) summary of the findings, (c) discussion of the 
findings, and (d) establishment of trustworthiness.  
Summary of the Research Process 
 This qualitative research case study was designed to better understand the practices 
secondary school teachers use to effectively communicate in a culturally relevant classroom.  As 
a result of the achievement gap that exists in education, schools in a culturally diverse setting 
struggle to ensure all students are achieving at their highest degree possible.  It is also a 
challenge at the secondary school level to reach students who are academically deficient as 
compared to their peers.  The research questions for this study included: 
1. What teaching strategies do teachers at the secondary school level utilize within a 
culturally relevant pedagogy? 
2. How do teachers communicate with students and parents in a culturally relevant 
classroom? 
3. What teacher characteristics support the development of culturally relevant 
teaching practices? 
 The case study was designed to compare the data collected through semiformal 
interviews and observations.  The researcher chose a school site in two different regions of the 
United States to provide a broad understanding of the findings.  These two school sites were 
chosen as they both represented a similar demographic environment.  The schools are both 
culturally diverse and their academic achievement levels are comparable.  The researcher 
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designed the case study based on the structure provided by Merriam (2009).  Based on this 
structure, this case study is bound in the phenomenon of multicultural education.  The research 
centered on the strategies and systems that were used at the secondary level of schools to 
effectively communicate in a culturally relevant classroom.   
 The researcher selected the participants through a criterion sampling method.  After 
obtaining permission to conduct the research, an instrument (Appendix C) was sent out 
electronically for teachers at both schools to complete.  At Cardinal High School 24 teachers 
completed the survey and at Robin High School 75 teachers completed the survey.  The data was 
analyzed based on their scores and the teachers with the top scores were sent requests to 
participate in the study.  Of the top scores, two teachers at Cardinal High School and three 
teachers at Robin High School declined to participate.  Once five participants had agreed at each 
school, the researcher scheduled in person initial interviews at each school site.  An administrator 
at both schools was also included in the study.  The two cases included an administrator and the 
group of five teachers at each school site.  All participants completed a demographic survey 
(Appendix F).  A separate semi structured interview was designed by the researcher for the 
teachers (Appendix H) and the administrators (Appendix G).  The interview protocols included 
probes for each question asked.  The initial interviews for all participants were video recorded.  
The interview protocols were designed to better understand the lived experiences of the 
participants as they communicated with their students in a culturally relevant setting.  The 
researcher next video recorded a class observation of each teacher.  The researcher was present at 
both the initial interviews and class observations.  Follow-up interviews were conducted a few 
weeks later through a recorded phone call.  The questions for these interviews were created 
based on the data reviewed by the researcher in the initial interviews and class observations.  The 
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follow-up interviews were conducted through a recorded phone call.  The transcripts for all three 
data collection phases were transcribed through the service Rev.com (2017).   
 The researcher used these transcripts to analyze the data through a triangulation process 
as described by Merriam (2009).  The data analysis process included multiple coding phases.  
The researcher followed the process identified by Saldaña (2013) to conduct the coding process.  
Throughout coding, the researcher used the research questions as a guide to better understand the 
responses.  In this phase, multiple readings were completed to conduct In Vivo coding 
(Appendix K), process coding, and initial coding.  Through In Vivo coding, the researcher 
started by identifying key words and quotations.  Through this process the researcher singled out 
242 words.  In the process coding phase, the researcher began to arrange the words and 
quotations.  Lastly, the initial coding phase allowed the researcher to find similarities and 
differences in the data.  The process and initial phases of coding resulted in 13 categories 
(Appendix L).  The researcher used an Operational Model Diagram (Appendix M) to visualize 
the first phase of coding and to support the second phase of coding.  This diagram helped the 
researcher to better understand how the categories connected in order to find themes.  A diagram 
was created for each theme that included key words culled from the transcripts.  In the second 
phase of coding the researcher used the categories to create a code weaving description that 
highlighted key themes.  This narrative allowed the researcher to connect each theme to the key 
categories.  The researcher sought to allow the themes to emerge from the data through this 
process as described by Patton (1990).  The themes were a result of the researcher allowing the 
participants to tell their story and then using a coding process to find commonalities within their 
lived experiences.  The themes that emerged included: 
1. Building Relationships (key categories included:  authentic, family generated, 
culturally supportive, and structured) 
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2. Cultural Code-Switching (key categories included:  cultural communication 
norms, class climate, and real-world preparation) 
3. Being Human (key categories included:  honesty, reflection, and risk taking) 
4. Engaging Students in Instruction (key categories included:  student voice, lesson 
design, and assessment strategies) 
Summary of the Findings and Relation to the Literature 
 The findings from this research study sought to respond to the research questions in order 
to better understand the strategies that teachers at the secondary school level used to effectively 
communicate with students in a culturally relevant classroom.  The researcher used the 
transcripts from the three stages of data collection combined with the reflexive journal to make 
sense of these themes as they related to the research question.  Through a coding process, 242 
original codes were used to find 13 categories.  The categories were then connected into four 
themes.  Table 10 shows the connection between each category, the theme, and the research 
question.   
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Table 10 
Connection Between Category, Theme, and Research Question 
Category Theme 
Research 
Question 
Authentic Building Relationships 3 
Family Generated Building Relationships 2 
Culturally Supportive Building Relationships 3 
Structured Building Relationships 1 
Cultural Com.* Norms Cultural Code-Switching 2 
Class Climate Cultural Code-Switching 3 
Real-World Preparation Cultural Code-Switching 2 
Honesty Being Human 3 
Reflection Being Human 3 
Risk Taking Being Human 1 
Student Voice Engaging Students in Instruction 2 
Lesson Design Engaging Students in Instruction 1 
Assessment Strategies Engaging Students in Instruction 1 
Note. Com.* = Communication 
In the next summary of these themes the researcher seeks to summarize how they connected to 
the research questions.  There is also a selection of quotations from the participants that relate to 
these themes.     
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Emerging Themes 
 Theme 1: Building Relationships.  All of the participants recognized the importance of 
building relationships.  Through the coding process the categories that supported this theme 
included authentic, family generated, culturally supportive, and structured.  These categories 
were connected by their connection to the relationships that participants shared and were viewed 
in the class observations.  As a theme, building relationships was a key strategy that participants 
used to effectively communicate while understanding the importance of cultural relevance.  They 
shared that these relationships were necessary elements to their ability to educate students in any 
school setting, but especially in a culturally diverse school.  Participants expressed that it can be 
difficult to understand every culture that is represented in their classrooms, therefore they rely on 
getting to know their students to better understand their needs and specific cultural 
understandings.   
 These relationships were not only limited to students.  Participants shared that they 
actively sought to involve families and the local school community in their classrooms.  One of 
the challenges that this causes involved the different cultural understandings of schools that exist.  
Administrators discussed how they obtained different responses from parents that were often a 
result of the cultural expectations that existed in the home.  Some parents reported to them that 
they did not feel it was their place to question the school’s authority, so they did not see why 
they should be involved.  Others felt that it was more important for their teenage student to have 
a job and help support the family than to be active in school.  Teachers and administrators also 
explained that socioeconomics played a large role in the level of support that a parent could give 
to a school.  While the socioeconomic background of students in these schools was not a major 
element of this research study, how different communities handled issues of financial stability 
based on their cultural norms was reported as an element that impacted parental support.   
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 The structured nature of building relationships was an interesting element to the 
responses.  Many of the participants shared tools and strategies that they employed to ensure they 
were building relationships.  The little things like being visible in the hallways to the bigger 
elements that included knowing when big life events are occurring with their students.  These 
were reported to have come from years of experience in working with a culturally diverse 
population.  Both administrators specifically referenced the need to get out of the office and not 
be too involved with the same few students or parents.  They discussed scheduling times to meet 
with various student groups, eating with students in the cafeteria, and other experiences that 
allowed them to see students in a different setting.   
 The category with the most codes that was related to the theme of building relationships 
involved being authentic in getting to know students and parents.  Participants shared that their 
students could “read through them” when they were not authentic.  Teachers explained moments 
when students were frustrated because another teacher may have attempted to relate to them 
without knowing who they were.  Teachers emphasized that students could see through this and 
that it was disingenuous to building lasting connections.  Making positive relationships with 
students and parents created a class culture supporting the cultural diversity of the many students 
in the classroom.   
 Theme 2: Cultural Code Switching.  The key words and quotations that were culled 
through the coding process continually spoke to the idea of cultural code switching.  This entails 
switching how you communicate culturally depending on the situation.  The key categories that 
supported this theme included cultural communication norms, class climate, and real-world 
preparation.  This theme directly connected to the second research questions regarding effective 
communication.  The key words and quotations from the transcripts pointed to a need to 
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understand how to switch communication styles based on the cultural needs of students and the 
school climate.   
 The teachers explained that students do not always understand that they will need to 
know how to communicate with others in ways and words that do not reflect their own cultural 
understandings.  In these instances, they will need to know and understand what to say and when 
to switch their communication styles.  They shared experiences where cultural norms stopped a 
conversation before it began.  The people involved in the conversation were not able to 
understand that others can relate to the same topic in a different manner.  These participants 
explained that they teach their students key cultural norms that may exist, instead of attempting 
to teach them all of the backgrounds and histories.  These norms allow their students to learn 
how to communicate and work with others who may be different from themselves.  Participants 
also shared the importance of using code switching when meeting with parents.  Understanding 
their cultural norms and how to communicate with them was a strategy that was discussed in the 
interviews.   
 The climate of the class improved as the teachers were better able to culturally code 
switch.  Participants shared that when they were able to switch the ways they spoke to students, 
they were in turn better able to be active participants in the class.  Through the observations, it 
was clear that students enjoyed the class, and the climate of the classes seemed to be positive 
based on students responding to questions while being able to joke around with the teachers at 
the same time.   
 Participants shared that cultural code switching is an important communication tool that 
they try to model and teach students as a real-world skill.  Through the interviews, many of the 
participants explained that they had not thought of code switching as a skill, rather just 
something they did to better communicate with their students.  None of the participants received 
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training in teacher preparation programs or in-service opportunities specifically focused on 
communication skills with a culturally diverse population of students.  They expressed that they 
would have appreciated the opportunity to learn and practice this skill in either of these settings.  
Some gave examples of learning the need to culturally code switch through mistakes that they 
had made early on in their careers and shared that they would like the opportunity to pass these 
lessons on to newer teachers.   
 Theme 3: Being Human.  The most intangible of the four themes involved participants 
sharing that they were attempting to show students who they were by simply being human or 
real.  Participants shared that they needed to be themselves in order to effectively communicate 
with students and their families.  The key characteristics that supported this theme included 
honesty, reflection, and risk taking.  The various words and quotations that supported these 
characteristics came from a variety of questions, thereby supporting the notion that this skill of 
being human is not something that the participants turn on and off for the situation.   
 As a theme, being human was a result of participants both speaking about being honest, 
as well as showing it during the data collection process.  They were unashamed to be themselves.  
While both school sites represented similar communities that were culturally diverse and had 
comparable socioeconomic make-ups, the participants were from many different backgrounds.  
They grew up poor and rich.  They grew up in communities that looked just like them and 
communities where they were in the cultural minority.  Through this paradox, the participants 
showed that they were honest with their students about who they were and how they could grow 
together.  Participants also shared about their honesty with their colleagues and the parents of 
students.  With their colleagues, they explained that it was important to be up front about the 
needs of students and how to best communicate with them.  This dialogue was not meant to “set 
a student up,” rather it was a chance for educators to better prepare for their cultural norms as 
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they existed within the classroom.  The administrators discussed the need to be honest with 
parents in order to help them better understand situations that occur in schools.   
 The participants were able to communicate better with students due to their own ability to 
be reflective practitioners.  They shared the importance of reflecting on their teaching and the 
interactions that they had with students.  Some teachers built in reflection time into the lesson for 
students to also engage in this skill.  They shared with their students the importance of thinking 
through a situation and how to interact.  In these classrooms, cultural relevance was important in 
thinking about others, but just as critical, was reflecting on yourself and how you may respond to 
a certain situation.  Both administrators spoke about professional and personal reflection as a tool 
to better communicating with all stakeholders.   
 The characteristic of risk taking was more implicit in the transcripts.  This characteristic 
came out of the choices that the participants made as educators.  They would challenge a student 
in a manner that made it clear they knew them.  The teachers would design lessons that forced 
students to go outside of their comfort zone in a supportive manner.  Participants also shared 
personal stories about why they chose education as a career and why they selected to work in the 
environment in which these specific schools existed.  Communicating in a school that has a 
greater cultural diversity than they grew up was a risk that some of the participants noted.  They 
explained how working in a culturally diverse school has changed them for the better personally 
and professionally.    
 Theme 4: Engaging Students in Instruction.  The most concrete instructional strategies 
emerged from the theme of engaging students in instruction.  This theme was evidenced in the 
observations by how detailed the teachers were to ensure all students were able to effectively 
communicate in the class setting.  The characteristics that supported this as a theme included 
student voice, lesson design, and assessment strategies.  These characteristics appeared in all 
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stages of data collection.  The lessons were clearly designed to encourage students to be a part of 
the instructional process without asking them to leave their cultural norms at the door.  
 Student voice and ownership were goals that many of the participants shared in their 
interviews.  They explained that students were able to be more academically successful when 
they felt they were a part of the instruction.  This also required culturally diverse students to 
work together to find commonalities in order to reach their goals.  Both administrators discussed 
how they attempted to get students to have a greater voice in school-wide decisions and actions.  
They actively sought to include a culturally diverse population on leadership teams and student 
governance bodies.  Students in the observations were able to speak up and be honest even if 
being honest did not lead to the correct answer.  The teachers supported these students and their 
desire to be active participants in the class.  In return the teachers reported that it was easier to 
plan future lessons because they knew what students wanted and needed to feel included and 
supported in the class.   
 The teachers discussed integrating various cultural norms into their lessons.  This was 
true in a variety of content disciplines.  The lesson plans were designed to allow for effective 
communication and to support the needs of all cultural backgrounds.  Teachers used equity as a 
measurement to design lessons that would give all students an opportunity to be successful.  The 
assessment strategies that gauged the students’ learning also played a big role in the teachers’ 
responses.  Among other things, they shared that the wording used on tests, the length of an 
assessment, and the modality of the performance task were important elements in successfully 
communicating with students, while also allowing students to communicate the knowledge 
gained.   
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Connection of Themes 
 These themes are a representation of the lived experiences of the participants as they 
effectively communicate in a culturally relevant classroom setting.  While they are presented as 
four themes, they are interwoven in their practice.  Through the data analysis process, these 
categories and themes were evident in who these participants were.  Based on their responses, 
some of the participants have worked to build these strategies, while others came by them more 
naturally based on their own life experiences.  In all situations, they understood the need to 
continually refine and grow their understandings of what a good communicator means in a 
culturally diverse educational setting.  All of the participants referenced examples of times that 
they had to take a step back or attempt to redefine a situation.  They spoke of not understanding 
something and needing to express that to students or parents.  Through these examples, it was 
clear to the researcher that these themes and the categories that support them help define the 
participants.  This practice of reflection and continuous improvement makes these themes 
strategies that teachers and administrators can learn and adapt to their own professional practices 
as an educator.  As Figure 7 represents, these themes are connected and are seen in culturally 
relevant educators who constantly seek to better their communication with students. 
                          
Figure 7. Connection of themes. 
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Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 1:  
Building 
Relationships 
“Hmm, I would say 
understanding, 
understanding who a 
person is, um, we take for 
granted that we know, um, 
basic things just because 
we're in education, um, in 
an urban area like this. And 
a lot of times that goes out, 
out the window when you 
talk to kids one-on-one 
because they bring a lot 
more to the table than, you 
know or expect. So, um, I 
think diversity to me when 
I'm working with a kid is 
just getting to know who 
they are and what they 
represent, what they bring 
to the table in terms of, um, 
what they allow me to 
know about them.” (Haley) 
“Well I know me, it's 
talking to other teachers. 
Me and a couple teachers 
were trying to put together 
a panel of various students 
to get their thoughts about 
school, education, what 
they don't and do like and 
then even delve deeper 
into, you know, these type 
of conversations about, 
"Well you know this goes 
on, you know, why is 
that?" You know, and 
some of it just means being 
blunt with some students 
and explain that you have 
to talk, you have to 
communicate.” (Roberto) 
 
“Well, one of the things 
that I always have wanted 
to do was to reach more 
students, uh, to make sure I 
reach more families. I 
recognized being in a 
classroom that I was kind 
of limited to uh who I was 
talking to, just, you know, 
125 kids, 125 families, but 
I really wanted to reach 
community and I think 
that's one of the reasons 
why I became an 
administrator besides also 
helping to coach teachers 
and be able to reach the 
community.” (Nathaniel) 
 
“What I told the A.P. 
kids from day one was 
that we were going to 
be engaging in 
reciprocal learning. I 
said, "I'm going to be 
learning as much from 
you as you are learning 
from me." You know, 
because that's what real 
education is all about.” 
(Erik) 
(continued)  
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Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 1:  
Building 
Relationships 
“…how folks respond to 
kids, um, consciously and 
subconsciously. So, I think 
the things that we know 
about kids and how we 
respond to them, um, how 
we support them based on 
what we know and don't 
know, we are, um, looking 
at parts of the school and the 
subculture in the school, um, 
the IB culture versus the 
non-IB culture and how that 
impacts the success of some. 
Um, for instance, um, most 
of our students are not IB 
students and there is a 
feeling that, um, if you're 
not part of a particular 
program or you don't come 
from a certain socio-
economic background, that 
you may not get the support 
and the resources that you 
need.” (Haley) 
“It's not specific. I think 
just stuff was kind of 
woven into different 
conversations, um, just 
about making your 
classroom open to people of 
all different backgrounds. A 
lot of that, I think, came out 
of classes as students who 
um, you know, have 
different learning plans and 
stuff like that. But, they 
could easily apply it to 
anybody who is slightly 
different than the majority 
of the people in the 
classroom.  But it takes, 
um, knowing your 
students.” (Rodney) 
“I think that you need to 
be able to, uh, have time 
to talk and get to know 
everyone and just meet 
that head on and know that 
it’s ok to feel 
uncomfortable. Also say 
that, you go in with an 
open mind, and that 
having an open mind is 
going to allow us to be 
able to better serve our 
students because we know 
them. Um, you know, 
we're here for students. If 
that’s true then we'll be 
able to, uh, to have these 
difficult conversations, 
and, and it doesn't matter 
if the context is about race 
or money or something 
else hard.” (Nathaniel) 
“You know, I talk about 
my wife. You know, we 
have a loving 
relationship. My wife, 
she comes to the talent 
shows that I do here. So 
they see, you know they, 
they know my son, they 
know my daughters, so 
they've seen them. You 
know, when I coach 
girl's soccer, my son 
comes to the games, my 
daughters come to 
games. So, they see the 
family unit. You know, 
it's not every single 
game, but they see, they 
know what I give up to 
make sure I'm there with 
them.” (Stephen) 
(continued) 
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Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 2:  
Cultural Code 
Switching 
“So, effective 
communication would be 
giving them opportunities 
to just talk, me with them.  
So, whether it's in person 
or now I give kids an 
opportunity to email. It's 
an opportunity for them to 
speak and have, uh, 
someone give them, uh, 
some kind of response that 
shows we care about what 
they have to say, if that 
makes sense.” (Haley) 
“Well, I try to take down 
any barriers they may have, 
any walls that exist 
basically between myself 
and them just so that, uh, 
you know we're all the 
same.  I don't put myself on 
any high pedestal with 
them.  I try to show them 
that I put my pants on just 
as well as they put their 
pants on, and we're all the 
same.  And, you know, one 
of the things about breaking 
down any barriers is to 
show them that you're 
human like they are and 
again that, you know, not 
one student is better than 
another student, that we're 
all equal and you have to 
listen to everybody's 
opinion on things.” (Aaron) 
“Well, I believe that, so 
I'll use myself for 
example, how's that? You 
know, I recognize, that, 
you know, I grew up in a 
place where, speaking of 
slang, was acceptable. 
But, I also, recognize that 
if I wanted to make it 
from here, I couldn't speak 
like that in here. And so, 
knowing a different 
culture, I had to learn how 
to speak a certain way 
when I got to a certain 
place. I truly believe that 
something that should be 
that's a skill that will get 
people very far. I truly 
believe that as an 
educator, a skill that you 
need to be able to be an 
effective and trustworthy 
to students and to 
families.” (Nathaniel) 
“Yeah, when you go on 
certain streets and there's 
a bunch of Polish stores, 
and you walk into the 
store and if you don't 
know Polish your lost. It's 
like a little Poland, so a lot 
of my students I see them 
and it's not just only 
struggling students but 
also like ones that are 
successful here. Like 
students who are 
successful in our school. 
They just ended up 
working there and they 
just ended up like you 
know just, just staying 
there forever. Which is 
not right because I don't 
think once again that they 
don't get to experience 
reality. That's not it. Life 
is not just, it's not ending 
up in the same Polish 
place forever.” (Brittany) 
(continued) 
 
 
 
124 
Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 2:  
Cultural Code 
Switching 
“We have culture among 
people who teach the really 
low students and those that 
teach the IB kids.  We have 
all these separate cultures 
and they don't connect with 
the overall vision, we're not 
speaking the same language, 
we don't blend together on 
any of the things we talk 
about, we're, we're very 
isolated.  And it’s taken me 
pretty much the entire year 
'cause we're almost at the end 
of the school year to realize 
that, that some of the work 
that needs to be done is kind 
of bringing people together, 
and having similar language, 
similar goals. Because the 
comfort level and, um some 
of those beliefs and traditions 
are strong in each group.” 
(Haley) 
“Um, that, that means that 
there's going to be a lot of, 
lot of questions, um, 
thrown back at the 
students. Um, that's what 
active listening looks like. 
And then, so then, I think 
by modeling that then the 
rest of the students can 
kind of, uh, see what 
active listening looks like 
because ultimately, um, 
we as teachers, kind of, 
require silence. Uh, but 
that doesn't mean there's 
listening, that doesn't 
mean students are 
engaged, that doesn't 
mean, um, students are, 
are listening to what other 
students have to say and 
providing meaning to 
that.” (Thomas) 
“I wouldn't say I have any 
follow up questions. I, I 
just had follow-up 
thoughts. I think that, you 
know, that, um, it's 
essential to make sure that 
you are able to 
communicate to students at 
a diverse school. Um, and 
that goes about, you know, 
like cultures learning what, 
you know, what type of 
communication is helpful. 
You know, different, 
cultures and you know for 
example some of the young 
ladies you can't, you know, 
give them a high five. They 
don't take high-fives. Like 
let's get to know each 
other.” (Nathaniel)  
“And so, when I did the 
summer program, I was 
able to do, deal with a lot 
of different cultures. Um, 
and was able to kinda of 
really focus, not even 
focus but really kind of, I 
think, really work with 
the whole group, you 
know, without a problem. 
It gave me a chance to 
create lessons and tasks 
that, you know, were 
respectful of the 
student’s needs.” 
(Jonathan) 
(continued) 
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Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 3:  Being 
Human 
“You know, so it's, it's 
interesting. So, I, I think 
that background impacts 
them a little bit, um, in that 
if I come from a 
background where my, my 
parents know how to 
navigate in the system and 
advocate for me, then I can 
kinda push through some of 
these things. But if they 
don't, then I'm gonna fall 
into one of these silos that 
exists.  So, I’m looking to 
take this on somewhat.” 
(Haley) 
“But I'd say that's the 
biggest problem. As far as 
kids not mingling because 
of cultural differences. I 
don't see too much of that. 
We talk a lot in here about 
getting to know each other 
and I didn’t always 
understand the importance 
of that.  Um, the thing that I 
learned is, you know, to 
create situations where 
students can really see each 
other. In fact, there's a kid 
from Tanzania and, uh, he's 
really quiet. And the other 
kids think he's, like, 
amazing because of how he 
carries himself.” (Rodney) 
“I, I think it's, it, it's, uh, 
as an administrator, I 
would love to really teach 
them about the different 
cultures that are within 
the school and how to use 
this in teaching lessons. 
Teach them about the 
different things that 
certain cultures accept 
and what they don't 
accept, to bring them in 
to the learning, you 
know, some of the 
students that normally 
don’t pay attention in 
class.” (Nathaniel) 
“I want to show you 
something before we end. 
Okay so, to kind of show 
you what I want to see, 
we need to go back here. 
So, when I did this first it 
came out wrong. See the 
mistake I made? So, you 
can see I realized that I 
needed to go back 
through my steps and 
figure out where I made 
the mistake in order to 
fix the problem and get 
the right answer. I 
couldn’t do that if I don’t 
check over my answers.” 
(Brittany) 
(continued) 
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Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 3:  Being 
Human 
“I'm a different leader, and 
I represent different things 
to people based on how 
they see me visually, based 
on, um, things they, rumors 
'cause I've worked in other 
places. So, you know, I 
bring some things to the 
table and one of the things I 
bring is accountability. And 
people don't like that. So it's 
interesting how different 
parts of the building have, 
have interpreted that, and, 
and how that's impacted our 
culture and what that means 
for students.” (Haley) 
“I mean other than just 
thinking a little more 
about what you had said, 
and kind of stereotypes 
and things like that. Um, 
ever since we spoke, just 
trying to be better about 
accepting and 
understanding that not 
everyone is culturally the 
same as me. And that you 
know, I need to be aware 
of that when I'm 
disciplining and talking 
and interact.” (Lindsey)  
“My mom, uh, she raised all 
of us to make sure that we're 
aware of our culture. She 
taught us about other 
cultures, so she, you know, 
she, um made sure we knew 
who we were and how 
others were. She grew up 
without other people around 
her that looked like her. 
Obviously, that means she 
was being one of the 
minorities there, and so she 
had to learn all the different 
cultures that were there. She 
would speak to us about 
some of the Russian culture 
that was there, uh, some of 
the Jewish culture and, uh, 
you know, different things 
that, you know, that, uh, you 
have to be aware of and 
things how, how we act, at 
the same time, because 
where we lived, education 
wasn't so great.” (Nathaniel) 
“And like, you know, I 
should. I want to be a 
good example for 
students like me. 
Students with different 
cultures. Students with 
different backgrounds 
and you know it just it's, 
it's, we are in America 
like everybody's 
different and you know 
we should kind of 
accept that, but we 
should learn from who 
we are.” (Brittany) 
(continued) 
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Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 4:  
Engaging 
Students in 
Instruction 
“Well, I don't know, I 
think I wish I hadn't 
known the topic before I 
answered the questions, 
and maybe it was better 
that I didn't. But I'm, I'm 
really interested in, in 
culture because that's one 
of the things that I am here 
to work on. I think that 
was one of the main 
missions that I have from 
the Superintendent. We 
have to change the way we 
interact and teach students 
to make sure all are able to 
do well. Um, and until the 
culture's changed, you 
can't really make any other 
changes. But changing 
culture is extremely 
difficult.” (Haley) 
“And maybe, maybe some 
of that's just like our, our 
desire to stick with, um, the 
lesson plan, or maybe it's to 
make sure we don't get 
behind, um, in our planning. 
Uh, but I think ultimately, 
um, active listening from a 
teacher perspective means 
that, um, I'm taking what 
they say and then 
potentially building a lesson 
off of that information. Um, 
or, you know, asking a 
deeper, um, question that, 
um, kind of continues the 
conversation going back and 
forth almost in like a 
Socratic way.” (Thomas) 
“Because, where we lived, 
education wasn't so great, 
so she sent us to different 
places to learn. Now I try 
to make sure that the 
education is better here so 
that parents don’t feel they 
need to do that. Improve 
what we do in the 
classrooms and make it 
more rigorous so that our 
students have all of the 
same opportunities as 
students from other 
communities.” (Nathaniel) 
“Um, I mean, we have a 
transient community here, 
so we get a lot of new 
students. Uh, most of 
them are very quiet. 
Historically they want to 
sit in the back of the 
room, that's why I kind of 
designed my room the 
way it's designed, so I can 
kind of like get to any 
student, I can like move to 
make sure I can see. 
That’s why I work on 
lessons that allow students 
to use this seating to really 
engage with each other 
you know.  This helps get 
students out of their boxes 
and listen to each other.” 
(Stephen) 
(continued) 
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Table 11  
A Summary of Themes by Quotations from Participants 
Theme Case 1 Cardinal HS Administrator 
Case 1 
Cardinal HS Teachers 
Case 2 
Robin HS Administrator 
Case 2 
Robin HS Teachers 
Theme 4:  
Engaging 
Students in 
Instruction 
“I think probably this point 
in my career, um, that I 
look at my relationships 
with teachers a little 
differently. I, I like to see 
myself more as a coach. So, 
I approach my relationship 
with teachers differently. 
So now, in a school that’s 
this big it's very different. 
It's very hard to 
differentiate, um, but I look 
at development different to, 
I look at my role as kinda 
globally and then 
narrowing, if that kinda 
makes sense.” (Haley) 
“It opened up a wide 
range of questions and a 
good exchange between 
students of all cultures in 
the room, um, asking 
them to a part of the 
engagement, as well as 
opening up the 
experiences of others and 
my knowledge on the 
subject for myself.” 
(Aaron) 
“Um, actually, I, I'm, I'm 
scheduled to meet with a 
teacher about some of, uh, 
the behavior that students 
show in her classroom. She 
has a class, you know, uh, 
of mostly Hispanic, 
students, and mostly males. 
Some of the males come 
down and slap each other, 
but you know, they are not 
meaning to be mean, it’s 
just you know how they 
interact with each other. I 
want to talk to the teacher 
about maybe promote their 
culture…” (Nathaniel) 
“In general, with the 
lyrics, what the kids have 
actually written about 
these classes, is that it is 
getting them to think 
more deeply about the 
lyrics they listen to all 
the time. And that they 
now have a fuller 
appreciation. It's getting 
them to look at diction 
more closely. And the 
main thing I'm after is to 
try to get all of these 
kids, A.P. classes and the 
lower level classes, to 
start engaging in critical 
thinking.” (Erik)  
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Discussion of the Findings 
Theory and Related Literature 
The theoretical framework of this research study focused on the Social Learning Theory 
(Bandura, 1971).  The research design was grounded in this theory.  The researcher sought to 
gain a better understanding of the phenomenon of multicultural education through a qualitative 
multi-case study.  The participants were viewed within their environments as teachers and 
administrators.  The researcher used Bandura’s theory as a basis to observe and interview the 
participants in order to better understand how they effectively communicated in a culturally 
relevant classroom.  The participants frequently referenced the social atmosphere of a school and 
how it has impacted them to grow as a teacher in building relationships with students.   
Culturally relevant pedagogy was largely developed as a result of the Critical Race 
Theory (Stovall, 2005).  This theory claims that race must be a part of any social improvements 
and positive changes.  Cultural diversity and race are intertwined, therefore the critical race 
theory is a key framework to better understand the data collected.  Wadhwa’s (2010) connection 
to this theory and education became clear in the analysis of these data points.  While many of the 
interview questions were about cultural diversity, race became a topic of conversation.  
Participants explained that in a culturally diverse school, the racial minority students are often 
viewed as the different ones.  The societal dominant race controls many of the systems and 
structures that are used to communicate.   
The research showed that Hymes’ (1972) Theory of Communication Competence was 
evident in these classrooms and schools.  Communication was much more than the language or 
words used.  Clothing choices, slang words, and even food choices played just as important of a 
role in communication as the words that were used.  Another element that emerged from the data 
involved the teacher’s feedback on students not saying anything.  Sometimes the most important 
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conversations they listened for were what was not being said.  This speaks to Hymes’ 
competencies and that there are numerous ways that we communicate with other people.   
The researcher used Social Constructivism (Creswell, 2013) to analyze the data and 
process the information.  As Dennen, Slabon, and Richards (2014) explained, the researcher used 
this as a theoretical framework to create a story of each school site and case.  The themes created 
a narrative that explains how the teachers effectively communicated with a lens towards cultural 
relevance.   
Underpinning these results is the epistemological understandings of the researcher 
regarding each of these theories.  As described in Chapter two, through experience, the 
researcher believes that the individuals learn in a social environment and that these learnings 
constantly develop people into the people they are becoming.  The researcher views race as a 
critical element of these social constructs that directly impacts the ability to communicate and 
effectively agree or argue.  Finally, the researcher has found that a constructivist view allows for 
a more authentic way of understanding a social situation.  It is through this base level of 
understanding knowledge that the researcher conducted this study and allowed these themes to 
emerge.   
Recommendations and Implications for Educators 
The purpose of this study was to research strategies that teachers at the secondary school 
level use to effectively communicate within a culturally relevant pedagogy.  This goal involves 
many assumptions including that the educators do have a culturally relevant pedagogy and that 
they are effective communicators.  The instrumentation used for the participant selection allowed 
the researcher to better understand how each participant viewed working in a school with a high 
level of cultural diversity.  Many of the participants gave their own recommendations for areas 
that educators need to focus on in order to improve the academic and social environment for 
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these students.  These themes are not novel for educators.  Rather, these themes provide 
strategies for teachers and administrators to use as they improve their ability to communicate and 
ensure that students of all backgrounds are given an equitable chance to be heard and grow 
academically, socially, and emotionally.  Specific recommendations for educators that came out 
of the data analysis are included in Table 12. 
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(continued) 
 
 
 
Table 12  
Recommendations and Implications for Educators 
Theme Category Research Question Recommendation Implication 
Theme 1: 
Building 
Relationships  
a. authentic  
 
 
 
 
b. family 
generated 
 
 
 
 
c. culturally 
supportive 
 
 
 
d. structured 
 
a. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
b. How do teachers communicate 
with students and parents in a 
culturally relevant classroom? 
 
 
c. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
d. What teaching strategies do 
teachers at the secondary school 
level utilize within a culturally 
relevant pedagogy? 
 
a. Collaborate with colleagues on 
the cultural needs of students.  
 
 
 
b. Create opportunities for families 
to be involved in the classroom 
environment. 
 
 
c. Create clear goals for assessing 
student feedback. 
 
 
 
d. Connect with students early in 
the school year. 
If educators build 
relationships with 
students in a 
culturally diverse 
classroom, then 
students will feel 
more supported in 
school.  
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Table 12  
Recommendations and Implications for Educators 
Theme Category Research Question Recommendation Implication 
Theme 2: 
Cultural 
Code 
Switching 
a. cultural 
communication norms 
 
 
 
 
b. class climate 
 
 
 
 
c. real-world preparation 
a. How do teachers 
communicate with students 
and parents in a culturally 
relevant classroom? 
 
b. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
c. How do teachers 
communicate with students 
and parents in a culturally 
relevant classroom? 
 
a. Engage community 
members in the school to 
better understand cultural 
norms. 
 
 
b. Design opportunities to 
explicitly teach cultural code 
switching to students and 
colleagues. 
 
 
c. Create experiences for 
students to observe and 
practice cultural code 
switching in their lives 
outside of school.  
If educators learn to 
culturally code switch, 
then they will be able 
to better understand 
their students and 
model effective 
communication.  
 
If educators’ model 
cultural code switching 
for their students, then 
students will be able to 
better communicate at 
school and in their 
personal lives. 
(continued) 
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Table 12  
Recommendations and Implications for Educators 
Theme Category Research Question Recommendation Implication 
Theme 3: 
Being Human  
a. honesty  
 
 
 
 
b. reflection 
 
 
 
 
c. risk taking 
a. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
b. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
c. What teaching strategies do 
teachers at the secondary school 
level utilize within a culturally 
relevant pedagogy? 
 
a. Involve colleagues in 
assuring that you are being 
honest with yourself and your 
class.  
 
b. Design personal and 
professional goals that involve 
reflecting on instructional 
practices and student feedback. 
 
c. Seek out professional risks 
that will broaden your 
understanding of students and 
the content.  
If educators are real and true 
to themselves, then students 
will better be able to 
connect with them and 
understand that learning 
comes best as a natural 
progression of making 
mistakes and finding 
successes.   
(continued) 
  
 
 
135 
Table 12  
Recommendations and Implications for Educators 
Theme Category Research Question Recommendation Implication 
Theme 4: Engaging 
Students in 
Instruction 
a. student voice 
 
 
 
b. lesson design 
 
 
 
 
 
 
c. assessment 
strategies 
a. How do teachers communicate 
with students and parents in a 
culturally relevant classroom? 
 
b. What teaching strategies do 
teachers at the secondary school 
level utilize within a culturally 
relevant pedagogy? 
 
 
 
c. What teaching strategies do 
teachers at the secondary school 
level utilize within a culturally 
relevant pedagogy? 
 
a. Design time in class to 
plan future lessons involving 
students. 
 
b. Collaborate with 
colleagues in designing 
lessons that will integrate 
and respect the cultural 
norms that exist in the 
classroom 
 
c. Allow assessment data to 
drive the impacts of cultural 
bias both explicitly and 
implicitly.   
If educators design 
lessons and 
assessments that allow 
students to have a 
voice in the process, 
then students will feel 
supported and 
encouraged to try their 
hardest.  
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Recommendations for Future Research 
 The analysis of the data provided many areas for future research.  The themes that 
emerged included elements and variables that future research could provide a more in depth 
understanding of the effective communication strategies that teachers use in a culturally relevant 
setting.  One of the primary recommendations for future research involves the relationship 
between academic success and effective communication.  This would require a reliable 
instrument to gauge student achievement that also controls the variable of teachers who do and 
do not effectively communicate with their students.  The real-world situations that would involve 
cultural code switching would also provide a basis for future research.  These situations could be 
in a variety of locations such as during school, in jobs while the students are in school, or when 
they are out of school.   
The participants shared many recommendations during the data collection process.  The 
item most discussed centered around professional development opportunities.  Future researchers 
could look at a variety of opportunities to assess their effectiveness in helping teachers better 
communicate in a culturally diverse setting.  It would also be important to assess the process that 
was used to create, implement, and follow-up from the trainings.  The impact of effective 
communication in a culturally relevant classroom on the morale of teachers and students could 
also be an important element that future researchers may want to better understand.  This would 
also require some type of instrument in order to better understand.  Lastly, researchers may want 
to see the correlation between what is occurring and what could be occurring.  Based on the data 
analysis, recommendations for future research emerged that may be conducted to further the 
understandings of effective communication in culturally relevant classrooms.  These 
recommendations for future research are included in Table 13. 
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Table 13  
Recommendations for Future Research 
Theme Category Research Question Possible Research Topics Future Research  
Theme 1: 
Building 
Relationships  
a. authentic  
 
 
 
 
b. family generated 
 
 
 
 
 
c. culturally supportive 
 
 
 
 
d. structured 
 
a. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
b. How do teachers 
communicate with students 
and parents in a culturally 
relevant classroom? 
 
 
c. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
d. What teaching strategies do 
teachers at the secondary 
school level utilize within a 
culturally relevant pedagogy? 
 
a. Time in staff meetings to 
have open dialogue about 
challenges and successes.  
 
 
b. Structured times to reach 
out to families and the 
community.  
 
 
 
c. Student feedback data 
around how supportive they 
feel.  
 
 
d. Professional Development 
opportunities that support 
building teacher to student 
relationships. 
What is the 
correlation 
between teacher to 
student 
relationships and 
student 
performance in the 
classroom? 
(continued) 
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Table 13  
Recommendations for Future Research 
Theme Category Research Question Possible Research Topics Future Research  
Theme 2: 
Cultural 
Code 
Switching 
a. cultural communication 
norms 
 
 
 
b. class climate 
 
 
 
 
c. real-world preparation 
a. How do teachers 
communicate with students and 
parents in a culturally relevant 
classroom? 
 
b. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
c. How do teachers 
communicate with students and 
parents in a culturally relevant 
classroom? 
 
a. Teacher preparation 
courses focused on 
cultural code switching. 
 
 
b. Student survey data on 
class climate.  
 
 
 
c. Survey data from 
alumni on the impacts of 
cultural relevance in their 
lives after school.  
 
How do high school 
students use cultural 
code switching in 
their post-secondary 
lives? 
 
Is there a correlation 
between cultural 
code switching and 
identity development 
and the impact that 
they have on student 
performance in the 
classroom? 
(continued) 
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Table 13  
Recommendations for Future Research 
Theme Category Research Question Possible Research Topics Future Research  
Theme 3: Being 
Human  
a. honesty  
 
 
 
 
b. reflection 
 
 
 
 
c. risk taking 
a. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
b. What teacher characteristics 
support the development of 
culturally relevant teaching 
practices? 
 
c. What teaching strategies do 
teachers at the secondary school 
level utilize within a culturally 
relevant pedagogy? 
 
a. Creating spaces for staff to 
be able to be open and 
honest. 
 
 
b. Professional Development 
on how to structure impactful 
reflection opportunities. 
 
 
c. Teacher Preparation 
courses focused on taking 
instructional risks that will 
challenge students.  
How does risk taking 
impact an educator’s 
morale and professional 
well-being? 
(continued) 
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Table 13  
Recommendations for Future Research 
Theme Category Research Question Possible Research Topics Future Research  
Theme 4: 
Engaging Students 
in Instruction 
a. student voice 
 
 
 
 
b. lesson design 
 
 
 
 
 
c. assessment 
strategies 
a. How do teachers 
communicate with students 
and parents in a culturally 
relevant classroom? 
 
b. What teaching strategies 
do teachers at the secondary 
school level utilize within a 
culturally relevant 
pedagogy? 
 
c. What teaching strategies 
do teachers at the secondary 
school level utilize within a 
culturally relevant 
pedagogy? 
 
a. Student training on lesson 
design.  
 
 
 
b. Common task analysis 
protocols. 
 
 
 
 
c. Backwards mapping 
curriculum design.  
What is the impact on 
academic success when 
lessons explicitly reflect 
and represent the 
cultural diversity that 
exists in a classroom? 
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Establishment of Trustworthiness 
This qualitative case study was conducted to better understand the strategies that teachers 
at the secondary school level used to effectively communicate in a culturally relevant classroom.  
Trustworthiness was established by the researcher through using Krefting’s (1991) strategies.  
These parameters create a structure to ensure that the research is rigorous and reliable as a 
qualitative study.  The researcher ensured that the study was: (a) credible, (b) transferable, (c) 
dependable, and (d) confirmable. 
Credibility  
 Credibility is the compatibility of the proposed research with its actual implementation 
(Krefting, 1991).  This involves the internal validity to ensure the data collection procedures 
match the purpose of the research.  In this study the credibility occurred through the triangulation 
of interviews, observations, and the reflexive journal.  Through this process the researcher was 
able to utilize multiple methods of gathering the data with a singular focus.  The researcher 
attempted to maintain credibility by providing multiple methods of data collection. One major 
concern during the data collection process involved the researcher’s history with one of the 
school sites.  While this past relationship with the school helped the researcher create a positive 
rapport with that school site, there could have been an imbalance between how the researcher 
views the data of both schools.   
 The researcher made efforts to support the credibility of the study by implementing 
strategies recommended by Krefting (1991).  Participants were allowed to view their transcripts 
of all three stages of data collection to provide for member checking.  These three stages 
included initial interviews, class observations, and the follow-up interviews.  This allowed the 
participants to ensure they were being accurately quoted in the material.  Krefting also noted that 
the researcher’s background in a topic can help provide credibility.  The researcher has spent the 
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majority of his career in culturally diverse schools and is trained in both states on teacher 
evaluation tools.  The semi-structured interviews were also created by the researcher with a 
strong background in the topic.  This increases the credibility of the data collected, as there is a 
prior understanding of the topic by the researcher.   
Transferability 
Transferability refers to the generalization of the research (Krefting, 1991).  Because this 
research study only involved twelve participants, there is a need to show how it is transferable to 
a larger population in the field of education.  The researcher combined a detailed description of 
the phenomenon of multicultural education with a clear understanding of the participants in order 
to provide future educators and researchers with details that would allow them to apply the 
results to another environment.  Another way that the research could be transferable involves the 
participant selection process.  While only a small number were chosen, an instrument was used 
that allowed for relatively objective process for sample selection.  The time period of the data 
collection was over a short and clearly defined amount of time.  This allows for the research to 
be understood and more easily transferred.  The research design also included two school sites in 
two different geographic regions of the United States.  This allows the research to be more 
transferable as it reflects a broader scope of educators.   
Dependability  
The dependability of the research was met through a reflexive journal maintained by the 
researcher combined with the various data collected.  This journal showed that the results were 
not overly biased by the researcher and detailed how a researcher could replicate the findings.  
Through maintaining the journal, the researcher was able to show that the research design was 
followed according to the approved plan and the analysis of the data effectively related to the 
phenomenon of multicultural education.  The journal also allowed for the researcher to reflect on 
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the various data collection steps as they occurred.  The coding process is also a way of 
determining dependability.  The researcher used the structure as described by Saldaña (2013) to 
conduct an in-depth coding structure.  The multiple stages of data collection were reviewed to 
provide consistency and ensure that the participants were not being misrepresented or 
inaccurately quoted.  Through the coding process, the researcher was able to represent the 
connection between the data collected and the research design. 
Confirmability  
As Krefting (1991) explained, confirmability is met by the researcher being aware of 
potential biases that may exist and taking efforts to minimize them. All research will be impacted 
by the researcher and this increases with qualitative studies.  In a case study, such as this, the 
researcher is working closely with participants and develops a relationship with them.  Because 
of this, Krefting recommends using an outside auditor to review the research design process and 
the data collected to ensure that the researcher has not overly impacted the outcome based on his 
or her own understandings and background.  
An outside auditor examined all results to provide confirmability of the results.  The 
dependability refers to whether or not the research is consistent with the data collected (Krefting, 
1991).  For this study, the researcher used an outside auditor who was not a part of the study.  
The auditor reviewed the research design to ensure that it met the standards for a qualitative case 
study and that the researcher followed the design as approved.  The auditor then compared the 
various transcripts and the reflexive journal with the data analysis conducted by the researcher to 
ensure that they were consistent.  This allowed the auditor to confirm that what was done in the 
field was in line with the data that were used for the coding process.  Lastly, the auditor reviewed 
the coding process to ensure that the researcher processed the data collected along the 
appropriate processes as provided in the theoretical framework and as Saldaña (2013) described.   
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Conclusion 
 The purpose of this study was to better understand the strategies that teachers use to 
effectively communicate in a culturally relevant setting.  The researcher conducted a qualitative 
case study that involved interviews and observations in an effort to better understand the lived 
experiences of the participants as they related to the phenomenon of multicultural education.  
Two school sites were included to create a more transferable research study.  The participants at 
both school sites were chosen through a criterion selection process in which they completed a 
survey about their perceptions and understandings of multicultural education.  The MAKSS-t 
instrument allowed the researcher to find teachers in each school who had a strong multicultural 
awareness, knowledge, and skills.  The two cases represented in the research included an 
administrator and five teachers at each school.  The researcher conducted an initial interview 
with five teachers and one administrator at each school site for a total of twelve participants.  A 
class observation was then conducted of each teacher.  Lastly a follow-up interview was 
conducted with each administrator and teacher.  Through a thorough coding process, the 
researcher analyzed the data.  In this process 242 original codes were found that resulted in 13 
categories.  The themes that emerged from this data included:  
1. Building Relationships 
2. Cultural Code Switching 
3. Being Human 
4. Engaging Students in Instruction 
This researcher discussed the recommendations for educators and future researchers.  In addition, 
the researcher explained how the themes connected to the theoretical framework.  This 
explanation reflected on each of the theories that support the research design and the researcher’s 
epistemology of communication in a multicultural secondary school setting.  These are a result 
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of the data analysis and the suggestions of participants.  There is also a description of how the 
researcher provided trustworthiness throughout the research process.   
 Cultural diversity in schools can be a benefit for both students and teachers.  
Unfortunately, students and their parents often feel disenfranchised by the structures and systems 
that create a reality in schools that is not accepting of students with different backgrounds or that 
do not represent the dominant culture.  As Freire (1993) explained, these types of systems can 
serve to hold students back and not allow them to develop the critical consciousness to reach 
their greatest individual potential.  When students are alienated due to their own cultural norms, 
they become the oppressed population that Freire describes.  Teachers who are successful in 
these settings understand how to effectively communicate with students.  They understand the 
importance of a culturally relevant pedagogy.  Administrators understand how to coach teachers 
and create systems and structures that actively involve culturally diverse students and their 
families.  The hope is that this study will help to support these strategies in order to allow others 
to find the same levels of success as the participants who were represented.  Thank you to each 
of the administrators and teachers for allowing your lived experiences to be represented and 
potentially advance the goals of ensuring all students are able to be successful academically, 
socially, and emotionally.  
  
 
  
 
 
146 
References 
Agada, J. (1998). Multicultural education and the emerging paradigm: An essay in cultural 
epistemology. Urban Review, 30(1), 77-95.  
Ahmed, S. (2016). An evaluation of “effective communication skills” coursebook. Advances in 
Language and Literary Studies, 7(3), 57-70. 
Airini, A. (1998). Dreams of woken souls: The relationship between culture and curriculum. 
Retrieved from https://files.eric.ed.gov/fulltext/ED427916.pdf 
Ali, N., Cleary, C., Diem, S., & Frankenberg, E. (2014). The politics of maintaining diversity 
policies in demographically changing urban-suburban school districts. American Journal 
of Education, 120(3), 351-389. 
Alismail, H. (2016). Multicultural education: Teachers’ perceptions and preparation. Journal of 
Education and Practice, 7(11), 139-146. 
Anderson, S., Medrich, E., & Fowlder, D. (2007). Which achievement gap? Phi Delta Kappan, 
88(7), 547-550. 
Ankrum, R. (2016). Socioeconomic status and its effect on teacher/parental communication in 
schools. Journal of Education and Learning, 5(1), 167-175. doi: 10.5539/jel.v5n1p167 
Atwater, M. (1994). Invitations of the past and inclusions of the future in science and 
mathematics. In M. Atwater, K. Radzik-Marsh, & M. Strutchens Multicultural education: 
Inclusion of all (pp. 1-3). Athens, GA, US: University of Georgia Press.  
Aydin, H., & Tonguloğlu, B. (2014). Graduate students’ perceptions on multicultural education: 
A qualitative case study. Eurasian Journal of Educational Research, 57, 29-50. doi: 
10.14689/ejer.2014.57.3 
Bandura, A. (1971). Social learning theory. New York, NY: General Learning Press. 
Banks, J. A. (1981). Multiethnic education: Theory and practice. Boston: Allyn & Bacon. 
 
 
147 
Banks, J. A. (1989). Approaches to multicultural curriculum. Trotter Review, 3(3), 5-33. 
Berger, P., & Luckman, T. (1966). The Social Construction of Reality. Middlesex: Penguin 
Books Ltd. 
Bogdan, R., & Biklen, S. (2007). Qualitative research for education: An introduction to theory 
and methods (5th ed.). Boston, MA: Pearson. 
Borrero, N., Flores, E., & de la Cruz, G. (2016). Developing and enacting culturally relevant 
pedagogy: Voices of new teachers of color. Equity & Excellence in Education, 49(1), 27-
40. 
Brown-Jeffy, S., & Cooper, J. (2011). Toward a conceptual framework of culturally relevant 
pedagogy: An overview of the conceptual and theoretical literature. Teacher Education 
Quarterly, 38(1), 65-84. 
Bucholtz, M., & Hall, K. (2005). Identity and interaction: A socio-cultural linguistic approach. 
Discourse Studies, 7(4-5), 585-614. 
Carter, P. (2006). Straddling boundaries: Identity, culture, and school. Sociology of Education, 
79, 304-328. 
Carter, P. (2009). Equity and empathy: Toward racial and educational achievement in the Obama 
era. Harvard Educational Review, 79(2), 287-297. 
Castagno, A. (2009). Making sense of multicultural education: A synthesis of the various 
typologies found in the literature. Multicultural Perspectives, 11(1), 43-48. 
Corbin, J., & Strauss, A. (2007). Basics of qualitative research: Techniques and procedures for 
developing grounded theory (3rd ed.). Thousand Oaks, CA: Sage Publications. 
Creswell, J. (2013). Qualitative inquiry & research design: Choosing among five approaches 
(3rd ed.). Los Angeles, CA: SAGE. 
 
 
148 
D’Andrea, M., & Daniels, J. (2009). Scoring instructions for the multicultural awareness, 
knowledge, and skills survey – Teachers’ form (MAKSS-T). 
D'Andrea, M., Daniels, J., & Heck, R. (1991). Evaluating the impact of multicultural counseling 
training. Journal of Counseling and Development, 70(4), 143-150. 
D'Andrea, M., Daniels, J., & Noonan, M. (2003). New developments in the assessment of 
multicultural competence: The multicultural awareness, knowledge, skills survey--
teachers form. In H. Coleman, W. M. Liu, D. B. Pope-Davis, & R. L. Toporek (Eds.) 
Handbook of multicultural competencies: In counseling & psychology (pp. 154-167). 
Thousand Oaks, CA, US: Sage Publications. 
Davis, W. (1992, August). Promoting effective communication between schools and parents of 
disadvantaged students. Paper presented at the Annual Convention of the American 
Psychological Association. San Francisco, CA.  
Dean, P. (2002). Working toward cultural responsiveness in the new millennium. Retrieved from 
https://files.eric.ed.gov/fulltext/ED478123.pdf 
Dennen, S., Slabon, W., & Richards, R. (2014). Learning by restorying. Intructional Science: An 
International Journal of the Learning Science, 42(4), 505-521. 
Duan, N., Green, C., Hoagwood, K., Horwitz, S., Palinkas, L., & Wisdom, J. (2015). Purposeful 
sampling for qualitative data collection and analysis in mixed method implementation 
research. Administration and Policy in Mental Health and Mental Health Services 
Resaerch, 42(5), 533-544. doi:10.1007/s10488-013-0528-y 
Durden, T. (2008). Do your homework! Investigating the role of culturally relevant pedagogy in 
comprehensive school reform models serving diverse student populations. Urban Review: 
Issues and Ideas in Public Education, 40(4), 403-419. 
 
 
149 
Elliott, D., & Shanahan, P. (2009, December). Effective communication with young people. 
Retrieved from http://files.eric.ed.gov/fulltext/ED536434.pdf 
Evans, A. (2007). School leaders and their sensemaking about race and demographic change. 
Education Administration Quarterly, 43(2), 159-188. 
Flores, J., & Karr-Kidwell, P. (2001). An internet web-site to enhance communication with 
school personnel and parents.  Retrieved from 
https://files.eric.ed.gov/fulltext/ED449789.pdf 
Freire, P. (1993). Pedagogy of the oppressed. New York, NY: The Continuum International 
Publishing Group Inc. 
Fueyo, V., & Bechtol, S. (1999). Those who can teach: Reflecting on teaching diverse 
populations. Teacher Education Quarterly, 26, 1-10. 
Gay, G. (2000). Culturally responsive teaching: Theory, research and practice. New York, NY: 
Teachers College Press. 
Gergen, K. (1999). An invitation to social construction. London: Sage.  
Goodman, K., & Hooks, L. (2016). Encouraging family involvement through culturally relevant 
pedagogy. SRATE Journal, 25(2), 33-41. 
Guskey, T., Ellender, C., & Wang, S. (2006, April). Evaluating a community-wide parent/family 
involvement program. Paper presented at the Annual Meeting of the American 
Educational Research Association. San Francisco, CA.  
Henderson, A., Mapp, K., Johnson, V., & Davies, D. (2007) Beyond the bake sale: The essential 
guide to family-school-partnerships. New York, NY: The New Press.  
High school rankings (2017). US News and World Report. Retrieved from 
http://www.usnews.com/education/best-high-schools 
 
 
150 
Hill, D. (2009). Code-switching pedagogies and African American student voices: Acceptance 
and resistance. Journal of Adolescent & Adult Literacy, 53(2), 120-131. 
Howard, T. (2003). Culturally relevant pedagogy: Ingredients for critical teacher reflection. 
Theory Into Practice, 42(3), 195-202. 
Howard, M. (2014, September). Effective communication in higher education. Retrieved from 
http://files.eric.ed.gov/fulltext/ED547634.pdf 
Hurt, S., Lindo, N., & Schulz, L. (2014). My name is not Michael: Strategies for promoting 
cultural responsiveness in schools. Journal of School Counseling, 12(3), 1-35. Retrieved 
from http://0-
web.a.ebscohost.com.www.consuls.org/ehost/pdfviewer/pdfviewer?sid=42d49dc4-a85a-
42b7-b215-b5e50b154e8e%40sessionmgr4004&vid=7&hid=4212 
Hyland, N. (2009). One white teacher’s struggle for culturally relevant pedagogy: The problem 
of the community. New Educator, 5(2), 95-112. 
Hymes, D. (1972). On communicative competence. In J. Pride, & J. Holmes (Eds.) 
Sociolinguistics: Selected Readings (pp. 269-293). Harmondsworth: Penguin. 
Ireland, D., & Malone, J. (1995, April). Developing partnerships within a socio-cultural 
classroom: Changing student and teacher roles.  Paper presented at the Annual Meeting 
of the American Educational Research Association. San Francisco, CA.  
Jie, F. (2010). A study on pragmatic failure in cross-cultural communication. Sino-US English 
Teaching, 7(12), 42-46. Retrieved from http://files.eric.ed.gov/fulltext/ED514800.pdf 
Judd, C. (1913). The meaning of secondary education.  The School Review, 21(1), 11-25. 
Kramsch, C. (2001). Intercultural Communication. In R. Carter, & D. Nunan (eds.) The 
Cambridge Guide to Teacher English to Speakers of Other Languages (pp. 201-206). 
Cambridge: CUP. 
 
 
151 
Krefting, L. (1991). Rigor in qualitative research: The assessment of trustworthiness.  American 
Journal of Occupational Therapy, 45(3), 214-222. 
Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American 
Educational Research Journal, 32(3), 465-491. 
Ladson-Billings, G. (2006). From the achievement gap to the education debt: Understanding 
achievement in U.S. schools.  Educational Researcher, 35(7), 3-12. 
Ladson-Billings, G., & Tate, W. (1995). Toward a critical race theory of education. Teachers 
College Record, 97(1), 47-64. 
Leithwood, K., Louis, K.S., Anderson, S., & Wahlstrom, K. (2004). How leadership influences 
student learning.  New York: The Wallace Foundation. Retrieved from 
http://www.wallacefoundation.org/knowledge-center/Documents/How-Leadership-
Influences-Student-Learning.pdf 
Leonard, J., Napp, C., & Adeleke, S. (2009) The complexities of culturally relevant pedagogy: A 
case study of two secondary mathematics teachers and their ESOL students. The High 
School Journal, 93(1), 3-22. 
Lopez, A. (2011). Culturally relevant pedagogy and critical literacy in diverse English 
classrooms: A case study of a secondary English teacher’s activism and agency. English 
Teaching: Practice and Critique, 10(4), 75-93.  
Lynn, M., & Parker, L. (2002). What’s race got to do with it? Critical race theory’s conflicts with 
connections to qualitative research methodology and epistemology. Qualitative Inquiry, 
8(1), 7-22. 
Maunsell, P. (2014). Communication is key to common core. Phi Delta Kappan, 95(6), 61-65. 
 
 
152 
McGinnis, J. (1994). Paths to multiculturalism: One perspective. In M. Atwater, K. Radzik-
Marsh, & M. Strutchens Multicultural education: Inclusion of all (pp. 277-289). Athens, 
GA, US: University of Georgia Press.  
McGinnis, J., & Yeany, R. (1993, April). Ethnicity, teacher decision-making, constructivism, 
and semiology: A promising new mix.  Paper presented at the Annual Meeting of the 
American Educational Research Association. Atlanta, GA.  
Merriam, S. (2009). Qualitative research: A guide to design and implementation. San Francisco, 
CA: John Wiley & Sons Inc.   
Molinsky, A. (2007). Cross-cultural code-switching: The psychological challenges of adapting 
behavior in foreign cultural interactions. Academy of Management Review, 32(2), 622-
640. 
Morrison, K., Robbins, H., & Rose, D. (2008). Operationalizing culturally relevant pedagogy: A 
synthesis of classroom-based research. Equity & Excellence in Education, 41(4), 433-
452. 
Myers-Scotton, C. (1995). Social Motivations for Codeswitching: Evidence from Africa. New 
York, NY: Oxford University Press.  
Most diverse public high schools in America (2017). Niche. Retrieved from 
https://www.niche.com/k12/rankings/public-high-schools/most-diverse/ 
Nderu-Boddington, E. (2008). Cultural diversity and the changing culture of education. 
Retrieved from https://files.eric.ed.gov/fulltext/ED503207.pdf 
Nilep, C. (2006). Code switching in sociocultural linguistics. Colorado Research in Linguistics, 
19, 1-20. 
O’Hara, S., & Pritchard, R. (2008). Meeting the challenge of diversity: Professional development 
for teacher educators. Teacher Education Quarterly, 35(1), 43-61. 
 
 
153 
Ortlipp, M. (2008). Keeping and using reflective journals in the qualitative research process.  The 
Qualitative Report, 13(4), 695-705. Retrieved from 
http://nsuworks.nova.edu/tqr/vol13/iss4/8 
Patton, M. (1990). Qualitative evaluation and research methods (2nd ed.). Newbury Park, CA: 
Sage Publications. 
Pohan, C. (1996). Preservice teachers’ beliefs about diversity: Uncovering factors leading to 
multicultural responsiveness. Equity and Excellence in Education, 29(3), 62-69. 
Reiff, J., & Cannella, G. (1992). Preparing teachers for cultural diversity: Rhetoric or reality. 
Paper presented at the annual meeting of the Association of Teacher Educators, Orlando, 
FL.  
Rev voice recorder (2017). Retrieved from https://www.rev.com/voicerecorder 
Rose-Cohen, L. (2004). Knowing ourselves so we may know others: Reflections for a white 
facilitator of multicultural education. Adult Learning, 15(1-2), 36-39. 
Sakai, K. (2005). Language acquisition and brain development. Science, 310(5749), 815-819. 
Saldaña, J. (2013). The coding manual for qualitative researchers. Washington, DC: Sage 
Publications. 
Singer, A. (2002). Issues for the 21st century. Social Science Docket, 2(2), 1-80. 
Sleeter, C. (2001). Preparing teachers for culturally diverse schools: Research and the 
overwhelming presence of whiteness. Journal of Teacher Education 52(2), 94-106. 
Sleeter, C., & Grant, C. (1987). An analysis of multicultural education in the United States. 
Harvard Educational Review 57(4), 421-445. 
Sparks, S. (2014). Students learn to toggle between dialects. Education Week, 34(3), 14-15. 
 
 
154 
Stovall, D. (2005). A challenge to traditional theory: Critical race theory, African-American 
community organizers, and education. Discourse: Studies in the Cultural Politics of 
Education, 26(1), 95-108. 
Sulentic, M. (1999, May). Inventing culturally relevant pedagogy in two fourth/fifth-grade 
combination classrooms: Diversity and diglossia among Black English speakers. 
Retrieved from https://files.eric.ed.gov/fulltext/ED444172.pdf 
Truscott, D., & Watts-Taffe, S. (2000). Using what we know about language and literacy 
development for ESL students in the mainstream classroom. Language Arts, 77(3), 258-
265. 
Velasco, D. (2015). Evaluate, analyze, describe (EAD): Confronting underlying issues of racism 
and other prejudices for effective intercultural communication. IAFOR Journal of 
Education, 3(2), 82-93. 
Wadhwa, A. (2010). There has never been a glory day in education for non-whites: Critical race 
theory and discipline reform in Denver. The International Journal on School 
Disaffection, 7(2), 21-28. 
Wahlstrom, M., & Clarken, R. (1992). Preparing teachers for education that is multicultural and 
global. Paper presented at the Annual Meeting of American Education Research 
Association.   
Walkowiak, T. (2016). Five essential practices for communication: The work of instructional 
coaches. Clearing House: A Journal of Educational Strategies, Issues and Ideas, 89(1), 
14-17. 
Wheeler, R. (2008). Becoming adept at code-switching. Educational Leadership, 65(7), 54-58. 
 
 
 
 
 
155 
 
 
 
 
 
 
 
 
 
 
APPENDIX A: Administrative Permission Request 
  
 
 
156 
 
Dear School Administrator: 
 
I am currently working on a doctoral degree at Western Connecticut State 
University.  For this study I want to understand the strategies that secondary school teachers 
utilize to educate and communicate with students through culturally relevant pedagogy.  I have 
chosen one school in the northeast and one school in the southeast of the U.S. based on Student 
Racial Diversity Index as reported by the U.S. Department of Education.  This qualitative case 
study will examine culturally relevant pedagogy within the phenomenon of multicultural 
education.  The study will utilize a survey to select five teacher participants from your school 
that I will observe and conduct interviews for data collection. 
 
With your permission, I would like to send the MAKSS-t survey to all of the teachers in 
your school.  Once the teachers return the consent forms they will be emailed the survey as a 
Google Form.  These will be given an anonymous code so that I can connect them with the 
participants.  The overall data from the survey will be shared with you for your use.  I will use 
this data to select five teachers who show a high level of multicultural awareness, knowledge, 
and skills.  The five teachers with the highest overall sums will be sent consent forms to 
participate in an observation and semi-structured interview in the winter of 2018 and a follow-up 
observation and interview in the spring of 2018.  As a part of the study I would also like to 
interview a supervising administrator when I conduct the teacher observations and interviews.  
This will help me understand them as a leader in a multicultural school by understanding their 
backgrounds and priorities.  The interview will be recorded, but only used for the purpose of this 
study and not shared.  Responses will not be shared with the participants.  Part of this interview 
will include a short demographic survey.   
 
This research project has been reviewed and approved by the WCSU Institutional Review 
Board. If you have questions concerning the rights of the subjects involved in research studies 
please email the WCSU Assurances Administrator at irb@wcsu.edu and mention Protocol 
Number 1617-142. Per the IRB approval, this study is valid until April 12, 2018.  I would love to 
speak with you further about this and the possibility of working with your teachers on this 
research study.  Thank-you for your time! 
 
Sincerely, 
 
Paul Jones        Dr. Pauline Goolkasian 
(Researcher)        (Faculty Supervisor) 
jones284@connect.wcsu.edu      goolkasianp@wcsu.edu 
 
___________________________________________________________________________ 
I ________________ (Please print your name) give permission for Paul Jones to conduct this 
IRB approved (1617-142) research at __________________ (School Name) with teachers 
selected based on their survey results.   
____________________________ (Signature) _____________ (Date) 
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Greetings Teachers: 
  
I am currently working on a doctoral degree at Western Connecticut State 
University.  Currently I am conducting a case study on teaching strategies of multicultural 
educators.  Your school was selected based on the high level of cultural diversity that exists in 
your classrooms.  I have the support of your administration to move forward in contacting 
you.  As the first part of my study, I am asking teachers to take the Multicultural Awareness 
Knowledge Skills Survey (MAKSS-t), which is designed to assess the multicultural competence 
of teachers.  The instrument consists questions measured on a 4-point Likert scale divided into 
three sections.  The instrument will be completed through a Google Form.  For the purpose of 
this research the survey will be used to provide a background on the understanding and views on 
the phenomenon of multicultural education of the teachers at your school. 
  
With your consent (provided in the survey), I would like to invite you to participate in 
this research study.  In the study, your name will be replaced with a code to ensure that your 
answers to the survey as an individual will not be shared in order to maintain your privacy.  All 
information will also be securely stored by the researcher.  The overall scores for the school 
for each question will be shared with your administration, but with no names attached.   The 
survey will be active until 5:00 pm on Friday November 3rd.  Please use the link below to begin: 
  
https://goo.gl/forms/Frh5OvPXWUO2Xuu42 
 
Multicultural Awareness Knowledge Skills 
Survey (teachers) 
goo.gl 
This survey is designed to assess the 
multicultural competence of teachers. The 
instrument consists of questions measured on 
a 4-point Likert scale divided into three 
sections. All questions are required. 
 This research project has been reviewed and approved by the WCSU Institutional 
Review Board. If you have questions concerning the rights of the subjects involved in research 
studies please email the WCSU Assurances Administrator at irb@wcsu.edu and mention 
Protocol Number 1617-142.  Per the IRB approval, this study is valid until April 12, 2018.  If 
you have questions for me regarding the study or this survey please feel free to email 
me.  Thank-you for your time!   
Sincerely,  
 
Paul Jones                                                                                
(Researcher)                                                                             
jones284@connect.wcsu.edu                     
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Teacher Consent:  I have read the description of the research project (provided in the email) and 
agree to participate in the MAKSS-t survey. I am aware that the individual results will be used 
for research purposes only, that overall school results will be given to my school’s administration 
without any identifying characteristics, that my individual responses on this survey will remain 
confidential throughout the process, and that I can withdraw at any time. 
 
Email Address:         
Name (Last, First): 
School Name:  
Multicultural Awareness Knowledge Skills Survey 
Teacher (T) Form 
A. Multicultural Awareness Subscale 
 
Please rate yourself on the following questions by choosing the appropriate number: 
1. At this point in your life, how would you rate 
yourself in terms of understanding how your 
cultural background has influenced the way you 
think and act? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
2. At this point in your life, how would you rate your 
understanding of the impact of the way you think 
and act when interacting with persons of different 
cultural backgrounds? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
3. In general, how would you rate your level of 
awareness regarding different cultural institutions 
and systems? 
1 
Very 
Limited 
2 
Limited 
 
3 
Aware 
4 
Very Aware 
4. At the present time, how would you generally rate 
yourself in terms of being able to accurately 
compare your own cultural perspective with that of 
a person from another culture? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
5. How well do you think you could distinguish 
“intentional” for “accidental” communication 
signals in a multicultural classroom situation? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
6. Ambiguity and stress often result from multicultural 
situations because people are not sure what to 
expect from each other. 
1 
Strongly 
Disagree 
2 
Disagree 
3 
Agree 
4 
Strongly 
Agree 
7. Teachers need to change not just the content of 
what they think but also the way they handle this 
content if they are to accurately account for the 
complexity in human behavior. 
1 
Strongly 
Disagree 
 
2 
Disagree 
3 
Agree 
4 
Strongly 
Agree 
8. How would you rate your understanding of the 
concept of “relativity” in terms of the goals, 
objectives, and methods of working with culturally 
different students and their families? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
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B. Multicultural Knowledge Subscale 
 
How would you rate your understanding of the following terms: 
 
 
1 
Very 
Limited 
2 
Limited 
3 
Good 
 
4 
Very Good 
 
9. Culture 1 2 3 4 
10. Ethnicity 1 2 3 4 
11. Racism 1 2 3 4 
12. Mainstreaming 1 2 3 4 
13. Prejudice 1 2 3 4 
14. Ethnocentrism 1 2 3 4 
15. Privilege 1 2 3 4 
16. Equity 1 2 3 4 
17. Conscious Bias 1 2 3 4 
18. Unconscious Bias 1 2 3 4 
19. Assimilation 1 2 3 4 
20. Equality 1 2 3 4 
21. The difficulty with the concept of “integration” is 
its implicit bias in favor of the dominant culture 
1 
Strongly 
Disagree 
2 
Disagree 
3 
Agree 
4 
Strongly 
Agree 
C. Multicultural Skills Subscale 
 
22. How would you rate your ability to teach students 
from a cultural background significantly different 
from your own? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
23. How would you rate your ability to effectively 
assess the needs of students and their families from 
a cultural background different from your own? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
24. How well would you rate your ability to 
distinguish “formal” and “informal” teaching 
strategies? 
1 
Very 
Limited 
2 
Limited 
3 
Good 
4 
Very Good 
25. In general, how would you rate yourself in terms 
of being able to effectively deal with biases, 
discrimination, and prejudices directed at you by 
students and/or their families 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
26. How well would you rate your ability to accurately 
identify culturally biased assumptions as they 
relate to your professional training? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
27. How well would you rate your ability to discuss 
the role of “method” and “context” as they relate 
to teaching? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
28. In general, how would you rate your ability to 
accurately articulate a student’s behavioral 
problem when the student is from a cultural group 
significantly different from your own? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
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29. How well would you rate your ability to analyze a 
culture into its component parts? 
 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
30. How would you rate your ability to identify the 
strengths and weaknesses of standardized tests in 
terms of their use with students from different 
cultural-racial-ethnic backgrounds? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
 
 
31. How would you rate your ability to critique 
multicultural research? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
32. In general, how would you rate your skill level in 
terms of being able to provide appropriate 
educational services to culturally different students 
and their families? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
33. How would you rate your ability to effectively 
consult with another professional concerning the 
educational and behavioral needs of students 
whose cultural background is significantly 
different from your own? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
34. How would you rate your ability to effectively 
secure information and resources to better serve 
culturally different students and their families? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
35. How would you rate your ability to accurately 
assess the behavioral and educational needs of 
female students? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
36. How would you rate your ability to accurately 
assess the behavioral and educational needs of 
male students? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
37. How would you rate your ability to accurately 
assess the behavioral and educational needs of 
older students? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
38. How would you rate your ability to accurately 
assess the behavioral and educational needs of 
students who may identify as lesbian or gay? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
39. ability to accurately assess the behavioral and 
educational needs of students who may identify as 
transgender? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
40. How would you rate your ability to accurately 
assess the behavioral and educational needs of 
students with mental health disorder? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
41. How would you rate your ability to accurately 
assess the behavioral and educational needs of 
students who come from very poor socioeconomic 
backgrounds? 
1 
Very 
Limited 
2 
Limited 
 
3 
Good 
4 
Very Good 
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Greetings:  
 
I am currently working on a doctoral degree at Western Connecticut State 
University.  For this study I am focusing on strategies of multicultural education.  In reviewing 
the results of the MAKSS-t survey, you were selected as a potential participant based on your 
high levels of multicultural awareness, knowledge, and skills.   
 
With your consent, I would like to invite you to participate in this case study in two 
interviews and recorded class observations.  Once I receive your consent form, I will email you a 
demographic questionnaire link and schedule a time to record one class and conduct a semi-
structured interview with you in December.  I will then contact you in February to conduct a 
second recording and semi-structured interview.  The interviews will be conducted through video 
conferencing and I will work with you to ensure the time works best for your schedule.  You will 
be able to view the recording and interview transcript.  The time of the observations will be at 
your choice and I will provide a letter for you to send home to make parents aware of the study 
and that no student information will be a part of the study.  The interviews will be video recorded 
in order for me to review.  Both the survey and interview transcript will be given a numeric label 
to ensure your privacy.  All information will also be securely stored.     
 
This research project has been reviewed and approved by the WCSU Institutional Review 
Board. If you have questions concerning the rights of the subjects involved in research studies 
please email the WCSU Assurances Administrator at irb@wcsu.edu and mention Protocol 
Number 1617-142.  Per the IRB approval, this study is valid until April 12, 2018.  Thank-you for 
your time! 
 
 
Sincerely, 
 
Paul Jones        Dr. Pauline Goolkasian 
(Researcher)        (Faculty Supervisor) 
jones284@connect.wcsu.edu      goolkasianp@wcsu.edu 
 
 
______________________________________________________________________________ 
Teacher Consent:  I have read the description of the research project and agree to 
participate. I am aware that the results will be used for research purposes only, that my 
identity will remain confidential, and that I can withdraw at any time.  
 
Name: ____________________________ Signature: __________________________________  
 
Phone number: _____________________ Email address:________________________________ 
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Dear Parent/Guardian,  
I am currently working on a doctoral degree at Western Connecticut State University and 
conduction a study on strategies of multicultural education.  Based on Student Racial Diversity 
Index as reported by the U.S. Department of Education, one school in the northeast and one in 
the southeast of the U.S. were selected.  As a part of my survey I will be observing one class 
period of your student’s teacher, Teacher Name.  The teacher will choose the class that I will 
observe.  The teacher will be recorded and I will use that as the observation.  I will be watching 
the teacher’s actions and communication strategies.  At no point will I have any specific 
information regarding students and no specific student will be used in the report.  Teacher names 
will also not be used in the report.   
 
This research project has been reviewed and approved by the WCSU Institutional Review 
Board. If you have questions concerning the rights of the subjects involved in research studies 
please email the WCSU Assurances Administrator at irb@wcsu.edu and mention Protocol 
Number 1617-142. Per the IRB approval, this study is valid until April 12, 2018.  Thank-you for 
your time! 
 
 
Sincerely, 
 
Paul Jones        Dr. Pauline Goolkasian 
(Researcher)        (Faculty Supervisor) 
jones284@connect.wcsu.edu      goolkasianp@wcsu.edu 
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Participant Demographic Questionnaire 
Name: _________________        Code:_____ 
Date: _________ 
Please check the box that best applies to you: 
Gender 
Male 
Female 
Age 
21-28 years old 
29-36 years old 
 37-44 years old 
 45-52 years old 
 53-60 years old 
 61 years old and over 
Ethnicity 
 White 
 Hispanic or Latino 
 African American 
 Native American 
 Asian/Pacific Islander 
 Other 
Highest Level of Education 
 Bachelors 
 Bachelors Plus Courses 
 Masters 
 Masters Plus Courses 
 Doctorate 
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Code:_________ 
Date: _________ 
Administrator Interview Protocol 
 
 
1. Why did you become an administrator? 
Probe: Why did you choose to come to this school? 
 
2. What is your definition of being a good listener? 
Probe: Do you explicitly teach these strategies to teachers? 
 
3. What strategies do you use to hire effective teachers? 
Probe: How does the cultural background of this school impact these strategies? 
 
4. How do you define effective communication with students? 
Probe: Have you ever led training for effective communication strategies for the staff? 
 
5. What is the role of multiculturalism in effective communication? 
Probe: Have you ever received training on multiculturalism? 
 
6. How do you feel a multicultural classroom impacts a student’s academic success? 
Probe: Do you think there are systemic challenges for these students to be successful? 
 
7. Tell me about a recent example of cultural interaction in your school? 
Probe: Tell me about a situation with an opposite outcome. 
 
8. What role does a student’s parents’ cultural background play in this school? 
Probe: How do teachers normally respond to this relationship? 
 
9. How has multiculturalism influenced your job as an educational leader? 
Probe: How do you think your background has impacted your opinions? 
 
10. Tell me about the neighborhood where you grew up. 
Probe: How does that compare to the neighborhood of this school? 
 
11. What else would you like to share with me to help me understand how you value a teacher in 
a multicultural classroom? 
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Code:_________ 
Date: _________ 
Teacher Interview Protocol 
 
 
1. What do you first notice about new students? 
Probe: How do you help them blend into the class environment? 
 
2. Why did you choose this class for to be observed for this study? 
Probe: Have you had difficulties or successes associated with these students? 
 
3. How do you define effective communication with students? 
Probe: Have you ever received training for effective communication strategies? 
 
4. What is your definition of being a good listener? 
Probe: Do you explicitly teach these strategies to students? 
 
5. Are there conversations that you encourage in your classroom? 
Probe: What types of conversations are off limit in your classroom? 
 
6. What strategies do you use to communicate with students? 
Probe: Do these strategies change based on the situation? 
 
7. What is the role of multiculturalism in effective communication? 
Probe: Have you ever received training on multiculturalism? 
 
8. How do you feel a multicultural classroom impacts a student’s academic success? 
Probe: Do you think there are systemic challenges for these students to be successful? 
 
9. Tell me about a recent example of cultural interaction in your classroom? 
Probe: Tell me about a situation with an opposite outcome. 
 
10. What role does a student’s parents’ cultural background play in your classroom? 
Probe: Have you ever experienced this as a negative/positive? 
 
11. How has multiculturalism influenced your job as a teacher? 
Probe: How do you think your background has impacted your opinions? 
 
12. Tell me about the neighborhood where you grew up. 
Probe: How does that compare to the neighborhood of this school? 
 
13. Why did you become a teacher? 
Probe: Why did you choose to come to this school? 
 
14. What else would you like to share with me to help me understand how you educate and 
communicate in a multicultural classroom? 
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11/4/2018 IRB approval
https://outlook.office.com/owa/projection.aspx 1/2
P QAction Items
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Hello Paul Jones,
 
I am pleased to inform you that your I.R.B. protocol number 1617-142 has been approved by full review. 
This email is documentation of your official approval to start your research.  If you need a copy of this official
approval for funding purposes, please let me know oconnorc@wcsu.edu.  The WCSU I.R.B. wishes you the
best with your research.
 
You have 1 year from the date of this email to complete your research; if you are still conducting that date,
you will need to fill out a renewal application.  When are you finished with your study please fill out and
return via email a Termination/Completion Report (available here:  http://wcsu.edu/irb/forms.asp) so we
know your study is complete.
 
Finally – and most importantly! – we have recently learned that current BOR technology policies do not
guarantee privacy of any info stored on work computers physically, remotely, or otherwise (i.e., laptop,
Dropbox, etc.). As such, to maintain the truth of any anonymity or confidentiality promises you make to
participants (consent form, for example), you will need to store all electronic data obtained from those human
subjects on a system/computer/file not connected to any CSU system. It is your responsibility as the primary
researcher to make sure personal data of participants remains securely private – something not guaranteed in
the currently existing CSU system. Rest assured,(because it’s ridiculous to expect faculty to store work-related
research on non-work-related systems and/or to conduct research where participants are not guaranteed
anonymity/confidentiality), we are working to gain an exception for research purposes to this policy. But until then, it’s
technically and legally possible for anyone in the system office to access your participants’ data at any time – without
your consent or knowledge before doing so… which makes any guarantees made on research documents (e.g.,
consent forms) deceptive unless info is stored elsewhere.
 
Thanks,
Jessica Eckstein, Ph.D.
Chair, Institutional Review Board
Western Connecticut State University
www.wcsu.edu/irb
 
 
 
 
Carol O’Connor
Psychology/Philosophy Department Secretary
C.E.L.T
I.A.C.U.C.
I.R.B.
Warner Hall 304
IRB approval
 
=
 
Reply all |h
Inbox
CO
Carol O'Connor -
Wed 4/12/2017, 3:10 PM
Paul Jones; WCSU IRB; Pauline Goolkasian q
Reply all |h- Delete# Junk |h >
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Reflexive Journal 
 
Journal Entry: Administrative Approval at 
Cardinal High School 
Date: October 2017 
 
Observations: The Principal was contacted to discuss the research study.  A letter was drafted 
to send to the Principal who would then send it to the Central Office for approval.  The 
Principal notified me when approval was granted.  
 
Analysis:  
Ø The large school system was difficult to find the “right” person to contact for approval. 
Ø It is hard to coordinate with the Principal as she just started at the school. 
Ø There were questions regarding the impact on students and security of any video or 
audio that may include students. 
 
Reflection: The process is a little confusing as to who needs to approve the survey at the 
school.  I think part of this is the new administration just getting use to everything at the new 
school.   
 
 
 
Journal Entry: Administrative Approval at 
Robin High School 
Date: October 2017 
 
Observations: The Assistant Superintendent was contacted for approval.  They contacted the 
Principal and arranged a time to discuss.  I was notified when the study was approved.  
 
Analysis:  
Ø The small district made it very easy to contact the district office and speak with the 
Assistant Superintendent who oversees secondary education.   
Ø The Principal was excited about the opportunity to discuss strategies and interested in 
what information would be provided.  
 
Reflection: The process was much smoother than at Cardinal, but mostly due to the district 
level being more cumbersome.  I wonder how this impacts the ability for administration and 
teachers to get resources comparatively.   
 
 
 
 
Journal Entry: MAKSS-t Survey at both 
sites. 
Date: November/December 2017 
 
Observations: Both schools were sent the survey through a school representative.  The survey 
was sent through a Google Form and included the consent as the first question.  A timeline 
was given to both schools.  
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Analysis:  
Ø Both sites gave me a school representative to send the survey through.  
Ø I was also given permission to send it out myself, but thought the first time should 
come from someone that the staff knew. 
Ø I sent out two reminders to both schools to ensure they were able to respond. 
Ø A few teachers at both schools contacted me regarding the purpose of the study and 
what the next steps were before completing the survey.  
Ø It was a much greater challenge to get teachers at Cardinal to respond than it was at 
Robin.  
 
Reflection: I still think that the difficulty in interacting with Cardinal is an interesting dynamic 
compared with the ease of communicating with Robin.  The schools have similar 
administrative support systems, but they are more removed systemically at Cardinal.  I am 
interested in how potential participants responded that reached out to me prior.   
 
 
 
Journal Entry: Participant Interview Set-up Date: January 2018 
 
Observations: Survey data was reviewed at both schools and D’Andrea’s scoring rubric was 
used to give each a 1-4 score.  The top participants were contacted at each school via email.  
The participants were asked to complete a Google Form consenting to being a participant.  
 
Analysis:  
Ø The scores were very similar at both schools with a very small curve between the 
highest and lowest scores. 
Ø After the difficulty of getting Cardinal on board, the teachers were much more willing 
to participate than at Robin.  I had four teachers at Robin decline and only one at 
Cardinal.  
Ø Participants chosen seemed excited to be a part of the study, but were worried about 
the amount of time that it may take. 
Ø The schedule is a little spread out than I had originally chosen, but the weather is 
playing a part in that.  
 
Reflection: The participants who eventually said yes were all genuinely happy to be a part of 
the study.  The topic was interesting to them and they were happy to share.  There were some 
concerns about student privacy and security.  I need to be mindful of that as I review.  A 
couple asked me if I would be explaining to the class my purpose for being there.  I think that 
is a good idea so I will put together a few brief introduction sentences to start each 
observation.  Scheduling the observations was interesting as the teachers were not sure what 
level or “type” of class that I wanted to see.  
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Journal Entry: Erik Initial Interview & Class 
Observation 
Date: February 20, 2018 
 
Observations: Observed an English class conducting a Socratic seminar on literary techniques 
and then conducted the interview following the class.  
 
Analysis:  
Ø Erik was approachable to students as they came in to the class. 
Ø The students were respectful of me and each other.  
Ø The majority of students were engaged in the Socratic discussion. 
Ø The students seemed to like discussing modern rap artists.  
Ø The teacher continued to connect the literary strategies to the students lives.  
Ø Erik was excited to do the interview and shared that he had thought a lot about the 
topic since we originally spoke. 
Ø He seems to really appreciate the eclectic background that he has had in his career.  
 
Reflection: Erik was really excited for me to be there.  While it was clear that he loves his job, 
it seems that he misses teaching at the collegiate level and discussing current research with 
educators.  He also appears to revel in being a veteran educator who can still relate to students 
at all ages and academic levels.  It is interesting that while he was hired to teach more 
advanced level English courses, he seems to enjoy the lower leveled classes.   
 
 
 
Journal Entry: Thomas Initial Interview & 
Class Observation 
Date: March 9, 2018 
 
Observations: Observed a large group discussion on how current events relate to the student’s 
lives and their ability to have a voice during a Current Events class.  I conducted the initial 
interview.  
 
Analysis:  
Ø Thomas greeted the students at the door and allowed them to poke fun at the shoe 
choice that he made that day. 
Ø Students came in and moved the seats into a circle for the class discussion.  
Ø The majority of students were involved and it was clear that Thomas was calling on 
students who were not as involved.   
Ø The teacher constantly relates the idea of power back to the students and how their 
differences are impacted by the concept. 
Ø Students appeared to enjoy the lightness of which Thomas was able to have serious 
conversations.  
Ø During the interview, Thomas was very engaged with answering the questions.  
Ø Thomas mentioned that he would of liked to have had the questions prior to the 
interview to prepare.  
Ø He is very interested in student ownership. 
 
Reflection: It was great to see the energy that Thomas put into both his teaching and the 
interview.  He has a passion for equity and ensuring that all students are given a fair shot at 
 
 
181 
success.  He shared how the current political environment makes it tough to communicate with 
a diverse population, because everyone is already so biased or they bring the bias of their lives 
at home.   
 
 
 
Journal Entry: Rodney Initial Interview & 
Class Observation 
Date: March 9, 2018 
 
Observations: Conducted an observation of a Civics class discussing the impacts of 
government decisions on their lives and then interviewed Rodney.  
 
Analysis:  
Ø Rodney had the chairs in rows and a few students were speaking loudly and 
inappropriately as they entered.   
Ø He quickly got them corrected and seated. 
Ø The students were in the middle of a unit and the majority seemed to know what was 
expected of them in the discussion.   
Ø The class discussion allowed the teacher to call on the few students who were not 
participating.  
Ø A student wanted to know how they were being assessed on the information.  
Ø Rodney seemed to be very transparent in the interview.  
Ø Rodney explained that he did not necessarily grow up in a culturally diverse setting so 
it took him learning from colleagues in order to be successful.  
 
Reflection: It was interesting that Rodney shared the discomfort that he originally had in 
working with a culturally diverse setting.  The steps he took seem to be a lot like the cultural 
code switching that I found in the research.  It is clear that he has relied a lot on his colleagues 
and is now interested in helping others to do the same.  
 
 
Journal Entry: Aaron Initial Interview & 
Class Observation 
Date: March 9, 2018 
 
Observations: Observed an IB history class discussing the book 1984 and I conducted an 
interview of Aaron in his classroom.  
 
Analysis:  
Ø Aaron constantly related the key points from the text to the students’ lives.  
Ø He regularly referenced his own experiences growing up and serving in the military. 
Ø The students all responded with personal experiences, that in many cases, had a direct 
relationship to their cultural backgrounds.   
Ø Aaron had a lot of energy and was able to joke frequently with the students.  
Ø During the interview, it was clear the impact that the military had on Aaron as a person 
and teacher.  
Ø Aaron was up front about being real with his students and showing them who he was.  
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Reflection: It was interesting to hear the connection between teaching in the military to 
wanting to pursue it at a high school.  I am interested in how parents relate to his high energy 
and excitement about getting all students involved.  He seems to be very explicit in bringing in 
the backgrounds and cultural expectations of his students.  
 
 
 
Journal Entry: Roberto Initial Interview & 
Class Observation 
Date: March 9, 2018 
 
Observations: Observed a World History class preparing for an upcoming test be reviewing 
key learning and conducted an initial interview.   
 
Analysis:  
Ø The teacher met the students at the door as they entered. 
Ø While the students were working on the review, the teacher checked in with each of 
them to better understand their needs.  
Ø The individual conferences showed how much Roberto knows about his students. 
Ø Students seemed to feel comfortable moving around the room and being able to meet 
their own needs.  
Ø Roberto was very low key or calm during the interview.  
Ø During the interview students came in to get extra support or help. 
 
Reflection: It was clear that the students rely on Roberto for guidance.  His own experience in 
having high school teachers that mentored him and taught him a love for history seems to be a 
driving force in the choices that he makes. Roberto appears to rely heavily on the relationships 
that he has been able to quickly build with students.  
 
 
Journal Entry: Lindsey Initial Interview & 
Class Observation 
Date: March 9, 2018 
 
Observations: Observed an English class collectively reading a text and conducted an 
interview with the teacher.  
 
Analysis:  
Ø Lindsey has a lot of energy. 
Ø She was able to share that passion towards learning with students as evidenced by their 
own comments and desire to work. 
Ø Students were actively engaged in the warm-up and the reading selection.  
Ø Lindsey frequently referenced things from her own life.  
Ø The text was easy to connect to their own lives.  
Ø The teacher made sure that all students understood what was expected. 
Ø Lindsey had the same level of energy in the interview. 
Ø There is a paradox in how Lindsey grew up that seems to play a role in how she 
teaches.  
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Reflection: It is clear that Lindsey loves to be a teacher and work with students of all 
backgrounds.  Lindsey shared during the interview that she has had to learn to understand 
responses from students that are more a reflection of their cultural norms than behavioral 
concerns.   
 
 
 
Journal Entry: Haley Initial Interview  Date: March 9, 2018 
 
Observations: Conducted an interview with Haley as a administrator.  
 
Analysis:  
Ø Haley started at the school this year two weeks prior to students.  
Ø Haley has been moved around by the district a few times in her career as a result of 
being successful. 
Ø She seems to have a passion for effective communication.   
Ø Students in the hallway are receptive to her, as is the front office staff.  
 
Reflection: It was great to hear Haley’s perspectives and opinions and to see how the school 
has or has not grown since I was there.  She seems very focused on understanding how to 
make the school more culturally relevant in order to better support the needs of all students.  I 
am interested in how the district made their choice to bring Haley to the school based on other 
possible candidates.  What were the strengths that they saw in her to know she was a good fit? 
 
 
 
Journal Entry: Mackenzie Initial Interview  Date: March 16, 2018 
 
Observations: Conducted an initial interview. 
 
Analysis:  
Ø In conversations with Mackenzie it was decided that I would not conduct an interview 
as the topic of conversation was regarding private health issues and often in very small 
or individual settings.  
Ø She was excited to be able to participate as a Social Worker. 
Ø She seems to enjoy her role and wishes that she could player a bigger part in the 
school-wide decision making.  
 
Reflection: It was interesting to see her explain how she relates to students.  Instead of trying 
to be like them she is adamant that she just be herself.  She explained that she feels that it is 
important for her students to see her as real and approachable.  This allows her to support them 
through the relationships that she builds.  She explained a lot about students of other cultural 
backgrounds handling teenage pregnancy very differently.  She has had to learn these norms in 
order to know what are the appropriate steps to take.  
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Journal Entry: Nathaniel Initial Interview  Date: March 16, 2018 
 
Observations: Conducted an interview of the administrator.   
 
Analysis:  
Ø As a new administrator to the school, Nathaniel was still learning the school setting.  
Ø He shared that is has been difficult to build the relationships that are needed in order to 
be successful. 
Ø Nathaniel explained that he has created a structure to ensure that he sees students of all 
types and backgrounds.   
Ø Nathaniel seems to really enjoy and seek out cultural diversity.  
 
Reflection: It is interesting to compare the two administrators.  While they are both relatively 
new to their schools, Nathaniel is also new to the profession.  However, they both seem to 
have a similar focus on building relationships and bridging gaps between families and the 
school.  Nathaniel was excited to discuss cultural code switching and how it impacts his ability 
to be successful.  
 
 
 
Journal Entry: Brittany Initial Interview & 
Class Observation 
Date: March 16, 2018 
 
Observations: Conducted an observation of an advanced Math class and conducted the initial 
interview.   
 
Analysis:  
Ø The students entered quickly and were on task.  
Ø Many students participated by raising their hands or working with peers.  
Ø Students actively discussed how the material could impact their lives outside of the 
school.  
Ø Brittany seemed to enjoy bringing the real-world experiences that would relate to the 
curriculum into the discussion. 
Ø During the interview, she was excited to participate. 
Ø She was really happy to talk about her own story as a Polish immigrant and how that 
has impacted her ability to relate to students who are both Polish or coming to the 
country from another place.  
 
Reflection: Brittany was very interested in students understanding why they were learning the 
material being discussed.  She discussed and I saw students being a part of the assessment 
process.  It was interesting to hear how her own experiences have impacted the choices she 
makes now.  This was clear in how she discussed Math as a language that can supersede 
differences that sometimes hold people back.  
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Journal Entry: Stephen Initial Interview & 
Class Observation 
Date: March 16, 2018 
 
Observations: Observed a World History class and conducted the initial interview.  
 
Analysis:  
Ø The students were excited to enter the class.  
Ø Students who came in late had to engage with others as they entered in order to find a 
seat. 
Ø Stephen was able to very calmly guide the discussion.  
Ø He did not necessarily redirect conversation that was off topic, but he did correct bad 
language that was used.  
Ø Students all participated eagerly in the discussion.  
Ø During the interview, Stephen was open and forthcoming about issues that he has seen.  
Ø Stephen referenced many of the theoretical points that I have found in the research 
regarding cultural relevance.  
 
Reflection: It was interesting to observe the off topic conversation and then hear from Stephen 
why he allows some leverage in that moment.  He feels that allowing students to take a 
conversation gives them more ownership and voice in what they are learning.  He specifically 
designs lessons to encourage these types of bird walk conversations.  
 
 
 
Journal Entry: Jonathan Initial Interview & 
Class Observation 
Date: March 20, 2018 
 
Observations: Observed a Math class and conducted the initial interview.  
 
Analysis:  
Ø The students entered slowly and many students were late.  
Ø Even with the late entry, Jonathan was able to keep everyone on pace.   
Ø The word problems used an array of culturally diverse names.  
Ø Jonathan was eager to discuss his thoughts on the topic in the interview.   
Ø He shared that his success has come from being able to communicate with parents of 
all backgrounds.  
 
Reflection: Jonathan goes out of his way to integrate many cultural norms into his class.  It 
was interesting to see the effort he takes to ensure everyone feels welcomed in a structural and 
implicit way.  It is clear that he prides himself in communicating with parents who may have a 
very different background than his own.  
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Journal Entry: Follow-up Interviews Date: March 29, 2018 – April 4, 2018 
 
Observations: Conducted follow-up interviews with both school sites over a recorded phone 
call with the participants.  
 
Analysis:  
Ø Participants shared that they had reflected on the initial interviews and shared examples 
on how this had impacted their choices in communicating with students. 
Ø Participants were happy to be able to share updates and things that occurred since the 
prior interview.  
Ø Professional development on how to relate to students and understand their cultural 
needs seemed to be an interest. 
Ø Some of the teachers stated they wished they could continue this conversation with 
their colleagues more formally. 
Ø There was interest in the comparative nature of this study and a desire to speak with 
educators at other schools.  
Ø The teachers liked discussing the way that they could culturally code switch.  
Ø The questions were created from the observations and initial interviews, so the 
participants appeared more comfortable in going more in depth with their responses.  
Ø Some of the participants were interested in strategies they may use in the future to 
better relate to students and engage them in the instructional process. 
Ø Participants were open about their own backgrounds and how this has impacted their 
focus as a teacher.  
 
Reflection: This study is being conducted at an interesting political time in our country.  
Cultural diversity is very tied to perceptions of privilege, race, and many other political 
conversations.  This is supported by the theoretical framework with the CRT.  As I reflect, I 
wish I was doing a longer study that would allow for a continual conversation with the 
participants.  This would allow a more in depth understanding of their lived experiences.   
 
 
 
Journal Entry: Coding Date: April 2018 
 
Observations: Conducted a two phase process of coding.  The first phase involved In Vivo, 
process, and initial coding.  Created an Operational Model Diagram with this information.  
The second phase involved focused coding and creating a code weaving narrative.  
 
Analysis:  
Ø Reviewed all transcripts by data collection stage at each school.   
Ø Reviewed each transcript by participant and highlighted codes that reflected the 
phenomenon of multicultural education. 
Ø Printed all of the words and phrases on cards to be able to visualize them on a table.  
Ø Moved them around to form groupings of similarities and differences. 
Ø Created categories that each fell into. 
Ø The Operational Model Diagram was difficult because the categories are all very 
connected without many differences.   
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Ø Reading the transcripts again after creating the categories made it much easier to see 
quotes and connections. 
Ø The code weaving narrative took many forms in order find the correct themes that were 
emerging from the data.  
 
Reflection: It was interesting to go through this process and see how the data came together 
into thirteen categories and eventually four themes.  I am interested in how the participants 
would feel about this data analysis.  The themes relate back to so much of the information that 
participants chose to share.  It would be interesting to create a professional development plan 
that was centered around these four themes.  
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APPENDIX K: In Vivo Phase of Coding 
 
  
 
 
189 
Case 1 – Cardinal HS Administrator
Accountability 
Advantages 
African Americans 
Bear The Burden 
Being Brown 
Blend Together 
Close Knit Community 
Cultural Expectations 
Different Than Me 
Discipline 
Entitlement 
Goals  
Heritage 
Hispanic 
Implicit Bias 
Language 
Leadership 
Majority 
Military 
Mission Statement 
Navigate 
Normal 
Opportunity To Be Heard 
Privilege  
Remember 
Safety 
Socio-Economic 
Struggling Learners 
Student Involvement 
Transition 
What They Represent 
White People 
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Case 1 - Cardinal HS 
Teachers
Advanced Classes 
Affluent 
Alternative Path 
Anything Substantial 
Arabic 
Art 
Audience 
Barriers 
Being Fake 
Being Quiet To Hear 
Beneficial 
Birthday Celebrations 
Body Language 
Certain Words Not 
Allowed 
Cliché  
College Costs 
College Ready 
Comfortable 
Community 
Connect With Students 
Conservative 
Deeper Meaning And 
Cause 
Derogatory Racial Term 
Dialogue 
Different Experiences 
Different Sides Of The 
Track 
Discipline 
Diversity 
Don’t Hold Back 
Don’t Sugarcoat It 
Empathy 
Emphasis 
Environment 
Everybody Got Along 
Extracurricular Activities 
Finland 
Generate A Discussion 
Gigantic Piece Of 
Profession 
Golden Age 
Gray Space 
Hair Color 
Immature 
In The Bubble 
Integrity 
Iran 
Knowledge 
Lazy 
Learned Quickly 
Liberal 
Minority 
Molded 
National Climate 
Neighborhood 
News 
Not Just Regurgitate 
Information 
Out Of The Box 
Parents Don’t Understand 
Them 
Part Of The Class 
Physical Appearance 
Pick Up Energy 
Play The Role 
Politics 
Power 
Pride 
Private School Vs. Public 
School 
Process 
Professionally Cautious 
Push A Button 
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Real-World Expressions 
Realistic Messages 
Respect Difference 
Russia 
Safe Place 
Sense Of Humor 
Sincerity 
Social Constructs 
Social Media 
Southern Culture 
Stereotypes 
Sticks With Me 
Stress 
Systemic Racism 
Toughness 
Try To Help 
Urban America 
Where You Were Born
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Case 2  - Robin HS Administrator
Bias 
Both Sides Of The World 
Diverse School 
Emotional Wellbeing  
English Speaking 
Evaluation 
Expectations 
Families  
Gender 
Heartbreaking 
Impressionable 
Islamic Background 
Jewish Culture 
Lens 
Males Versus Females 
Opened My Eyes 
Personally Believe 
Polish 
Puerto Rican 
Reflection 
Rules 
Second Generation 
Spanish Speaking 
Speaking Slang 
Standards Of Behaviors 
Strategies 
Structure 
Transparency 
Try Something New 
Valuable 
Viewpoint 
Workplace Behavior
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Case 2 – Robin HS Teachers
Academic Success 
Accent 
Achievement Gap 
Acquisitions 
Anxious 
Apprehensive 
Background 
Behavior 
Belief System 
Boundaries 
Challenge 
City Schools 
Clear 
Close Knit Group 
Clothing 
Comfort Zone 
Committed  
Communicate 
Community Problems 
Concerns  
Confused 
Culture 
Curious 
Daily Check-in 
Dedicated Comfortable 
Demeanor 
Different Ethnicities 
Difficult Time 
Discussion 
Education 
Encourage 
Encouraging Mingling 
Evidence 
Examine My Audience 
Failure 
Family Concerns 
Formal Training 
Generation Gaps 
Graduate 
Group Dynamic 
Growing Up 
Hiring 
Historically 
Holidays 
Home 
Honest 
How To Approach People 
Identity 
Instructional Flow 
Intimidating 
Language 
Listening 
Major Life Events 
Meaning 
Meaningful  
Military Drills 
Misunderstanding 
Music 
Not Discourage 
Parenting Styles 
Paying Attention 
Popularity 
Problems 
Race 
Read Between The Lines 
Real Life 
Rebelling 
Reflect With Students 
Relationship 
Respect Each Other 
Scared 
Sensitivity 
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Simple Conversation 
Skills 
Structures 
Subconsciously  
Suspicious 
Systems 
Teaching Strategies 
Think 
Tolerance 
Too Quickly 
Tough Group 
Tradition 
Translation 
Understand 
Wealth 
Wording Choice 
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APPENDIX L: First Phase of Coding
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Academic Success 1   2 Assessment Strategies 
Accent  1  2 Cultural Com.* Norms 
Accountability 2 3 1 2 Reflection 
Achievement Gap 1 5  3 Assessment Strategies 
Acquisitions    1 Family Generated 
Advanced Classes 2 6  3 Lesson Design 
Advantages 1 16 1 11 Authentic 
Affluent 1 4 1 7 Culturally Supportive 
African Americans 5 15 3 17 Cultural Com.* Norms 
Alternative Path  3  1 Family Generated 
Anxious  2  1 Risk Taking 
Anything Substantial  2  1 Assessment Strategies 
Apprehensive 1  1 3 Risk Taking 
Arabic  1  1 Cultural Com.* Norms 
Art  1  1 Lesson Design 
Audience 1 3 1 2 Assessment Strategies 
Background 3 8 1 6 Family Generated 
Barriers 3 11 3 6 Risk Taking 
Bear The Burden 1 2  1 Authentic 
Behavior  2 1 1 Class Climate 
Being Brown 1 2  1 Family Generated 
Being Fake 2 7 1 9 Authentic 
Being Quiet To Hear  2 1 3 Cultural Com.* Norms 
Belief System  4 2 3 Authentic 
Beneficial  2 1 3 Real-World Preparation 
Bias 2 12 2 11 Reflection 
Birthday Celebrations  1  2 Family Generated 
Note. Com.* = Communication  (continued) 
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Blend Together 1 2  5 Structured 
Body Language 2 9 2 12 Cultural Com.* Norms 
Both Sides Of The World  3 2  Student Voice 
Boundaries 1 2 1 4 Class Climate 
Certain Words Not Allowed  4 1 4 Structured 
Challenge 2 5 1 2 Risk Taking 
City Schools   1 2 Culturally Supportive 
Clear  2 1 2 Honesty 
Cliché 1 4  4 Real-World Preparation 
Close Knit Community 2 4  3 Real-World Preparation 
Close Knit Group  2  2 Family Generated 
Clothing  2  2 Culturally Supportive 
College Costs  4  1 Real-World Preparation 
College Ready 1 3  2 Real-World Preparation 
Comfort Zone 2 3  2 Risk Taking 
Comfortable 2 6  3 Honesty 
Committed 2 3 1 2 Authentic 
Communicate 4 15  14 Class Climate 
Community  5  2 Culturally Supportive 
Community Problems 1 3 1 2 Family Generated 
Concerns 2 1  4 Student Voice 
Confused 1 2  3 Honesty 
Connect With Students 5 18 3 13 Student Voice 
Conservative  3  1 Reflection 
Cultural  5 18 3 18 Culturally Supportive 
Cultural Expectations 3 12 3 14 Culturally Supportive 
Curious 1 3 1 2 Honesty 
Daily Check-In  1  1 Structured 
Dedicated Coverage  1  1 Honesty 
Note. Com.* = Communication  (continued) 
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Deeper Meaning And Cause 1 1  2 Authentic 
Demeanor 2 3 1 2 Class Climate 
Derogatory Racial Terms  5 1 3 Cultural Com.* Norms 
Dialogue 2 7  3 Cultural Com.* Norms 
Different Ethnicities 1 11  5 Cultural Com.* Norms 
Different Experiences 2 11 2 12 Cultural Com.* Norms 
Different Sides Of The Track 1 2  2 Family Generated 
Different Than Me 2 9 1 11 Cultural Com.* Norms 
Difficult Time  2  2 Honesty 
Discipline 1 5 1 4 Student Voice 
Discussion 2 1  2 Class Climate 
Diverse School 1 2 2 2 Culturally Supportive 
Diversity 1 14 4 9 Culturally Supportive 
Don’t Hold Back  6 1 1 Risk Taking 
Don’t Sugarcoat It   2  2 Authentic 
Education 1 11 2 9 Student Voice 
Emotional Wellbeing 2 8 3 15 Authentic 
Empathy 3 6 1 6 Honesty 
Emphasis  2  1 Lesson Design 
Encourage   1 7 Culturally Supportive 
Encouraging Mingling    2 Lesson Design 
English Speaking   2 2 Cultural Com.* Norms 
Entitlement 1 8  12 Reflection 
Environment  3  4 Class Climate 
Evaluation   2 1 Assessment Strategies 
Everybody Got Along  4  2 Authentic 
Evidence 1   2 Assessment Strategies 
Note. Com.* = Communication  (continued) 
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Examine My Audience  2 1 4 Reflection 
Expectations 1 2 2 6 Risk Taking 
Extracurricular Activities   1  1 Student Voice 
Failure  9  6 Risk Taking 
Families 2 12 1 14 Family Generated 
Family Concerns 3 7 1 11 Family Generated 
Finland  1   Cultural Com.* Norms 
Formal Training  10 1 6 Structured 
Gender   2 1 Culturally Supportive 
Generate A Discussion 1 2 2 6 Student Voice 
Generation Gap  3  3 Family Generated 
Gigantic Piece of Profession  2  1 Authentic 
Goals 2 9 3 7 Structured 
Golden Age  2   Reflection 
Graduate  1  2 Real-World Preparation 
Gray Space  3  1 Class Climate 
Group Dynamic 1 1  2 Class Climate 
Growing Up 1 13 2 14 Family Generated 
Hair Color  2   Authentic 
Heartbreaking  1 1 1 Authentic 
Heritage 4 12 2 14 Family Generated 
Hiring 4   2 Structured 
Hispanic 2 2 1 1 Cultural Com.* Norms 
Historically  6  4 Family Generated 
Holidays  3  2 Family Generated 
Home 1 6  5 Family Generated 
Honest 1 18 2 16 Honesty 
Note. Com.* = Communication        (continued) 
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
How To Approach People  8 1 2 Cultural Com.* Norms 
Identity  1 2 2 2 Student Voice 
Immature  3   Class Climate 
Implicit Bias 3 12 2 16 Class Climate 
Impressionable  1 1 3 Honesty 
In The Bubble  1   Family Generated 
Instructional Flow  11  10 Lesson Design 
Integrity 2 7 1 7 Honesty 
Intimidating 3 2 1 2 Class Climate 
Iran  1   Cultural Com.* Norms 
Islamic Background   1 2 Cultural Com.* Norms 
Jewish Culture   2 1 Cultural Com.* Norms 
Knowledge 2 12 1 2 Lesson Design 
Language 4 7 5 16 Cultural Com.* Norms 
Language  11  10 Cultural Com.* Norms 
Lazy  2  1 Class Climate 
Leadership 5 3 2 2 Culturally Supportive 
Learned Quickly 1 2 1 2 Lesson Design 
Lens   1 3 Reflection 
Liberal  3  1 Reflection 
Listening 4 16 1 17 Authentic 
Major Life Events 2 1 2 2 Authentic 
Majority 2 7   Lesson Design 
Males Versus Females  1 1 1 Culturally Supportive 
Meaning 1 2  3 Authentic 
Meaningful 1 2 1 3 Authentic 
Military 1 1  1 Structured 
Note. Com.* = Communication        (continued)  
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Military Drills 1 2  2 Structured 
Minority 3 12  6 Culturally Supportive 
Mission Statement 1  1  Reflection 
Misunderstanding 2 1 1 2 Reflection 
Molded  3 1 1 Family Generated 
Music  3  1 Lesson Design 
National Climate  2  1 Family Generated 
Navigate 1   1 Risk Taking 
Neighborhood 1 11 2 13 Family Generated 
News  4  2 Lesson Design 
Normal 1 7 1 14 Culturally Supportive 
Not Discourage  8 1 4 Honesty 
Not Just Regurgitate Info.**  2  2 Assessment Strategies 
Opened My Eyes  3 2 3 Reflection 
Opportunity To Be Heard 5 7 1 3 Student Voice 
Out Of The Box 1 6 1 3 Risk Taking 
Parenting Styles 1 6 2 7 Family Generated 
Parents Don’t Understand Them  3 1 1 Family Generated 
Part Of The Class  4  3 Class Climate 
Paying Attention  5  3 Reflection 
Personally Believe 3 5 3 3 Reflection 
Physical Appearance  1 5 1 4 Family Generated 
Pick Up Energy  4  1 Authentic 
Play The Role  2   Authentic 
Polish   3 3 Cultural Com.* Norms 
Politics 1 2  2 Honesty 
Popularity 2   2 Class Climate 
Note. Com.* = Communication, Info.** = Information     (continued) 
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Power  3 2 7 Lesson Design 
Pride  3 1 4 Reflection 
Private School Vs. Public School  2  1 Structured 
Privilege 1 14 3 13 Honesty 
Problems 1 1 2 2 Class Climate 
Process 2 9  6 Structured 
Professionally Cautious  2 1 3 Risk Taking 
Puerto Rican   1 1 Cultural Com.* Norms 
Push A Button  2  1 Risk Taking 
Race 3 12 1 13 Culturally Supportive 
Read Between The Lines  3 1 2 Reflection 
Real Life 3 7 2 9 Real-World Preparation 
Real-World Experiences 5 11 2 18 Real-World Preparation 
Realistic Messages 1 12  6 Honesty 
Rebelling     2 Student Voice 
Reflect with Students 4 17 1 14 Reflection 
Reflection 2 15 3 18 Reflection 
Relationship 2 6 2 11 Authentic 
Remember 3 12 2 14 Reflection 
Respect Differences 2 8 3 9 Student Voice 
Respect Each Other 1 11 2 9 Class Climate 
Rules 1 5 1 2 Structured 
Russia  1   Cultural Com.* Norms 
Safe Place 1 2 1 2 Student Voice 
Safety 2 6 1 5 Structured 
Scared  3  1 Honesty 
Second Generation  2 1 3 Culturally Supportive 
Note. Com.* = Communication        (continued)  
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In Vivo Coding 
(Key words of phrases from the 
data.) 
Process Coding 
(Frequency of key words and phrases 
from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Sense Of Humor  8 1 7 Class Climate 
Sensitivity 1 1  2 Authentic 
Simple Conversation  3  2 Authentic 
Sincerity 1 7 1 5 Class Climate 
Skills  6  4 Lesson Design 
Social Constructs 1 12 2 12 Cultural Com.* Norms 
Social Media  4 1 2 Real-World Preparation 
Socio-Economic 4 9 1 12 Real-World Preparation 
Southern Culture 1 1   Cultural Com.* Norms 
Spanish Speaking   2 3 Cultural Com.* Norms 
Speaking Slang  7 1 4 Cultural Com.* Norms 
Standards Of Behaviors 1  1 4 Structured 
Stereotypes 3 12 2 14 Cultural Com.* Norms 
Sticks With Me  6  1 Reflection 
Strategies 3 14 1 10 Structured 
Stress 1 8  2 Reflection 
Structure 4 11 3 12 Structured 
Structures 4 14 2 13 Structured 
Struggling Learners 3 8 4 11 Honesty 
Student Involvement 4 18 4 16 Assessment Strategies 
Subconsciously 2 2 2 3 Reflection 
Suspicious   1  2 Honesty 
Systemic Racism 2 8 2 11 Structured 
Systems 3 12 3 11 Structured 
Teaching Strategies 2 8  9 Lesson Design 
Think 3   3 Authentic 
Tolerance 2 4 1 8 Culturally Supportive 
Note. Com.* = Communication        (continued)  
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In Vivo Coding (Key words of 
phrases from the data.) 
Process Coding (Frequency of key words 
and phrases from each case.) 
Initial Coding 
(Category assigned to 
each key word or 
phrase.) 
Key Word or Phrase 
Case 1 
(CHS 
Admin) 
Case 1 
(CHS 
Teachers) 
Case 2 
(RHS 
Admin) 
Case 2 
(RHS 
Teachers) 
Category 
Too Quickly    2 Structured 
Tough Group    2 Class Climate 
Toughness 1 3 1 2 Risk Taking 
Tradition 1 4 1 2 Honesty 
Transition 1 3  1 Lesson Design 
Translation  2  4 Cultural Com.* Norms 
Transparency 3 8 2 7 Student Voice 
Try Something New   1 2 Risk Taking 
Try To Help 2 3  2 Class Climate 
Understand   1 4 Reflection 
Urban America 1 3  2 Culturally Supportive 
Valuable 1  1 3 Honesty 
Viewpoint 1 2 2 2 Honesty 
Wealth  2  3 Real-World Preparation 
What They Represent 3 3 1 3 Student Voice 
Where You Were Born 1 1 2 3 Family Generated 
White People 2 5  6 Cultural Com.* Norms 
Wording Choice    2 Structured 
Workplace Behavior   2 1 1 Honesty 
Note. Com.* = Communication        (continued) 
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APPENDIX M: Operational Model Diagram 
 
 
 
  
 
 
206 
 
  
   
 
Theme 2: 
Cultural Code 
Switching 
Theme 3: Being 
Human 
Theme 4: 
Engaging 
Students in 
Instruction 
Authentic 
Family 
Generated 
Culturally 
Supportive 
Structured 
Cultural 
Communication 
Norms 
Class Climate 
Real-World 
Preparation 
Honesty 
Reflection 
Risk Taking 
Assessment 
Strategies 
Lesson 
Design 
Student 
Voice 
Theme 1: 
Building 
Relationships 
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APPENDIX N:  Confirmability Audit Report 
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Qualitative Audit for Mr. Paul Jones 
An audit of the qualitative data analysis of Mr. Paul Jones’ research study was conducted 
on November 5, 2018, by Erik Gundel, Ed.D.  Mr Jones met with Dr. Gundel to provide an 
overview of his research study, including data collection procedures and timelines, data analysis, 
as well as findings and implications.  Mr. Jones provided a complete and comprehensive trail of 
his participant selection, research, and analysis of data.  Dr. Gundel examined the collected data, 
including MAKSS-t survey results and observations, in addition to initial and follow-up 
participant interviews.  Mr. Jones then detailed his use of In Vivo coding via highlighted hard 
copies of transcripts to discover 242 initial codes.  He then described how he pared down these 
codes based on areas of similarity and differences to thirteen categories; whereby each category 
summarized the words and phrases of the individual participants.  Subsequently, Mr. Jones 
utilized spreadsheets and electronic word mapping software to further explore the relationships 
between said categories; a process which ultimately resulted in the discovery of four overarching 
themes.  All coding appeared to be accurate, and with full agreement, between the researcher and 
the auditor.  The research questions were answered effectively and efficiently, based upon the 
acquired data from the interview processes.  Conclusions and implications of the present study 
were also discussed, and the audit was successfully completed. 
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